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INTERNATIONALIZATION OF UNIVERSITIES
THROUGH PARTICIPATION
IN THE ERASMUS + KA2 PROJECTS

The article is devoted to highlighting the specifics of the role of the
ERASMUS+ program in meeting the educational needs of modern Ukrainian
students. It is concluded that the participation of Ukrainian students in such
programs reflects their desire to internationalize the educational space, expand
their horizons and form a system of various competencies within the European
integration of Ukrainian education. The article unfolds the direction of scientific
research on the effectiveness of student participation in international projects.
In particular, it dwells on the issues on which modern projects within the
ERASMUS+  framework are based. It also proceeds to outlining the
technological professional competencies, which enable the integration of the
younger generation into the world’s educational space in a timely and effective
manner. The summary of topical projects in which students of Poltava
V. G. Korolenko National Pedagogical University take part is presented in this
work. In particular, it is described how international programs ‘Writing for
inclusion’ 2020-1-ES01-KA201-081827, ‘Care in Education’, and ‘Horizon
Europe Program’ are implemented.

The system of functioning and integration of educational institutions in
the process of participation in international projects is described. Vivid
examples of the interaction of higher and secondary educational institutions are
presented, aimed at implementing advanced concepts of students’ care,
multicultural development, and integration into the international community.
The current difficulties in the subjects of educational and professional activities
related to the use of advanced technologies and means of e-learning and
interaction are described. The role of participation in international projects to
increase the competence and competitiveness of modern specialists is determined.
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1t is concluded that the participation of students in ERASMUS + provides
multicultural and international dialogue in the implementation of the latest
strategies for preschool and school education, the implementation of art therapy
in the educational process, and the usage of the vast potential of art for teaching
students.

Keywords: ERASMUS++, international projects, internationalization of
education in Ukraine; multicultural development of modern youth, international
dialogue, integration of Ukraine into the international educational space.

Introduction. Growing international competition between
higher education institutions requires universities to evaluate, improve
or develop new strategies that will enable them to expand their
international capacity. There is a need to gain competitive advantages
in attracting students, especially foreign ones, to include participants
in the educational process in international exchange programs, to
implement joint research projects, to create joint diploma programs,
etc. The internationalization of higher education is usually seen as a
comprehensive strategic process that integrates programs, activities,
and initiatives to strengthen the university’s position in the
international arena.

Thus, in the process of integrated development, the goal of each
university 1s to develop an integrated model of internationalization of
higher education at the institutional level, which combines the
concepts of strategic planning of education and consolidates complex
components and approaches to stakeholders.

One of the priorities of university development is its
international projects. It is participation in the type of activity which
appears to be the most optimal way to ensure dialogue and develop the
diversity of educational space, the possibility of realizing the potential
of the individual.

Aim of the Study. The purpose of the publication is to define
the role of Poltava V. G. Korolenko National Pedagogical University’s
participation in international projects as an indicator of its successful
operation and level of training improvement.

Analysis of recent research and publications. The problem of
participation of student youth in various projects at the international
level is reflected in a number of actual scientific studies. We can
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group these studies into two significant areas of research. Within the
first direction, we determine the specifics of the impact of
participation in the ERASMUS + program on the process of
professional development and development of students, presented in
the publications of such scientists as Yu. Zayachuk, I. Myhovych and
N. Noddings. The second area of research reflects the importance of
participation in international projects in the context of forming
students’ communicative and technological competence in a specially
organized and modern educational environment, presented in the
works of H.Y.Durak, R.Eynon, N.Redjep, and others. Both
directions of scientific thought reflect a wide range of modern
achievements in the process of internationalization of education and
reveal the specifics of students’ achievements as a result of
participation in exchange programs and academic mobility.

Presenting the main findings. Ukraine’s integration into the
European Research Area remains a priority today. Bilateral
international cooperation with the EU member states, Eastern
Partnership countries, participation in the EU Framework Program for
Research and Innovation Horizon Europe Program, etc. is essential for
the long-term development of higher education.

Every year, Ukrainian institutions and organizations take part in
academic exchange programs, research projects, etc. In particular,
participating in the ERASMUS + KA 2 projects, which help build the
capacity of universities, the university actively implements cooperation
in the key area (Key Action), which involves active scientific,
pedagogical, and research cooperation to innovate and implement the
most optimal, competitive and professional practitioner. In addition, a
promising and effective direction for further development was defined
in this project, which reflects the strategic partnership in the field of
school education, the realization of potential in teacher training, and
the maximum realization of their potential.

Existing ERASMUS + research in Ukraine conducted in
participating institutions, as a rule, focuses on the exchange of
experience of ERASMUS + students and the quality of institutional
support for these exchanges (I. Myhovych, 2020). The question of
how participation in ERASMUS + affects higher education
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institutions and really contributes to their further internationalization
and modernization remains relevant and unresolved. In this context,
internationalization is understood as the process of integrating the
international, intercultural or global dimension into the goals,
functions, or delivery of higher education. Thus, this applies to
various activities, such as expanding the network of international
cooperation partners and deepening cooperation, developing
internationalized curricula and offering foreign language courses,
participating in international research projects, and so on. It is
important that the international dimension takes place in both goals
and practices and that it embraces all participants in the context of
higher education.

A similar trend is reflected in the project ‘Writing for inclusion’
2020-1-ES01-KA201-081827, which for the first time in Ukraine in
this area, 1s implemented in partnership with Gymnasium Nel8 of
Poltava City Council. The uniqueness of this project lies in
strengthening the links between higher education institutions and
schools, establishing a vertical educational activity, which we see as
an important aspect of the diversity of modern education, including
multicultural one.

The project’s target groups are primary school teachers, teaching
assistants, and primary school students. In total, the project is
designed for more than 100 primary school students. In addition, a
number of multi-author events were organized for teachers,
professors, pedagogical students, and other educational stakeholders
to disseminate the results of the project.

The project develops materials and organizes activities aimed at
forming a non-discriminatory attitude, establishing relationships
between primary school students in European countries, using digital
storytelling. Moreover, during the war between Ukraine and russia, a
strong team was formed to support Ukrainian educators and
schoolchildren. The consortium of project partners, even during the
war, supports the Ukrainian people and educational institutions, which
in turn is a clear demonstration of the concept of ‘Care in Education’
at the European level. Cultivating Awareness and Resilience in
Education (CARE) is a unique professional development program that
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helps teachers and administrators handle their stress and rediscover
the joys of teaching. It is a program of professional development
which helps teachers and administrators of educational institutions
overcome stress and reshape their attitude to the educational process.
The theory of care, which is the basis of this concept, emphasizes the
relationship and the implementation of care for the expressed needs of
others during the various systems of communication in the educational
process. Manifestations of concern do not ignore virtue and justice.
The central idea of the concept of care is the relationship that develops
between people. In education, this means taking into account the
expressed needs of students — not always satisfied but always included
in the teacher’s discussion (Noddings, 2019).

The categories of ‘choice’, ‘continuity’ and ‘communication’ are
central to the application of care theory in the context of the
educational paradigm. In line with its emphasis on expressing needs,
care theory recommends listening to students and engaging in
discussions to learn about their interests and help them make sensible
choices that are meaningful. According to the theory of care, it is
important to pay more attention to continuity, i.e. the ability to keep
students and teachers together for more than one year. Similarly,
continuity and connectivity can be enhanced by encouraging
interdisciplinary research. Finally, the theory of care emphasizes the
need for critical thinking and courtesy, to educate, not to fight those
who may be morally wrong (Noddings, 2019).

It is sometimes said that ‘all teachers care’. It is because they
care that people go into teaching. Even for the majority who do care in
the virtue sense — that is, they profess to care and work hard at their
teaching — there are many who do not adopt the relational sense of
caring. They “care” in the sense that they conscientiously pursue
certain goals for their students, and they often work hard at coercing
students to achieve those goals. These teachers must be credited with
caring in the virtue sense of the word. However, these same teachers
may be unable to establish relations of care and trust (Noddings, 2019)

Another important area of participation in the project is
Inclusion, which is a long-term key priority for the European Union to
ensure the diversity of educational space in Europe, taking into
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account the multicultural context and the implementation of
individualized forms of teaching. In 2010, the European Commission
launched the Europe 2020 Strategy, which promotes cohesion and the
development of society. The ‘Writing for Inclusion’ (WIN) project
focuses on raising awareness, changing perceptions, and providing
resources for implementing inclusion in education through the concept
‘Care in Education’. This project is implemented by consortiums from
four European countries, which include higher and secondary education:
University of Vic-Central University of Catalonia (UVic-UCC) from
Spain, Universita di Firenze from Italy (UNIFI), Eotvos-Lorand
University (ELTE) from Hungary, and Poltava V. G. Korolenko
National Pedagogical University (PNPU) from Ukraine; and four
schools: Les Pinediques, from Spain, Istituto Comprensivo Le Cure,
from Italy, Erzsébetvarosi Két Tanitasi Nyelvii Altalanos Iskola és
Szakgimnazium, from Hungary and Gymnasium Ne 18 of Poltava City
Council, from Ukraine.

The result of this project was the creation of a learning-oriented
educational application that is a key tool for children to communicate
with the media world around them. This application is hosted on the
platform Moodle. Animated resource creation was made possible by
the participation of the Physics and Mathematics Faculty, Psychology
and Pedagogy Faculty, and the Department of Innovation and
International Relations of Poltava V. G. Korolenko National
Pedagogical University. As well as, the project partners, who provided
recommendations on the stages of application development and tested
this animated resource.

This project contributes to the fact that primary school teachers
will increase the level of understanding of how inclusive practices can
be used during the educational process in their classrooms, as well as
have the opportunity to share best practices with foreign colleagues.
Children, who are definitely on the focus of our consortium, will use
technology as a tool for developing their own literacy. An important
aspect in this context is the expansion of the information and
communication competence of scientists and teachers, as the
implementation of remote interaction, and participation in projects,
due to the constant use of technology, significantly increase the ability
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of teachers to use new technologies. This problem has been repeatedly
raised in a number of scientific studies. N. Redjep, I. Balaban &
B. Zugec (2021) studied the general indicators of the readiness of the
educational environment for the introduction of information technology.
They considered the following components of the readiness of the
educational environment for the introduction of technology -
planning, use of technology in the educational process (learning),
development of technological competence, information culture, and
provision of technological infrastructure in the educational institution.

Research also presents the results of studying the readiness of
adult students (cross-graduate students, in particular) to use computer
technology in the educational process (Eynon, 2020). The lower level
of readiness of adult students compared to adolescents and young
people to exploit technology in education was determined, which is
due to the lower level of inclusion of the adult generation in the virtual
world. Therefore, it is important in this context to develop the system
of determinants of the effectiveness of the inclusion of technology in
the educational process (Durak, & Seferoglu, 2020). Such a system
reflects the integration of social discourses, values, and the use of
media in the context of the formation of technological competence.

Therefore, active participation in ERASMUS + projects
promotes multi-vector integration of the subject of educational and
professional activities and educational environment, rich not only in
European discourses, but also the latest tools for organizing the
educational environment, opportunities to use information and
computer technology in educational practices.

Yu. Zaiachuk considers the activity of students in the
ERASMUS + program as a manifestation of an integral part of the
national strategy for improving the space of higher education in
Ukraine, which is a tool for achieving academic goals and establishing
international cooperation. The author notes that Ukrainian students
take an active part in the implementation of international research
projects, actively cooperating with EU member states and Eastern
Partnership countries, the EU Horizon Europe Program, the Eionet
Research and Training Program, NATO programs ‘Science for Peace
and Security’, etc. Yu. Zaiachuk stressed that among the EU’s
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international educational projects in which Ukraine is a partner
country, the most powerful is the ERASMUS + program, which
provides a significant number of students and teachers of Ukrainian
universities with academic experience outside their country.

I. Myhovych (2020) also notes the significant potential of the
ERASMUS + program in the formation of European integration
processes in Ukrainian education. According to her, the main purpose
of participation in this project is not only the acquisition of the
necessary competencies by students, but also the implementation of
the trend of internationalization of students in Ukrainian higher
education in general. Participation in such projects supports
organizations in working towards transnational partnerships and
encourages the sharing of innovative practices in the fields of
education, training, and youth development.

At the same time, today’s challenges constantly raise the need to
find new systems for organizing educational dialogue and ensuring the
diversity of education in higher and school education. The events of
recent months were particularly critical and urgent. Ukraine is in war
which exposed all the crisis moments of society in general and
education in particular. At the same time, the only finally promising
way to restore and qualitatively restructure Ukraine’s education
system is to establish a permanent and effective dialogue with the
European Educational Area, implement joint projects, research, and
choose a common course of development. Indeed, a large number of
projects have been implemented in time; Poltava V. G. Korolenko
National Pedagogical University is one of the flagships of the
integration of education in Ukraine to world trends. However, every
researcher and educator is well aware that the international
educational environment is even more multifaceted and diverse. At the
same time, the most important task of the educational system of
modern Ukraine is to establish a dialogue with the European space,
the search for common trends, and development strategies.

Conclusions and Perspectives. The presented materials reflect
the current achievements of scientists and teachers in ensuring the
integration of Ukraine into the educational space of Europe. The
implementation of multicultural and international dialogue in the
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implementation of the latest strategies of preschool and school
education, the implementation of art therapy in the educational
process, and the application of the vast potential of art in the growth of
the student’s personality, in general, is an important direction for
today’s Ukraine. The implementation of ERASMUS + KA?2 projects
lays the foundation for further and effective cooperation with the
European Educational Area on the basis of dialogue and emphasis on
diversity.

However, the problem of implementing various international
projects within the integration of the educational institution into the
European educational space remains unresolved and needs further
investigation. In particular, the prospect of research is to study the
characteristics of the likely participation of university staff and
educational institutions in a number of other projects as a basis for
strong cooperation with European institutions. And the very form of
scientific activity of researchers will take the form of participation in
various projects.
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Mapuna I'punvosa, Ipuna Kocym

IHTEPHAIIOHAJIIBALIA YHIBEPCUTETIB YEPE3 YYACTD
Y ITPOEKTAX ERASMUS + KA2

Y cmammi suceimneno cneyughixy poni npoepamu ERASMUS + y 3a00601enHi
OC8IMHIX NOmMped Cy4acHo2o YKpaiHcbKko20 cmyoeHma. 3poOieHO BUCHOBOK, WO
yuacme YKpaiHCbKuXx cCmyO0eHmie y makux npozpamax 8ioobpasdcac ixue npacHeHHs 0o
IHmepHayionanizayii 0C8IMHbO20 NPOCMOPY, POUWUPEHHS KPY2030PY Ma (hOPMYBaAHHS
cucmemu  pISHOMAHIMHUX KOMHEMeHYiU Y paMKax €8ponelicbkoi inmezpayii
VKPAiHCbKOI 0c8imu.

Aemopu posensoaroms pe3yibmamu HAyKo8020 O00CHIONCeHHS eeKMUBHOCMI
yuacmi cmyo0enmi6 y MidCHApOOHUX NPOEKMAx, 3YNUHAIOMbCA HA OA3UCHUX npoOiemax
cyuacuux npoekmig y mexcax ERASMUS+, okpecaroromv mexnono2iuni npogecitini
KOMNnemeHyii, AKI 0aromv 3M02y 64ACHO Ma e@QeKmugHo IHmezpyeamu Moa00e
NOKONIHHA V C8IMOGUll 0C8ImHILL npocmip. Y pobomi npedcmasieno pesome
AKMYanvbHuxX Npoekmis, y AKux oOepymev yuacme cmyodenmu I[lonmaecvkoco
HAyioHanbHo20 nedacociunozo yHisepcumemy imeni B.I. Koponenka, onucamo, sk
peanizyromocs MincHapooui npoepamu «llucomo ons inknoziiy 2020-1-ES01-KA201-
081827, «Typboma 6 oceimiy ma «IlIpoepama Horizon Europey.

Poszkpumo cucmemy gynxyionysanua ma inmeepayii HAGYANILHUX 3AK1A0IE Y
npoyeci yuacmi 6 MidcHapoouux npoekmax. Hasedeno sickpasi npuxiaou 63aemooii
BUWYUX [ CepPeOHIX HABUAbHUX 3aKNadie, CHPAMOBAHOI HA peanizayilo nepeoosux
KOHYenyiti oniku CcmyoeHmis, NONIKYIbMYPHOSO pO3GUMKY ma inmezpayii 6
MidcHapoOHe cnismogapucmeo. Oxapaxmepuzo8ano mpyoHowi cyo €Kmie HaguaibHO-
npoghecitinoi disinbHocmi, N08 a3aHi 3 BUKOPUCNAHHAM CYYACHUX MEXHONL02Il [ 3ac00i6
eJleKMPOHHO20 HABYAHHA MA 83AEMOOIL. BusHnaueHno ponv yuacmi mati OymHix
Qaxisyie y MidCHApPOOHUX NPOEKMAx Ons NIOBUUJEHHS IXHbOI KOMHEmeHmMHOCMI ma
KOHKYPDEHMOCHPOMONCHOCMI.

Yueni ooxoosmu eucnosxy, wo yuacms cmyoenmis y ERASMUS + 3a6e3neuye
NONUKYIbMYPHULL | MIJCHAPOOHULL 0iaNoe y 6NPOBAONCEHHI HOBGIMHIX cmpamezili
OOWKINLHOI ma WKIIbHOI 0ceimu, apm-mepanii 6 O0CBIMHIL Npoyec, a MAaKo;C
BUKOPUCMAHHS BEIUYE3HO20 NOMEHYIANY MUCMEYM8a Ol HA8UAHHS CIYOeHmIE.

Knrwwuoei cnoea: ERASMUS +; misxcnapooui npoexmu, iHmepHayionanizayis
oceimu 6 YKpaini; NoONKYyIbmMypHUUl PO3BUMOK CYYACHOI MOA0OI, MINCHAPOOHULL
dianoe, inmezpayis Ykpainu 6 MisicHapoOHULl 0C8IMHIU NPOCMIPp.
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MULTILINGUALISM AND CLIL METHODOLOGY
WITHIN MULTIED ERASMUS+ PROJECT

The paper presents the results of a research into Ukrainian state and
university language policies, and a Ukrainian university community’s potential
to become multilingual in terms of its foreign language proficiency and attitudes
toward multilingual educational approach. The article highlights the
importance of multilingualism in modern society and the interdisciplinarity of its
study as related to sociolinguistics, cognitive linguistics, and pedagogics. The
results of the research prove that students understand the opportunities of
foreign languages and ready to face new methods in teaching among them were
relevantly presented storytelling as method of language teaching withing CLIL
methodology. Ukrainian universities can develop their own multilingual models,
as the case study of one top Ukrainian university (Poltava V.G. Korolenko
National Pedagogical University) suggests.

Keywords: Multilingualism; CLIL methodology; multilingual assessment;
internationalization of education, social and cultural context; motivation of
learning; teaching methods; Storytelling.

Formulation of the problem. Modern society gives great
varieties of challenges to a present teacher of foreign languages to
deal with. The present pandemic situation in the world showed the
urgency and importance of the face-to-face communication to
socialize and keep the feeling of being a part of society. Thus, the
social skill as communication is a basic competence in curricula that
constantly i1s under the main attention from primary to tertiary
education. In the article «Perceived Impact of Cooperative Project-
Based Learning in English for Academic Purposes for Primary
Teacher Training Students» Nuria Camps-Casalas and Nuria Medina-
Casanovas (2020) state that nowadays there is the need of setting
aside traditional teaching-centered approaches that had been dominant
until recent times in which learners had to copy and reproduce
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contents divided in subjects and there is the need of approaching
schools to real life contexts (p. 60).

In this regard, there is a change in the scientific paradigm in
the study of a linguistic personality who speaks more than one
language: language competence multilingual is not seen as a mere
sum of two or more languages but as a single linguocognitive
configuration characterized by complex processes of interactions of
its elements. It is assumed that the specificity of these interactions
is determined by the number of languages known to the individual,
as well as the type of multilingualism formed in his language
picture of the world (bilingualism, trilingualism, etc.).

Research publications. In recent decades, linguistic science
has seen a special interest in the phenomenon of multilingualism,
since modern society is no longer monolingual: for the most part, it
has bi- and multilingual features (Aronin, 2005; Edwards, 1994).
The phenomenon of multilingualism today is not only much more
common than previously thought but is also included in the group
of such phenomena, the study of which has a fundamentally
important impact on the development of linguistic science,
pedagogics, and method of teaching languages as a whole.

The issue of multilinguism in reading formation has been the
subject of research by Ukrainian and foreign scholars over the past
few decades. In particular, J. Cenoz, Ch. Hoffmann, F. Herdina and
U.Jessner emphasized the quantitative distinction between
multilingualism and bilinguism and the greater complexity and
diversity of the factors involved in acquisition and use where more
than two languages are involved (Cenoz, 2003; Cenoz & Hoffmann
2003b; Herdina & Jessner 2002). It was pointed out that multilinguals
have larger overall linguistic repertoires, but the range of the language
situations in which multilinguals can participate, making appropriate
language choices, is more extensive.

However, the issue cannot be considered as finally complete, as
some aspects of multilingual education methods need further research.
Therefore, there is a need to study the methodology of multilingualism
through perspective of CLIL methodology.

Aim of the Study. The aim of this research is to further the
knowledge of multilingual methods of teaching withing CLIL
methodology. According to the curriculum of the Ukrainian school,
individual differences, knowledge, and experience need to be
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considered in the teaching. For using multilinguist perspective in
teaching multilingual students this means seeing students’ ability as
a resource in school, which is not only significant for students’
language development and knowledge development (content
development), but also for students’ identity development.

However, research shows that Ukrainian educational
establishments do not consider multilingualism a resource, by still
treating monolingualism as the norm. There are still beginning of
studies on how multilingual students use their multilingualism while
writing in their second language in a Ukrainian educational context,
and prior international studies point to individual differences.

This paper draws on theories regarding language use as taking
place in a social and cultural context, and the context’s impact on
students’ possibilities of developing language and identity.
Therefore, students’ own attitudes towards language use are also
central to the study.

The project study may entail knowledge that can be used in
order to make students’ linguistic knowledge and content knowledge
a resource in their cross cultural and national development.

Given the above, the study of cross-lingual interactions against
the background of a combination of natural (national-Ukrainian) and
artificial/educational bilingualism as a special kind of multi-
lingualism, is undoubtedly topical.

Research methods. The project begins with a questionnaire
that will be answered by some 3500 participants in Poltava
V. G. Korolenko Pedagogical University, to give an overall picture of
how multilingual students express their views on their linguistic
resources. The present questionnaire on language situation at Poltava
V. G. Korolenko Pedagogical University studies the issue of “Foreign
Languages in the learning process” as a part of survey within
Erasmust+ «Foreign Language Teacher Training Capacity
Development as a Way to Ukraine’s Multilingual Education and
European  Integration/MultiEd»  (610427-EE-2019-EPPKA2-
CBHE-JP) (15.11.2019 — 14.11. 2022).

The project addresses the problem of the role of teachers of
foreign languages in the modernization of the system of education in
Ukraine. The English teachers are responsible for the promotion of
cultural and linguistic open-mindness, multilingual education,
European integration and internationalization of education which
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bring the new understanding and wider perspectives of teachers self-
realization and education development. The development of
«Multilingual education strategy» (based on the survey of students,
academic and administrative staff of UA HELs (Ukrainian Higher
Educational Institutions), teachers and general public) and the
introduction of CLIL-based courses has contributed to
internationalization of higher education institutions. Peer-review
practices introduced with the EU support, has provided quality
assurance at curricular and institution levels, contributed to Ukraine's
convergence with the European practices and standards. In-service
school and university teachers in Poltava region due to the project got
international expertise in learning and teaching methodologies,
modern pedagogical approaches and tools; they had assistance in
learning progressive approaches in education and language teaching
and, therefore, kept pace with the times, giving knowledge and
developing skills of their pupils and students, contributing to the
advancement of the nation.

Presenting main material. The project is implemented by 14
partners from Estonia, Germany, Great Britain and Ukraine, the main
partner is the University of Tartu (Estonia), including 9 Ukrainian
higher educational institutions. The total number of people who
participated in the survey was 3500. The survey concentrated on
attitudes to learning and use of foreign languages in the country; self-
assessment of foreign language skills by the respondents and their
openness to foreign languages; attitudes to the introduction of courses
in foreign languages; the necessity of boosting international
cooperation in education.

Block IV of the questionnaire reveals the issue of “Languages in
the learning process”. 681 at PNPU respondents were asked to rate the
statement concerning the English leaning /teaching at the university
like: I completely agree; I partially agree; neither agree nor disagree;
partially disagree; I completely disagree.

The following statements were suggested as not enough learning
hours were dedicated to English study in the present curricula;
teachers inspire and motivate; the usage of modern books and teaching
materials; teaching methods are modern; low level of English
proficiency among students who enter the university.

Undergraduate students (38,21%), graduates (31,91%), teaching
staff (48,78%) agree with the statement that teachers inspire and
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motivate. At the same time, 4,94% of undergraduate students, 8,54%
of graduates, and 0% of scientific and pedagogical staff disagree with
the above statement.

Undergraduate students (34,75%), graduates (26,60%), teaching
staff (21,96%) agree with the statement that teaching methods are
modern. But 4,75% of undergraduate students, 6,38% of graduates,
0% of scientific and pedagogical staff do not agree with this
statement.

Undergraduate students (36,5%), graduates (37,23%), teaching
staff (17,07%) agree with the statement about the low level of English
language proficiency among students entering the university. At the
same time, 3,80% of undergraduate students, 1,03% of graduates, 0%
of scientific and pedagogical staff do not agree with this statement.

The obtained results give grounds to claim that there are many
aspects of the learning process that need to be corrected, improved and
updated. Motives for learning are not only a prerequisite for
successful professional learning of the student, they are also its
consequence. There should be a positive attitude to the educational
material, the subject of learning should be interesting, and cognitive
activity — aimed at professional development. Student responses
indicate that teachers do not always inspire and motivate students. The
motivation of students' learning is largely determined by the
development of their educational activities in the process of
professional training. Interested in his subjects, with a creative
approach to their teaching, wide awareness and erudition, the teacher
influences students by his own example. Therefore, teachers of the
Faculty of Philology and Journalism, Faculty of Psychology and
Pedagogy (specialty: primary school teacher) need to be in constant
methodological search for the use of modern innovative methods and
pedagogical techniques. Participants in the educational process mostly
acknowledged that teaching methods are modern, but this percentage
still needs to grow, teachers should properly and meaningfully
organize independent work of students, actively using distance
technology, Internet resources and more. To introduce new methods, it
is necessary to identify creativity and involve enterprising students to
optimize the course (to conduct a survey among students to improve
the disciplines of completion of each module).
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The survey shows that the young generation understands the
opportunities of foreign languages and ready to face new methods in
teaching and learning.

Storytelling is one of the teaching methods which involves both
creativity and deep knowledge of the subject, self-reflection and
language immersion. In the journal article «Storytelling as an
Instructional Method: Descriptions and Research Questions» by
Dr. Dee Andrews, Thomas Hull, Jennifer Donahue (2009) the notion
“story” defines as a story facilitates instruction directly through verbal
or linguistic means and indirectly by aiding in the mental construction
of a sequence of events enacted for or by the learner (p. 7).

Usage the stories as an instructional tool serve as a way of self-
reflection as it is less directive form of training, life-bound; significant
part of participatory and interaction, at the same time storytelling is
considered to be a way of language immersion, because the method of
storytelling facilitates instruction directly through verbal means.

Dailey (1994) mentioned that storytellying has become popular
in the education process.

Storytelling can be like a macro and micro element in teaching
process. Storytelling as a tool can be applied systematically to the
whole course like a scenario and can be limited for its usage at
the certain stage of a class like warming up or problem-solving
activity etc.

The student and lecture audience will acquire the learning
material better when they experience the scenario. The landscape of
actions is easier to remember and it is closer to human nature. Thus,
while teaching English Business Communication for undergraduate
students or English for Academics for postgraduate students it is a
good idea to create a “plot” of this course. For Business
Communication it can be a scenario for student to run an international
company and organize the activities close to the role of a manager.
Starting with applying for a job, interviewing, organizing different
kind of external and internal meetings, writing e-mails, composing
different types of business letters etc. So, it can be the conceptual
framework of using storytelling in the learning process. In the
scenario-based instructions the learning issue is fixed with the fixed
solution and planned in details.
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The problem-based instruction. Also, storytelling can be
applied as a microelement in the teaching process. The example for
storytelling usage in the class can be an exercise like the story behind
the picture. The objective of this exercise is to introduce a new
vocabulary and the usage of new words to create their own stories.
Materials needed for this purpose is several pictures cut out from news
magazines which evoke emotion and portray current events. Each
picture has a list of 6 new words attached dealing with emotions
related to the characters in the pictures. For example, for a picture of a
refugee, the words can be like, abandonment, despair, strife, longing,
heartache, and helplessness. Then, the student will take time to
introduce the story where he describes what is happening in the
picture. Alternatively, students will write a “journal entry” for the
main character in their photo. While presenting the journal entries
students are to ask questions. The presenting students should answer
all questions in character.

Integral to the tapestry of social interaction, storytelling is the
focus of interest for scholars from a diverse range of academic
disciplines. This volume combines the study of conversation analysis
(CA) with storytelling in multilingual contexts to examine how
multilingual speakers converse and manage various aspects of story-
telling and how they accomplish a wide range of actions through
storytelling in classroom and everyday settings (Wong, & Waring, 2021).

An original, book-length endeavour devoted exclusively to
storytelling in multilingual contexts, this book contributes to broadening
the scope of the foundational conversation analytic literature on
storytelling and to further specifying the nature of second language (L2)
interactional competence. Designed for pre-service and in-service
second or foreign language teachers, students of applied linguistics, as
well as scholars interested in storytelling, this volume explores the cross-
linguistic nature of generic interactional practices, sheds light on the
nature of translanguaging and learner language and provides insights
into teacher practices on managing classroom storytelling.

Conclusions and Perspectives. To conclude, this special issue is a
contribution towards a line of research that is quite new. It shows that
the results of diverse methodological approaches used in different
pedagogical environments offer insights that point towards broadly
similar conclusions: Bilingualism can have a positive effect on language
and content learning. It is obvious that more research in this area is
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needed in order to confirm these findings and to provide the variety of
bilingualism on content teaching. Of particular interest would be to
analyze the data from different perspectives after survey public opinion
on «Multilingual education in Ukraine, develop and produce
multilingual education strategies» and «National Recommendations on
Multilingual Higher Education» based on its results.
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Mapuna 3yenxo, Bikmopia Kpaeuenko, Ipuna Kozym

MYJAbBTUJIIHI'BI3M TA METOAOJIOI'TA CLIL B MEXKAX ITPOEKTY
MULTIED ERASMUS+

Y emammi npeocmasneno pezviemamu 0ocnioxncens VKPAiHCcbKoi 0epiHcasHol
ma VHIBEDCUMEMCbKOI MOBHOI NOAIMUKU, ad MAKONC NOMEHUIANY VKDAIHCbKOL
VHIBEDCUMEMCbKOI CRITbHOMU cmamu 0a2amoMo8HO0 3 MOYKU 30DV B0JIOOIHHS
IHO3EMHOIO MOB0OI0 U CMAGIEHH 00 0a2amoMO8HO20 NIOX00V 6 HABYAHHI. Aémobpu
NEePeKoOHIUBO 00800AMb GANCIUBICIb OA2AMOMOEHOCMI 8 CVUACHOMY CVCHLIbCMEI ma
HeoOXIOHICMb MINCOUCUUNIIHADHOCMI 11 6UBYEHHS V 36 3KV 3 COULOJIHS8ICMUKOIO,
KOCHIMUBHOIO IIH2EICMUKOI0 MA Neda2o2ikoro. Pezvibmamu 00CnioAHceHHs noKas3vioms
me., wo CmVOeHmu DO3VMIIOMb MONCAUBOCI [HO3EMHUX MO8 1 GIOKbUmi 00
3acmocveants Hosux memoois. Ceped maxux MemoOUYHUX HOBAUIU DeNeSaHmHo
npeocmasienull cmopimeinine K Memoo HasyanHs mosu 3a memooonozicto CLIL.
Haeonowvemscsa., wo VKpaiHcbki VHI6epcumemu MONCVIMb  DO3DOOJIAMU  61ACHI
Memoouxku 6a2amomosHol oceimu, npo wo Cel0YUmsb NPUKIAO OOHO20 3 NPOBIOHUX
gimuusHAHUX VHigepcumemie — Ilonimascvbko2o HAYIOHANLHO2O0 NEdA202IYHO20
yuigepcumemy imeni B. I'. Koponenka.

Knrwowuoei cnoea: o6acamomosnicms;, memooonocis CLIL; 6azamomosgne
OUIHIOBAHHA,  THMEDHAUIOHANI3AUIA  OCBIMU.  COUIANbHO-KYAbMYPHUU  KOHMEKCM,
MOMUBAYIS HABUAHHS, MEMOOU HABUAHHS, CMOPIMENiHe.
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PATHS TO INCLUSION AND ACCEPTANCE -
DEVELOPING A MULTIDIMENSIONAL TEACHER
DEVELOPMENT MODULE IN THE WIN PROJECT

This article is the presentation of a didactic module of the online learning
platform created to support the use of a digital story writing application, which
was developed by the Erasmus+ K2 project Writing for Inclusion (WIN). The
paper explores the EU educational policy for a plurilingual and pluricultural
Europe, where the ideas of care and inclusion play an important role. The focus
is on how the authors designed the Module ’Didactics applied to Writing for
Inclusion’ for the learning platform. In the course of the material development
the authors applied a multidimensional approach to teaching story writing and
sensitising for care and inclusion in the primary classroom.

Keywords: inclusion; stories; primary, plurilingual; pluricultural;
project; EU.

Introduction. The Erasmus+K2 project Writing for Inclusion
(WIN) set the goal to develop care and inclusion in primary education.
The practice of inclusion in European education has become an issue
of growing significance. The internal mobility of the population
within the European Union and the recent influxes of immigrants from
overseas have produced increasingly multicultural and multilingual
societies within the member states. The foundation of a functioning
plurilingual and pluricultural society is tolerance and the mutual
acceptance of each other. The idea of social protection and inclusion
was declared as one of the three main targets of the European Pillar of
Social Rights Action Plan in 2021. In addition to the inclusion of
learners with disabilities, learning difficulties and social background,
schools need to provide for children who arrive from other cultural
and linguistic backgrounds, making the job of inclusion incredibly
complex.

Schools have a pivotal role in responding to the needs a diverse
society creates and in forming the attitude of the future generations

© Valéria Arva, Eva Trentinné Benké, 2022
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through developing their cultural awareness and competences. In
addition, the recent arrival of war refugees from Ukraine poses a new
challenge for schools all over Europe: most of the refugees are
mothers with their children, who need to be accommodated in the
schools of various European host countries. This latest development
has again underlined the need for schools that are professionally
prepared for such tasks.

The goal of the project WIN is to contribute to the work of
schools in the field of developing an inclusive community within the
society. WIN focuses on different types of care, such as self-care, care
for others and care for the world and approaches diversity through
literacy and digital skills. It aims at training pre- and in-service
teachers with the help of a learning platform and a digital story-telling
application.

Literature review. Europe is a colourful and multilingual
continent that values linguistic and cultural diversity. This plurilingual
entity consists of states with rich cultural and linguistic heritages. The
member states need to ensure equal rights to their citizens in terms of
opportunities, fair working conditions and social protection and
inclusion, as specified in the European Pillar of Social Rights Action
Plan (2021). Social and linguistic inclusion constitutes one possible
form of care for the citizens and the project WIN wishes to foster
exactly these principles through its work in primary education. WIN
also recognises the diversity of needs in European schools.

The recognition of a plurilingual Europe entails promoting
plurilingual education in Europe (Council of Europe, 2007), which is
adapted to its plurilingual citizens. The relationship between
languages and cultures according to the CEFR (2001) is an active one,
as “an individual person’s experience of language in its cultural
contexts expands” (p.13) and the individual person’s languages
interrelate and interact with each other. It is also recognised that
language learning plays an important educational role in building
tolerance within plurilingual societies. This 1s all the more necessary,
since intolerance and racism 1s often expressed through contempt for
other languages (Council of Europe, 2007). Thus, plurilingual
education 1s an essential component on the route to democratic
citizenship in Europe (2016). The inclusive approach manifested itself
when the Council of Europe promptly responded to the unexpected
arrival of ware refugees from Ukraine with publishing teaching
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materials and organising in-service training events on how to support
their linguistic integration (Council of Europe, 2022).

The concept of intercultural learning (Byram, 1997) has long
been emphasized by experts and has special significance in a
multicultural environment, such as FEurope. The intercultural
dimension (Byram, Gribkova and Starkey, 2002) is essential in
avoiding stereotyping of other cultures and can serve as the basis for
respect for members of other cultures. According to the authors such
respect can lead to a democratic social interaction. In her recent
summary of the concept of culture in foreign language teaching
Kramsch (2014) emphasized the intercultural dimension in language
teaching 1n our global age.

This approach is reflected in the priorities set by the Erasmus+
Key Action 2 projects. The scheme emphasises the positive effects the
projects may have on: “increased competence in foreign languages,
increased level of digital competence, a greater understanding and
responsiveness to all kinds of diversity, e.g. social, ethnic, linguistic,
gender and cultural diversity as well as diverse abilities; an improved
levels of skills for employability and new business creation; more
active participation in society; and more positive attitude towards the
European project and the EU wvalues” (European Commission,
Erasmus+). The expected outcomes of WIN are in harmony with the
values listed above and are to be realised with the help of digital
stories. The antecedent of WIN included research cooperation
between the members of the team in the field of using stories and
songs in primary and early childhood language teaching (Trentinné
Benké, Medina-Casanovas, Canals-Botines and Arva, 2021, Canals-
Botines and Medina-Casanova, 2020).

Aim of the study. The aim of the present study is to introduce
our teacher training module of the online learning platform of WIN to
a wider professional audience and raise awareness of its training
potentials. WIN, which startin in 2020, is a joint project between four
European universities: University of Vic, Spain; University of Firenze,
Italy; Eotvos Lorand University, Budapest, Hungary; Poltava VG
Korolenko University, Ukraine; and one primary school in each city
where the university is located. WIN responded to the need for
inclusive care policies and is based on the belief that inclusiveness
will prompt more understanding. The main goal of the project is to
raise primary pupils’ awareness of diversity, change their perceptions
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with the help of the teaching resources and the digital story telling
application. In order to achieve this goal, pre- and in-service teacher
training sessions are planned for teachers. An additional goal of the
project is to create a bond between the participating teacher training
colleges and primary schools.

The online learning platform for teachers, which was created by
the project team members, contains a training course for teachers
interested in using and creating stories in for inclusion. Currently the
following modules of the learning platform are complete: Module 1
(Care in Education), Module 2 (Story elements), Module 3 (Narrative
Structures), Module 4 (Animated resources) and Module 5 (Didactics
applied to writing for inclusion: samples and lesson plans). Module 6
(Assessing the inclusiveness of the stories: principles and tools) is still
under construction. Participants will be able to showcase the stories
created by their pupils. Practising and pre-service teachers will be
welcome to sign up and complete the course and by sharing their
pupils’ stories they can also become contributors to it.

Course design. Module 5 of the platform provides methodology
support to teachers who wish to apply the animated resources for
digital story creation. The module comprises nine lessons covering 15-
20 lessons. However, instead of fixed lesson plans, each unit provides
a wide range of activities suitable for different learners of different
interests and age groups in primary education. The units aim to
introduce a number of areas to the learners: how the goal of WIN is
care, what the European Union is, eTwinning, which is a platform for
cooperation between schools, and the steps in creating stories and
concepts of diversity and creativity (see Figure 1). Although the
material was created in English, and is suitable for being integrated
into language teaching, it is planned for education in general.

WIN Module 5

T e P A

Session 1: Caring and Session 2: The i : 3 ession 4: Once Upon a
FUE iy oy g Kb | Sharing in Education - European Union +4 Time ... - Understanding
Module 5: Work in f Introducing Children to LT g VL A Stories
The Learning C

progress | # Writing for Inclusion

eI SN gl 0 NI AN e
| The Walli Middle of v Jéé‘.t s

Figure 1 Planning process of Module 5
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The structure of the module was planned in a way that the
teachers can first focus on the overall goal of care in education and
then establish the context for story creation. Since this is a European
project, the authors considered it to be important to provide
opportunities to introduce the institution of the European Union and
eTwinning as a platform that connects schools in its various countries
with learning cooperation. Creating stories is presented through the
steps of creating a setting, characters, dialogues and plots. The
concepts of diversity and creativity are devoted a joint unit at the end
of the module (see Figure 2).

Module 5: Didactics Applied to Writing for Inclusions

Samples and Lesson Plans

UNIT1 UNIT2 UNIT3

Caring and Sharing in The Eurepean Union: eTwinning:
Education: Introducing Introducing the EU Cooperation,

WIN to Children o Childran Collaboration
UNITA UNITS UNIT&

Creating a Story Creating a Setting Creating Characters
UNIT? UNIT8 UNITS

Creating Dialogues Creating Plots Diversity and
Creativity

Figure 2: Content of Module 5

The module is designed in a way that it can be used both online
and offline. Compiling the material during the time of Covid
restrictions and online education gave us a new perspective, which
encouraged us to include more online elements to the course. While
selecting the materials, it was a priority that the activities in the lesson
plans cover a wide range of media, genres, work modes and skills so
that they appeal to teachers working in different contexts. Thanks to
having already taught online for more than a year we had a better
overview of online learning applications that could be used for our
purposes and thus were able to integrate a wide range of digital tools,
as well. This Covid-related online perspective proved to become an
advantage since the goal of the module is to prepare students to use a
digital storytelling application.
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The next step in the process was a training session designed for
the primary school teachers who participate in the WIN project.
However, due to the pandemic situation, the event was delayed first
in the summer, then in the autumn of 2021. The teaching material was
used by the teachers in the autumn of 2021 and the feedback received
from them was positive.

Presenting the materia. The goal of Module 5 is to provide
teaching material for those primary professionals who wish to engage
their pupils in the digital story creating application for the purpose of
sensitising them in the fields of care and inclusion. First of all, the
activities in Module 5 wish to prepare pupils for the act of creating
stories through increasing their awareness in terms of differences.
These concern differences in terms of physical abilities, learning
difficulties, social, linguistic, cultural, religious and gender
differences. Once these issues have been addressed, processed and
discussed in the classroom the learners will be more ready to
implement ideas in the creative process of storytelling. Second, the
technicalities of storytelling are outlined through the activities.

The topic of each unit is approached through a variety of
materials, tasks and work modes, which makes it possible for the
teachers to choose for the needs and interests of their own learners. As
an example, let us present Unit 1: Caring and sharing in Education:
Introducing children to WIN. The Unit approaches the topic through
the themes of being different and finding similarities and through the
media of children’s literature in books and videos, and finally, some
popular, inspirational youtube video clips (see Figure 3).

UNITT:
_______________ CARING AND SHARING e
" IN EDUCATION I
i |
| |
| i !
LEARNING
DIFFERENCES DIFFICULTIES BONDING

Figure 3: Multidimensional character of the units
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In Lesson 1, Unit 1 various picture books about being different
from others are offered for reading and discussion. Elmer, The
Patchwork Elephant by David McKee is in the focus of the sample
lesson, which processes a story with the learners. The lesson contains
activities engaging various skills and competencies. For instance, in
the pre-reading/viewing phase the main focus is on visual art
activities. (see Figure 4) . Other stories, such as The Gruffalo by Julia
Donaldson and Alex Schaffler, Dear Zoo by Rod Campbell, I like me
by Nany Carlson and The Wall in the Middle of the Book by Jon Agee
are recommended for similar lessons. These books were chosen not
only for their relevance to the topic, but also because they are
available on Youtube.

Reading/viewing: Elmer, The Patchwork Elephant

Pre-reading or viewing: Ask your pupils the following
questions and set them these tasks:

What is your favourite colour / animal / cartoon character?

Describe and draw a picture of an elephant.

Make a collection of markers of different colours. How many
colours can you name?

Draw and colour a patchwork of differently coloured squares.

Cut out the elephant: his name is Elmer.

Guess the following: How old is he? What are his hobbies? Is he

happy?
Walk like elephants!

Figure 4 Pre-reading/viewing activities in Lesson 1, Unit 1

Lesson 2 deals with learning difficulties, which affect an
increasing number of children. The topic is approached through the
case of dyslexia presented in a short, animated video. Here the pre-
viewing activity involves making class surveys and wall charts with
graphs about the hair and eye colours, hobbies and favourite school
subjects of the students. While in Lesson 2 fiction was used, here the
learning material is presented in the form of a non-fiction video. The
further topics suggested for classroom work are ADHD and autism.

Finally, Lesson 3 embraces the theme of care for each other
through the example of people who must travel at Christmas but can
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find a way to connect and celebrate together. The video demonstrates
how people can bond in spite of coming different cultural
backgrounds. The activities planned for this lesson help to bring the
topic to a conclusion.

Conclusion and perspectives. Working on this module was a
source great inspiration for the authors because it involved a great deal
of creativity and the topic of inclusion in education was appealing.
The current world events have unfortunately reinforced the relevance
of this topic.

Children all over the world need competent primary teachers
who know how to deal with and embrace linguistic and cultural
differences, diversity and who are able to support inclusion. For them,
this module and the whole of the WIN project will be an invaluable
source of information. Holding direct, in-person training courses for
teachers and producing guides for parents would also be desirable.
The learning materials in Module 5 could also be extended in order to
provide teachers with even more materials to use in their classrooms.

It is sincerely hoped that it will be possible to organise the
module-related training workshop for the participating colleagues.
Unfortunately, due to the war situation in Ukraine this event had to be
delayed one more time. The training event in Budapest has the potential
to serve as a source of further inspiration. According to the event
schedule, the participants were also going to visit the Story Museum
and a folk-tale themed playground in Budapest. The members of the
WIN team are eagerly waiting for the time when there is peace in each
participant’s country and will be able to work on new projects that
support the development of care and inclusion in primary education.
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Banepia Apea, €éa Tpenminne benko

HIJISAXU THKJIFO3II TA TIPUUHATTSA — PO3POBKA BATATOBUMIPHOI'O
MOAYJIA PO3BUTKY BUUTEJIA B ITIPOEKTI WIN

Y ecmammi tioemvcsa npo npakmuxy iHKI03UBHOI 0C8IMU 8 €6PONENUCHLKOMY GUMIDI, KA
Habysae 6ce Oinbuioco 3navents. Cb0200HI 6HYMPIUWHA MOOIIbHICMb HACENEHHS 8 MENCAX
€sponeticbkoco Coro3y ma HeOasHiti NPUNIUE IMMIZPAHMIE 3-3a KOPOOHY npu3eenu 00 mozo,
Wo 6 Kpainax-uneHax ece Oinbuie Gopmyromvbca 6a2amoxkyiemypui ma 6a2amomogui
Ccycninbcmea.

Aemopxu koncmamywoms, wo €8pona € bapsucmum i 6a2amoMo8HUM KOHMUHEHMOM,
AKUU YIHYe MOBHe ma KynvmypHe posmaimms. Lle 6acamomosne ymeopeHHs cKiadacmvcs 3
oepocas i3 6aeamoio KyIbMYpHOIO mMaA MOBHOIO ChadwjuHolo. [lepocasu-uieHu maromo
3abe3neyumu piGHi Npasa CceoiM 2poMadsHaAM W000 MONCIUBOCMEL, CNPABeOIUBUX VMO8
npayi, coyianbHo2o 3axucmy ma iHKmo3ii, sk 3asnaveno 6 Ilnani Oiii €eponeticbko2o pieHs
coyianvuux npas (2021). Cxapakmepuzosano npoekm « WIN» ax oOun i3 maxux, wjo 8paxosye
PIZHOMAHIMHICMb AK MEHOCHYII0 €8PONEUCHKUX WKL

Memow yboeco 00CniONHCeHHsT € BNPOBAONCEHHS MOOYISL NIO2OMOBKU BUKIAOAYI8
nrameopmu ounavn-nasuanns. Ipoexm « WINy, skuii cmapmyesas y 2020 poyi, € cnintvHum
NPOEKMOM  YOMUPLOX — €BPONELUCLKUX  YHIGepcumemis: Yuisepcumemy Bix (Icnanis),
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Vuisepcumemy @nopenyii (Imanis), Yuieepcumemy Enme (Yzopwuna) ma Ilonmaecvkozco
HayioHanbHo20 nedacociynoco yHieepcumemy imeni B. I'. Koponenxa (Yxpaina); ma no oouii
NOYAMKOBIU WKOL 3 KOJWCHOI Kpainu, 0e pozmawosanutl yHieepcumem. « WINy € 6i0no6ioorwn
Ha nompedy 8 No2NUONeHHI [HKIIO3UBHO20 002140y Ma IPYHMYEMbCS HA NePEeKOHAHHI, U0
IHKIIO3UBHICMb CRpusimume OilbuloMy NOPO3YMIHHIO.

OcHosHull npiopumem npoekmy — NiO8UWUMU 0OI3HAHICMb YYHIE NOYAMKOBOT WKOU
npo pPIZHOMAHIMHICMb KYAbMYpP, 3MIHUMU iX VAGIEHHSA 3a 00NOMO20I0 HABYAILHUX DecypcCi6
ma npozpamu yu@dposoi po3nosioi. /i oocseneHHs yiei memu 01 8UUMENi6 NIAHYEMbCA
NpPOBeOeHH s HABUAIbHUX 3AHAMb Neped UKOPUCTNAHHAM YUDPo8o2o 00poOKY.

Aemop niokpecnioe, wo 000amKo800 Memor NPOEKMY € HANA20ONCEHHS 38 A3K) MIdiC
BUYUMU NEOA2OIYHUMU YCIMAHOBAMU MA NOYAMKOBUMU UUKOAAMU.

Knrouoei cnosa: neoacociuna oceima, nimepamypa, Ou3ieKcCis, NOYAMKOBA WKOA,
OOWIKINbHULL 3aK1A0.
Received 14.03.2022 r.
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ZNACZENIE PODSTAWY PROGRAMOWEJ W PRACY
NAUCZYCIELA SZKOLY POCZATKOWEJ W SYSTEMIE
OSWIATY — PERSPEKTYWA NARODOWA I EUROPEJSKA

Od 1999 roku stosuje si¢ w Polsce podstawe programowa, ktora
zastgpita obowigzujace wczesniej minima programowe. Ta istotna
zmiana w organizacji systemu o$wiaty oraz planowaniu ksztatcenia
byla wprowadzona w okresie staran naszego kraju o przyjecie do
wspolnoty europejskiej. Ten 1 wiele innych warunkow zostato
spetnionych, co spowodowato przyjecie Polski do Unii Europejskiej w
maju 2004 roku.

W latach 1999-2017 nastgpito szesciokrotne wydanie przez
ministerstwo edukacji podstawy programowej a ta ostatnia pochodzi z
2017r. (Rozporzadzenie Ministra Edukacji Narodowej, 2017).

Podstawa programowa to jednolity wykaz tresci ksztalcenia,
zalozonych celow oraz przewidywanych efektow na danym etapie
edukacyjnym. Kazdy etap ksztalcenia ma swojg odrgbna, dopuszczong

© T. Janicka-Panek, 2022
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w Polsce rozporzadzeniem Ministerstwa Edukacji Narodowej (MEN)
podstawe programowgq, stanowigcg baze¢ dla autoréw programéw
wychowania przedszkolnego, edukacji wczesnoszkolnej oraz
wyzszych etapow ksztatcenia (Rozporzadzenie Ministra Edukacji
Narodowej, 2018).

Kilkukrotne wdrazanie nowej podstawy programowej wymagato
kazdorazowo aktualizowania i modyfikowania programow nauczania
oraz modyfikowania procesu ksztalcenia kandydatéw na nauczycieli
edukacji wczesnoszkolnej oraz objecia systemowym doskonaleniem
dotychczasowych nauczycieli tego etapu edukacyjnego. Obserwuje si¢
dazenie do systemowego podejscia w zakresie wprowadzania zmian,
czego odzwierciedleniem sg standardy ksztalcenia nauczycieli
(Rozporzadzenie Ministra Nauki 1 Szkolnictwa Wyzszego, 2019).

Kompetencja odnosi si¢ do umiejetnosci danej osoby 1 mozna
przez nig rozumie¢: 1) kwalifikacje, czyli poczucie odpowiedzialnosci
za konkretne zadanie, 2) wyuczong umiej¢tnos¢ waznego, istotnego
dziatania, 3)plan, ktory jest fundamentem dziatania. Niezwykle
wazng role w pedeutologicznej literaturze S$wiatowej odegrata
definicja kompetencji nauczycielskich zaproponowana przez J.
Prucha. Wedlug tego autora, aby praca nauczyciela mogla byc
efektywnie wykonywana, kazdy przedstawiciel tego zawodu powinien
posiada¢ zbior profesjonalnych umiejetnosci, wartosci, wiedzy i
postaw (Prucha, 2006).

Komisja Europejska wypracowatla i nastepnie, okreslita zasady
dla zawodu nauczyciela w krajach cztonkowskich Unii Europejskiej
(Zbrbg, Kaleta-Witusiak, Walasek-Jarosz, 2013, p. 26-28). Zostaty one
przedstawione w tabeli ponize;.

Tabela 1.

Wspolne europejskie zasady odnoszace si¢ do zawodu nauczyciela
(Zbrog, Kaleta-Witusiak & Walasek-Jarosz, 2013, p. 26-28)

Zasady dotyczace zawodu

nauczyciela Interpretacja zasady

Nauczyciel po uzyskaniu wymaganych prawem
kwalifikacji, winien dba¢ o swdj rozwdj zawodowy;
doskonali¢ swoj dotychczasowy warsztat pracy, rozwijacé
posiadane i nowe kompetencje. System oswiaty danego
kraju wspomaga nauczycieli w calozyciowym procesie
rozZwoju.

Zawod osadzony
w konteks$cie uczenia si¢
przez cate zycie
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Zdobywanie doswiadczenia mozliwe jest poza
granicami kraju 1 w innych krajach cztonkowskich UE.
Mobilno$¢ polega na mozliwosci pobytu w tych krajach,
elastyczno$ci zawodowe;.

Zawod mobilny

Szkoly powinny wspotpracowaé z innymi
Zawod oparty na | szkotami, instytucjami. Nauczyciele dzieki temu maja
partnerstwie mozliwo$¢ prowadzenia badan, rozwoju, ksztalcenia i
wymiany doswiadczen.

Opracowanie wykazu niezbednych kompetencji nie jest jedynym
zabiegiem optymalizujacym proces ksztatcenia, konieczna jest zmiana
systemu modelowania kandydatow do zawodu nauczyciela, a w
efekcie ich wiedzy merytorycznej 1 metodycznej, zaréwno z
poszczegbdlnych edukacii, jak 1 w obszarze integrowania (uczenia bez
podziatu na przedmioty, a konieczne wydaje si¢ stosowanie metody
projektow, metody zadan stawianych uczniom 1 strategii nauczania-
uczenia si¢ problemowego).

Zmiany tresci  ksztalcenia determinowane europejskimi
kompetencjami kluczowymi

Komisja Europejska opracowujgc kompetencje kluczowe
nauczyciela europejskiego wzorowata si¢ rowniez na postanowieniach
Rady Europy, ktora w 1996 roku okreslita pierwsze europejskie
kompetencje kluczowe dla absolwentow szkot srednich, polegajace na:

e wspolpracowaniu w zespotach,
rozwigzywaniu problemow,
podejmowaniu odpowiedzialnosci,
porozumiewaniu si¢ w kilku jezykach,
korzystaniu z ro6znorodnych zrodet informac;i,
organizowaniu i ocenianiu wtasnej pracy,
radzeniu sobie ze ztozonoscig 1 z niepewnoscia,
stuchaniu 1 korzystaniu z pogladéw innych ludzi,
postugiwaniu si¢ nowoczesnymi srodkami komunikacji i
informaciji,

e laczeniu 1 porzadkowaniu roéznorodnych, jednostkowych
elementow wiedzy (Sielatycki, 2008, p. 13-21).

Propozycja sposobu wydzielania kompetencji kluczowych
zaproponowana przez Komisje Europejska w 2005 roku polegata na
przede wszystkim dwoch kryteriach: 1) kompetencje kluczowe
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powinny nies¢ za sobg potencjalne korzysci dla catego spoleczenstwa
niezaleznie od plcy, pozycji spotecznej, rasy, kultury, pochodzenia
spotecznego 1 j¢zyka, 2) kompetencje kluczowe musza by¢ zgodne z
warto$ciami 1 prawami etyki, kultury 1 gospodarki, przyjetymi przez
poszczegdlne panstwa.

Oprocz wyzej wymienionych kryteriow, Komisja Europejska w
trakcie prac nad tworzeniem kompetencji kluczowych, positkowata si¢
dorobkiem organizacji  takich, jak: Organizacja  Narodow
Zjednoczonych ds. Oswiaty, Nauki 1 Kultury (UNESCO), Organizacja
Wspodtpracy Gospodarcze; 1 Rozwoju (OECD) 1 Rady Europy.
Najwazniejszg role odegrat dokument UNESCO ,Edukacja dla
wszystkich”, w ktorym zostaty zapisane cztery najwazniejsze obszary
dla rozwoju kluczowych kompetencji. Wskazano w nim priorytet
edukacji: 1) uczyc¢ si¢ aby by¢, 2) uczy¢ si¢ aby wiedziec, 3) uczy¢ si¢
aby dziata¢, 4) uczy¢ si¢ aby wspdlnie zy¢.

W dokumencie Parlamentu Europejskiego z dnia 18 grudnia
2006 roku w sprawie kompetencji kluczowych w procesie uczenia si¢
przez cale zycie (2006/962/WE) kompetencje s3 definiowane jako
potaczenie wiedzy, umiejetnosci 1 postaw odpowiednich do sytuacji.
Autorzy uzywaja takze okreSlenia ,kompetencje kluczowe”,
podkreslajac, 1z sg to te kompetencje, ktorych wszystkie osoby
potrzebuja do samorealizacji 1 rozwoju osobistego, bycia aktywnym
obywatelem, integracji spotecznej 1 zatrudnienia (Zalecenie Parlamentu
Europejskiego 1 Rady, 2006).

Wszystkie kompetencje kluczowe uwazane sg za rownowarto-
sciowe, poniewaz kazda z nich moze przyczynic€ si¢ do udanego zycia
w spoteczenstwie wiedzy. W podstawie programowej edukacji
wczesnoszkolnej  do najwazniejszych umiejetnosci  zdobywanych
przez ucznia w trakcie ksztatcenia ogdlnego w szkole podstawowe;j
nalezg: czytanie, myslenie matematyczne, myslenie naukowe,
umiejetnos¢ komunikowania si¢ w jezyku ojczystym 1w jezyku
obcym, zarowno w mowie, jak 1 w piSmie, umiejetnos¢ postugiwania
si¢ nowoczesnymi technologiami informacyjno-komunikacyjnymi,
umiejetnos$¢ uczenia si¢ 1 umiejetnos¢ pracy zespotowe;.
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Tabela 2.

Zalecane przez UE kompetencje kluczowe (2006) a umieje¢tnosci

w podstawie programowej (edukacja wczesnoszkolna, 2017)
(T. Janicka-Panek, 2017)

Lp.

Kategorie kompetencji (unijne)

Kategorie kompetencji (polska
obowiazujaca podstawa programowa)

1 Porozumiewanie si¢ w jezyku|Umiejetnos¢ komunikowania si¢ w jezyku
" | ojczystym ojczystym 1jezyku obcym, zar6wno w
) Porozumiewanie si¢ w jezykach|mowie, jak 1 w piSmie. Shuchanie-
" |obcych Moéwienie-Czytanie
Kompetencje  matematyczne i Umiej@tp 0s¢ korzylit'ania. Z P odstaxyowych
3. | podstawowe Kompetencje narzedzi matematy 1w zyciu codziennym
naukowo-techniczne oraz I?rowadzema elementarnych
rozumowan matematycznych
Umiejetno§¢  formutowania  wnioskow
4. |Myslenie naukowe opartych na obserwacjach empirycznych
dotyczacych réznych dziedzin zycia
Umiejetnos¢ postugiwania si¢
5. |Kompetencie informatyczne nowoczesnymi t.echn.o.logiami inforngacyjno
— komunikacyjnymi; wtym takze dla
wyszukiwania i korzystania z informacji
6. |Umiejetnos¢ uczenia si¢ Umiejetnos$¢ uczenia si¢, samoksztalcenie
7 Kompetencje spoteczne 1| Edukacja srodowiskowa, spoteczna, etyka
" | obywatelskie
Umiejetnos$ci organizacyjne, planistyczne,
badawcze, samoksztalcenie, uczen
uczestnikiem 1 autorem gier strategicznych i
8. |Inicjatywnos¢ i przedsigbiorczo$¢ |logicznych; rozwijanie inicjatywnosci i
przedsigbiorczo$ci wpisano po raz pierwszy
do zadan szkoty podstawowej w podstawie
programowej w roku 2017
Czytanie — rozumiane zaréwno jako prosta
czynno$¢, jako umiejetnos¢ rozumienia,
wykorzystania i przetwarzania  tekstow
9. |Swiadomo$¢ i ekspresja kulturalna |w zakresie umozliwiajagcym zdobywanie

wiedzy, rozw0j emocjonalny, intelektualny
1 moralny oraz udzial wzyciu
spoleczenstwa, udziat w kulturze
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Tabela 3.

Kompetencje kluczowe UE a obszary edukacyjne w klasach I-I11
(T. Janicka-Panek, 2017)

Lp. Kategorie kompetencji (UE, Edukacje w podstawie programowej
2006) (2017)
Porozumiewanie si¢ w jezyku|Edukacja polonistyczna. Jezyk mniejszosci
1. |ojczystym narodowej lub etnicznej. Jgzyk regionalny —
jezyk kaszubski
) Porozumiewanie si¢ w jezykach |Jezyk obcy nowozytny
" |obcych
Kompetencje  matematyczne 1i|Edukacja matematyczna
3. |podstawowe kompetencje | Edukacja techniczna
naukowo-techniczne Edukacja §rodowiskowa
Myslenie naukowe Edukacja matematyczna
4. L, :
Edukacja srodowiskowa
5. | Kompetencje informatyczne Edukacja informatyczna
Edukacja polonistyczna
Edukacja informatyczna
Umiejetnos$¢ uczenia si¢ Samoksztatcenie
Kompetencje spoteczne 1| Edukacja srodowiskowa/spoteczna
obywatelskie Wychowanie patriotyczne
7.
Etyka
Wychowanie fizyczne
Inicjatywnos$¢ 1 przedsigbiorczos¢ | Wszystkie edukacje zawierajg  tresci,
strategie pracy, sprzyjajace ksztattowaniu
8. tych postaw (np. strategia projektu
edukacyjnego, nauczanie zintegrowane,
samoksztatcenie)
Swiadomo$¢ i ekspresja kulturalna | Edukacja muzyczna
9 Edukacja plastyczna
’ Wychowanie fizyczne
Etyka

Porownywane kategorie kompetencji, zestawione w wyzej
umieszczonych tabelach, uprawniaja do wniosku o wysokiej ich
spojnosci. Petlnig one funkcje ukierunkowujaca w procesie konstru-
owania programOw nauczania, planowania 1 ewaluowania pracy
pedagogiczne;.
Proces poszukiwania, modyfikowania, aktualizowania i1 doprecy-
zowania kompetencji trwa nieustannie. Najnowszy dokument, w
ktorym wyrdznia si¢ osiem kompetencji kluczowych, to Zalecenie
Rady z dnia 22 maja 2018 roku w sprawie kompetencji kluczowych w
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procesie uczenia si¢ przez cate zycie. Najnowsze kompetencje
kluczowe to:

e kompetencje w zakresie rozumienia 1 tworzenia informacji,

e kompetencje w zakresie wielojezycznosci,

e kompetencje matematyczne oraz kompetencje w zakresie
nauk przyrodniczych, technologii 1 inzynierii,

e kompetencje cyfrowe,

e kompetencje osobiste, spoteczne 1 w zakresie umiejgtnosci
uczenia sie,

e kompetencje obywatelskie,

e kompetencje w zakresie przedsiebiorczosci,

e kompetencje w zakresie §wiadomosci 1 ekspresji kulturalne
(Zalecenie Rady w sprawie kompetencji kluczowych w procesie
uczenia si¢ przez cate zycie, 2018).

Podstawa programowa edukacji wczesnoszkolnej przedstawia
zadania szkoty wynikajace z funkcji wychowawczej, ksztalcacej i
opiekunczej, cele ogdlne edukacji wczesnoszkolnej oraz efekty
realizacji zadan w postaci celow osiggnietych przez dzieci konczace
pierwszy etap edukacyjny, ale oparta jest na kompetencjach z 2006
roku. Przytoczenie kompetencji z roku 2018 jest uzasadnione, by
dostrzec zachodzacy proces zdezaktualizowania si¢ niektorych
kompetencji oraz potrzebe ich reinterpretacji oraz nowej hierar-
chizacji. Jako pierwszy etap ksztalcenia w systemie szkolnym
obejmuje trzy lata nauki w klasach I—1II. Wymaga niezwyklej
starannosci w doborze tresci, Ssrodkoéw, strategii, metod i technik
uczenia, aby ukaza¢ dzieciom scalony obraz §wiata 1 jego funkcjo-
nalno$¢ a takze osigga¢ kompetencje kluczowe. Czasy edukacji
zdalnej z powodu pandemii COVID-19 wysunety na czoto
kompetencje cyfrowe (Pyzalski (Red.), 2020.) Potwierdza to Jacek
Pyzalski w publikacji wydanej w 2020 roku, twierdzac: “Nasza ksigzka
jest o edukacji, w ktorej wszystko zmienito si¢ w bardzo krotkim
czasie, stawiajgc przed osobami zarzadzajacymi szkotami, nauczycielami,
a przede wszystkim uczniami i ich rodzinami nowe wyzwania”.

Profesjonalna organizacja procesu uczenia si¢ dzieci w klasach
[ - III powinna opiera¢ si¢ na aktualnych podstawach naukowych 1
osiggnieciach wspotczesnej pedagogiki, aby ksztatcenie na tym etapie,
chronigc naturalny rozwdj, prowadzito do:
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* wykluczenia mechanicznego uczenia si¢ dzieci (uczenie
mechaniczne utrudnia rozwoj w kierunku uzyskania kompetencji
kluczowych);

* unikania niepozadanego werbalizmu (nadmiar werbalizmu
zakorzenia wzory uczenia poza praktycznymi doswiadczeniami i
eksperymentami potrzebnymi do rozwoju myslenia naukowego);

* wykluczenia zagadnien 1 tresSci nieadekwatnych do
naturalnych, rzeczywistych potrzeb 1 oczekiwan poznawczych dzieci
(zagadnienia i tresci nieadekwatne do potrzeb dzieci na tym etapie
edukacji utrudniajq integracje wiedzy, dezintegrujq rozumienie
scalonego obrazu swiata, prowadzi¢ mogg do wystgpienia zaburzen w
zachowaniu oraz do dezintegracji psychicznej).

Dzigki takiej organizacji ksztalcenie na pierwszym etapie edukacji
kontynuuje rozpoczety w przedszkolu proces adaptacji do aktywnosci
w grupie, proces aktywnosci poznawczej indywidualnej 1 grupowe;,
tak aby stopniowo rozpoznane przez dzieci ro6zne wzory uczenia si¢
pozwolity im w pelni podjac si¢ roli ucznia (a to przeciez kompetencje
osobiste, spoteczne 1 w zakresie umiejgtnosci uczenia si¢).

Do zadan edukacji wczesnoszkolnej nalezy (Rozporzadzenie
Ministra Edukacji Narodowej, 2017):

* wspieranie wielokierunkowej aktywnosci dziecka przez
fachowa organizacj¢ sytuacji edukacyjnych, eksperymentow
naukowych 1 doswiadczen wplywajacych na rozw6j we wszystkich
obszarach: fizycznym, emocjonalnym, spolecznym i1 poznawczym
oraz przygotowanie do podjecia nauki na drugim etapie edukacji;

« zapewnienie prawidlowe] organizacji zabawy, nauki 1
odpoczynku dla uzyskania cigglosci procesow adaptacyjnych w
odniesieniu do wszystkich dzieci, w tym rozwijajacych si¢ w sposob
nicharmonijny, wolniejszy 1 przyspieszony;

* wspieranie aktywnosci dziecka podnoszace poziom integracji
sensorycznej 1 ksztaltujace umiejetnosci korzystania z rozwijajacych
si¢ umystowych procesdbw poznawczych na drodze tworzenia
wlasnych wzorow zabawy, nauki 1 odpoczynku;

* planowa realizacja programu nauczania opartego na tresciach
adekwatnych do poziomu rozwoju dzieci, ich mozliwosci percep-
cyjnych, wyobrazen 1 rozumowania, szanujaca ich godno$¢, naturalne
indywidualne tempo rozwoju, wspierajagca indywidualnosc,
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oryginalno$¢ dziecka, wzmacniajgca poczucie wartosci, zaspokajajaca
potrzebe sensu aktywnos$ci wtasnej 1 uczestnictwa w grupie;

» zapewnienie dostepu do wartosciowych rozwojowo zrddet
informacji, nowoczesnych technologii oraz ergonomicznie przygoto-
wanej przestrzeni edukacyjne;;

» organizacja zaje¢ dostosowana do intelektualnych potrzeb i1
oczekiwan rozwojowych dzieci, wywolujaca zaciekawienie, zdumienie 1
rados¢ odkrywania wiedzy, prowadzaca do integracji psychiczne;,
rozumienia emocji, uczu¢ wiasnych 1 innych ludzi;

» wspieranie aktywnos$ci dzieci rozwijajace nawyki 1 zachowania
adekwatne do poznawanych wartosci takich jak: bezpieczenstwo
wlasne 1 grupy, utrzymanie zdrowia, sprawnos¢ fizyczna, zaradnos¢,
samodzielno$¢, odpowiedzialnos¢, poczucie obowigzku;

« organizacja przestrzeni edukacyjnej umozliwiajgca systema-
tyczny rozwdj wrazliwosci estetycznej w odniesieniu do wielu
dyscyplin zycia cztowieka takich jak: estetyka spozywania positkow,
estetyka ruchu, ubierania si¢ i zachowania, estetyka mowy, estetyka
uczestnictwa w sztuce, estetyka uczestnictwa w imprezach 1 uroczys-
tosciach szkolnych 1 pozaszkolnych, np. patriotycznych i rocznicowych;

» organizacja przestrzeni edukacyjnej umozliwiajgca dzieciom
poznanie wartosci 1 norm spolecznych, ktorych zroédtem jest rodzina,
spoteczno$¢ szkolna, spoleczno$¢ lokalna i regionalna, nardéd oraz
rozwijanie zachowan, wynikajacych z tych wartosci, a mozliwych do
zrozumienia na tym etapie edukacji;

» organizacja  przestrzeni  edukacyjnej  umozliwiajaca
zaspokojenie oczekiwan poznawczych zwigzanych z innymi narodami,
np. krajow Unii Europejskiej czy innych kontynentow, innych zjawisk
przyrodniczych, muzycznych, artystycznych, a takze zabaw 1 zwyczajow
dzieci innych narodowosci w odniesieniu do mozliwosci percepcji,
rozumienia tychze zagadnien na tym etapie edukacji;

* systematyczne uzupeinianie zagadnien ksztalcacych i1 programu
wychowawczego, w porozumieniu z rodzicami o nowe tresci
wynikajace z naglego pojawienia si¢ w otoczeniu dziecka sytuacji lub
zagrozen cywilizacyjnych np.: patologiczne zjawiska spoleczne,
psychologiczna ingerencja medidw w rozwdj dziecka, nieodpowie-
dzialne korzystanie z technologii, ubezwlasnowolnienie reklama,
modag, katastrofy, zdarzenia traumatyczne (Rozporzadzenie Ministra
Edukacji Narodowej, 2017).
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Cele edukacji wczesnoszkolnej. Cele ogolne edukacji
wczesnoszkolnej, to zbidr osiggnie¢ w fizycznym, emocjonalnym,
spotecznym 1 poznawczym obszarze rozwoju dziecka. Osiggnigcia te
powstaja w toku nauki poprzez rozwoOj prostych czynnosci
praktycznych 1 intelektualnych charakteryzujacych dziecinstwo w
czynnosci zlozone. Zbior tych osiggnie¢ przedstawia sprawnosci,
umiejetnosci oraz wiedze poczatkowsa, czyli fundament, na ktorym
oparta bedzie praca na drugim etapie edukacji w klasach IV — V1.

Do celow ogolnych edukacji wezesnoszkolnej naleza:

a) osiggni¢cie w fizycznym obszarze rozwoju:

e sprawnosci motorycznych 1 sensorycznych tworzacych
umiejetnos$¢ skutecznego dziatania 1 komunikacji;

* S$wiadomo$ci zdrowotne] wyrazane] przez podstawowe
zachowania prowadzace do higieny 1 pielegnacji ciata;

« $wiadomosci ciala umozliwiajace] wykonywanie samodzielnych
¢wiczen ruchowych rozwijajacych: szybkos¢, sile, wytrzymatosc,
moc, zwinnos¢, gibkos¢;

* umiejetnoscit wykorzystania wtasnej aktywnosci ruchowej w
roznych sferach dziatalnosci cztowieka: zdrowotnej, rekreacyjne;,
artystycznej, sportowej, obronnej;

* umiejetnosci wykorzystania wlasnej aktywnosci ruchowej do
organizacji nauki 1 odpoczynku, ze zrozumieniem roli ruchu w
procesie utrzymania zdrowia;

* umiejetnosci ochrony wtasnej 1 ochrony innych poprzez
rozumienie 1 respektowanie przepisOw gier, zabaw zespotowych,
przepisow ruchu drogowego w odniesieniu do pieszych, rowerzystow,
rolkarzy, biegaczy 1 innych osob, ktorych poruszanie si¢ w miejscu
publicznym moze tworzy¢ zagrozenie bezpieczenstwa;

* umiejetnosci organizacji bezpiecznych zabaw ruchowych 1
tworzenia regut, zasad, zrozumiatych komunikatow w postaci znakoéw
1 symboli;

b) osiggnigcie w emocjonalnym obszarze rozwoju:

e umiejetnosci rozumienia swoich emocji 1 uczu¢, nazwania ich
oraz rozpoznawania tych samych emocji i uczu¢ u innych ludzi;

* umiejetnosci panowania nad przezywanymi emocjami 1
wyrazania ich w sposéb umozliwiajacy wspoétdziatanie w grupie oraz
adaptacje w nowej grupie;

45



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

* umiejetnosci przedstawiania swych doswiadczen uczuciowych
przy pomocy prostej wypowiedzi ustnej lub pisemnej, roznorodnych
artystycznych form wyrazu;

* umiejetnosci odczuwania 1 budowania wigzi uczuciowej, w
tym wigzi z grupa, spotecznoscig szkoty, oraz umiejetnosci identyfi-
kowania si¢ z rodzing, klasa, a takze ze spotecznoscig miasta, wsi, czy
wspoOlnotg narodow3;

* umiejetnosci uswiadamiania sobie uczu¢ przezywanych przez
inne osoby z jednoczesng probg zrozumienia dlaczego wystepuja,
roznicowania form ich wyrazania w zaleznos$ci od wieku;

* umiejetnosci rozumienia odczu¢ zwierzat, wyrazanie tych
stanow za pomocg prostych wypowiedzi ustnych 1 pisemnych oraz
roznorodnych artystycznych form wyrazu;

c) osiagniecie w spotecznym obszarze rozwoju:

* umigjetnosci identyfikowania si¢ z grupami spolecznymi,
ktore dziecko reprezentuje, nazywanie tych grup 1 ich charakterys-
tycznych cech;

* umiejetnosci oceniania wlasnego post¢powania 1 korzystania
z tej oceny w pracy nad sobg, a takze umiejetnosci oceny
postgpowania innych ludzi, odwotywanie si¢ w tej ocenie do
przyjetych zasad 1 wartosci, z ktorych zasady zostaly wyprowadzone,
nazywanie poznanych wartosci, przyjmowanie konsekwencji swojego
postepowania;

* umiejetnosci wspoldziatania, wspotpracy oraz samodzielne;j
organizacji pracy w malych zespotach kolegow 1 kolezanek, w tym
organizacji pracy przy wykorzystaniu technologii, samodzielnego
wyrazania swoich oczekiwan 1 potrzeb spotecznych;

* umigjetnosci przejawiania szacunku do kolegdéw, kolezanek,
osob dorostych przy pomocy prostych form wyrazu i1 stosownego
zachowania, umiej¢tnosci tworzenia relacji spotecznych;

e umiej¢tnosci przejawiania szacunku do przyrody 1 ojczyzny
przy pomocy prostych form wyrazu i stosownego zachowania;

* umigjetnosci samodzielnej organizacji czasu przeznaczonego
na odpoczynek, rozwdj zainteresowan indywidualnie i w grupie,
osiggniecie umiejetnosci dbania o bezpieczenstwo wilasne 1 innych
uczestnikow grupy w tym bezpieczenstwo zwigzane z komunikacjg
przy pomocy technologii;
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d) osiagni¢cie w poznawczym obszarze rozwoju:

* umiejetnosci samodzielnego, refleksyjnego 1 krytycznego
myslenia;

. urnle]qtnosm posiuglwanla sm; poprawnie jezykiem polskim
W mowie 1 piSmie, wyrazania si¢ przy pomocy komunikatow
niewerbalnych zrozumiatych dla otoczenia, uzywania prostych komu-
nikatow w jezyku obcym oraz stosowanie tych umiejgtnosci do
samodzielnej aktywnosci;

* umigj¢tnosci czytania na poziomie poczatkowym i1 samodzielne
korzystanie z tej umiej¢tnosci w réznych sytuacjach zyciowych;

* umigjetnosct zrozumienia podstawowych poje¢ 1 dzialan
matematycznych, samodzielne korzystanie z nich w r6znych sytuacjach
zyciowych, umiejetnosci schematyzacji, wst¢pnej matematyzacji wraz
z opisem tych czynnosci: stowami, obrazem, symbolem:;

* umiejetnosci  dostrzegania problemow, stawiania pytan,
zbierania informacji potrzebnych do rozwigzania problemu;

» poczatkowe] umiejetnosci czytania i1 rozumienia tekstow
matematycznych;

* umieje¢tnosci obserwacji faktow, zjawisk spotecznych, zjawisk
przyrodniczych 1 umiej¢tnos¢ formutowania wnioskdéw, spostrzezen z
nich wynikajacych, umieje¢tnosci rozumienia legend, faktow historycz-
nych, tradycji, elementdéw kultury materialnej 1 duchowej oraz pojec i
symboli z nimi zwigzanych, jak: rodzina, dom, nar6d, ojczyzna, kraj;

* umiejetnosci uczestnictwa w kulturze oraz wyrazania swych
spostrzezen 1 przezy¢ przy pomocy plastycznych srodkéw wyrazu,
muzycznych, technicznych, a takze przy uzyciu nowoczesnych
technologii (Rozporzadzenie Ministra Edukacji Narodowej, 2017);

Refleksje koncowe i wnioski. Kazdorazowe okreslanie przez
UE kompetencji kluczowych wyznacza krajom cztonkowskim potrzebe
reinterpretacji, modernizacji w pierwsze] kolejnosci narodowych
podstaw programowych a nastgpnie programOw nauczania oraz
obudowy dydaktyczne;.

Opisane osiggnigcia uczniow absolwentow klasy trzeciej, aby
sta¢ si¢ wyznacznikiem optymalizacji procesu ksztalcenia, z
uwzglednieniem bezsprzecznie zasady indywidualizacji 1 potrzeb
uczniow ze specjalnymi potrzebami edukacyjnymi, powinny zostac
zaktualizowane do wersji kompetencji kluczowych z roku 2018
(Zalecenie Rady w sprawie kompetencji kluczowych w procesie
uczenia si¢ przez cate zycie, 2018).
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Poszukiwanie optymalnej koncepcji ksztatcenia nauczycieli w
uczelniach wyzszych — to takze wyzwanie ciggle aktualne. Wcigz
pozadany jest apel o taki sposob rekrutacji studentéw na kierunki
pedagogiczne 1 rozmowy kwalifikacyjne, by zdiagnozowac¢ predys-
pozycje niezb¢dne w pracy z uczniami mtodszymi, na przyklad w
zakresie ksztaltowania aktualnych kompetencji kluczowych. Jest to
wyraz reagowania na zmieniajgce si¢ potrzeby srodowiska spoteczno-
kulturowego 1 gospodarczego a takze uwarunkowan narodowych.
Szkota nadal nie jest wolna od krytyki, w ktérej podnosi si¢ kwestie
nieaktualnych tresci ksztatcenia.

Dhuzszy (od 2018 roku) wymagany czas ksztalcenia (pigcioletni)
kandydatéow do zawodu nauczyciela wychowania przedszkolnego i
edukacji wczesnoszkolnej, to takze czas formowania osobowosci
przysztych nauczycieli 1 ksztalttowania ich kompetencji, wigcej
systemowo przygotowanych specjalistow do organizowania 1
wspoltworzenia procesu nauczania-uczenia si¢ innowacyjnego.
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Tereza Yanitska-Panek

THE IMPORTANCE OF THE BASIC CURRICULUM FOR PRIMARY SCHOOL
TEACHERS’ WORK: NATIONAL AND EUROPEAN PERSPECTIVES

The article emphasizes that since 1999 Poland has been using the core curriculum,
which is a significant change in the organization of the education system and training
planning in view of the reform changes associated with Poland’s accession to the European
Community. This reform and other changes became the preconditions for Poland’s accession
to the European Union in May 2004.

By 2017, the core curriculum had been re-approved six times by the Ministry of
Education. The EU regularly updates key competencies, which require rethinking,
modernizing the national core curriculum and then the curricula of educational and didactic
institutions. It is proved that taking into account the principle of individualization and the
needs of students with specific educational needs. It is necessary to regularly update key
competencies in the curriculum.

An urgent issue is the substantiation of the teacher training concept. It is crucial to
diagnose the tendencies needed to work with younger students, respond to changing demands
of socio-cultural and economic development, take into account national characteristics, and
update the content of education based on innovation. Since 2018, the issue of primary school
teachers’ competencies formation that demonstrates the ability to systematic pedagogical
activities, cooperation, production of innovations, and their use in the educational process
has become relevant.

Keywords: core curriculum; key competencies, European education system; European
community, primary school teachers.

Tepesa Aniuka-Ilanex

3HAUYEHHS OCHOBHOI HABUYAJILHOI ITPOI'PAMU
JUIsI POBOTHU BUMTEJISI IOYATKOBOI IIKOJIN:
HAIIIOHAJIBHA TA €BPOIIEMCHKA INIEPCIEKTUBH

Y emammi zaxuenmoesano yeacy na momy, wo 3 1999 p. ¢ Ionvwi suxopucmogycmubcs
OCHOBHA HABYANILHA NPO2PAMA, WO € CYMMEBOIO 3MIHOIO 6 Op2aHizayii cucmemu oceimu ma
NIAHYBAHHI HAGYAHHS 3 YDAXYEBAHHAM DehOopMayinHux 3MiH, noe sa3anux 3i ecmynom llonvwi
0o €eponeiicbkoeo cniemosapucmea. L pedhopma ma iHwi 3MiHU cmMaau nepeoymo8amu
nputinamms Ilonvwi 0o €sponeticbkozo Cor3y 6 mpasni 2004 p.

Jlo 2017 p. ocrHoséna HasuaibHa npopama OVad wicme paszié nepezameeportceHd
Minicmepcmeom ocgimu. €C pe2yisipHO OHOBNIOE KAIOYO08I KOMHEemeHyil, wo nompebdye
nepeoCcCMUcierHts, MOOepHI3ayii HAYIOHANLHOI OCHOBHOI HABYANLHOI npozpamu, a HOMIM
HABUANILHUX NPOSPAM 3aK1A0I6 0ceimu I OudakmuuyHo2o 3abesneuyenHs. Jlosedeno, wo,
8DAX0BYIOUU NPUHYUN THOUGIOVanizayii ma nompebdu VuHie i3 0COOMUBUMU OCEBIMHIMU
nompebamu, HeoOXiOHO pe2yIapHO OHOBIIEAMU KIIOY08I KOMNemeHyii 6 HABYANbHUX
npocpamax.

AxmyanvHoio npobiemoro € o00IPYHMYSAHHA KOHyenyii niocomosxu euumenis. Ilpu
UBOMY BANCAUBO OIACHOCYBAMU CXUALHOCMI, HeoOXIOHI 011 pobomu 3 MOJIOOWUMU
WKONApAMU, peacy8amu Ha MIHAUBL 3aNUmu COYIOKYAbMYPHO20 MA eKOHOMIYHO20 PO36UMKY),
8pax08Y8amMuU HAUIOHAILHI 0COOIUBOCMI, OHOBIIO8AMU 3MICM OCEIMU HA OCHOBI IHHosayil. I3
2018 p. axmyanizyeanocsi numauHs OpMYSaHHA 6 YYUMENE NOYAMKOBUX KIACIE
KOMNemeHmuocmetl, wo OeMOHCIPYIOMb 304MHICMb 00 CUCMEMHOI  neda2oliyHol
OisinbHOCMI, cnisnpayi, NPoOyKy8auHs IHHOBAYIll ma iX UKOPUCMAHHS 8 OCBIMHbOMY NPOYECI.

Knwuoesi cnoea: nasuanvna npocpama, Kiouosi KOMnemeHyii;, €8poneucvka cucmema
ocgimu, esponeticbke CRIBMOBAPUCIEO,; 8UUMEN] NOYAMKOBUX KIACIB.

Onepxano: 05.03.2022 p.
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PONIMANIE ZDRAVIA, ZDRAVOTNEJ
GRAMOTNOSTI A EDUKACIE K ZDRAVIU
DOSPELYCH V NEMECKY HOVORIACICH

KRAJINACH

Clanok predstavuje teoretickii Studiu v ramci projektu riesenia VEGA ¢.
1/0293/21 Edukdcia k zdraviu dospelej populdcie. Stidia sa zaoberd ponimanim
zdravia, zdravotnej gramotnosti a edukacie k zdraviu, tak ako k nim pristupuju
popredni odbornici v nemecky hovoriacich krajinach. Rakusku a v Nemecku.
Vymedzuje ponimanie a obsah zdravotnej vychovy, zdravotného vzdelavania
a zdravotného ucenia sa. Je dokdzane, 7e ponimanie zdravia, zdravotnej
gramotnosti a edukdcie kzdraviu, je diferencované, ato tak z hladiska
teoretickych vychodisk, ako iz hladiska jeho realizacie v konkrétnych
podmienkach, konkrétnou instituciondlnou bdazou ako i cielovymi skupinami a
samotnymi ucastnikmi vzdelavania.

KPucové slova: dospeli, zdravie, zdravotnd gramotnost, zdravotna
vychova, zdravotné vzdeldvanie, zdravotné ucenie sa.

Formulacia problému. Jednou z najdiskutovanejsich tém, ktory
sa tyka kazdodenného zivota Cloveka je nesporne téma zdravia.
V stucasnosti sme svedkami vzniku novej kultury zdravia, ktord cez
obraz naSho tela prenika do naSe; mentality. Zo spoloCenského
hl'adiska rastie Uloha obcana, jeho aktivna ucast na udrziavani
vlastného zdravia, v Coraz zloZitejSich zdravotnickych systémoch
v obklopeni vSade pritomného «trhu so zdravim». Demografické
zmeny, populaény vyvoj obyvatel'stva, starnutie obyvatel'stva a s tym
suvisiaci rast poCtu obyvatelov v seniorskom veku st vyzvou, ktora
nema len spolocensky a politicky rozmer, ale st vyzvou aj pre vedy,
ktoré sa priamo alebo nepriamo zaoberaju problematikou zdravia. Ako
dosiahnut’ a udrziavat pozadovanu uroven zdravia obyvatelstva,
najmi vo vztahu k chorobam aich predchadzaniu je vyzvou aj pre
edukacné vedy, osobitne pre edukaciu k zdraviu.

ZastreSujucou svetovou organizaciou, ktora koordinuje globalne
usilie v oblasti zdravia, zdravotnej starostlivosti, podpory zdravého
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sposobu Zivota l'udi aZz po starobu je World Heath Organization —
WHO, agentura Organizacie spojenych narodov. Okrem toho vSak
takéto usilie vyvijaji a podporuju aj vlady, organizacie a inStiticie
v jednotlivych $tatoch. Uroven aktivit sa, pochopitelne, lidi, preto
oboznamenie sa s uroviiou zdravia, zdravotnej starostlivosti a edukacie
k zdraviu  z praktického ale 1iteoretického hladiska v tych
najvyspelejSich krajindch mozZno pokladat’ za dolezité, potrebné a
inSpirujuce. K takymto krajinam nesporne patri aj Nemecko a Rakusko.
Stadia vznikla v ramei rieSenia projektu VEGA &. 1/0293/21 Edukacia
k zdraviu dospelej populacie.

Analyza najnovSich vyskumov a publikacii. Na prvy pohlad
sa zda, Ze problematiku zdravia vSetci ovladaju, vSetci st zaintere-
sovani, vedia €o je jej obsahom. Laické chapanie zdravia sa vSak u
jednotlivcov  vyznamne liSi v zavislosti od predchadzajticich
sklisenosti s chorobou, od socidlneho postavenia, kultirneho zazemia,
od zZivotnej historie.

Zdravie a jeho ponimanie sa na najcastejSie spaja s chorobou, ale
aj s inymi asociaciami ako napr. lekar, Sport, jedlo, lieky, nemocnica,
ale aj pohoda, fyzicka a dusevna vykonnost.

Zdravie a choroba nemusia byt’ v beznom Zivote chapané len ako
protiklady. Clovek moze mat’ chorobu a citit' sa zdravy alebo byt
zdravy a citit’ sa chory. ViacSina l'udi sa jednozna¢ne neoznacuje za
chorych alebo zdravych.

Herzlichova (1973, s. 10) identifikovala tr1 zakladné¢ ponimania
zdravia medzi laikmi:

- Zdravie ako vikuum. Zdravie nie je chapané pozitivne, ale je
definované nepritomnostou choroby. Zdravie je to, ¢o sa nevnima,
zatial’ Co choroba sa preziva fyzicky.

- Zdravie ako rezervoar. Zdravie je biologicko-organickou
vlastnost'ou ¢loveka. D4 sa zazit', je meratel'né, stabilné a premenlivé.
Prejavuje sa v robustnosti, pevnosti, odolnosti voci vonkaj$im vplyvom.

- Zdravie ako rovnovdha. Zdravie je skusenost’, ktord mozno
zazit’ a ktora sa prejavuje fyzickou a psychickou pohodou, dobrou
naladou a aktivitou, dobrymi vztahmi s ostatnymi a méalokedy existuje
kompletne.

Faltermaier (1991, s. 51) pridava d’alSie dva aspekty:
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- Zdravie ako funkcna kondicia; schopnost’ plnit’ roly a tlohy
kaZzdodenného Zivota.

- Zdravie ako kontrola; ja a telo su pod vlastnou kontrolou.

Z uvedené¢ho vyplyva, Ze ponimanie zdravia ma nielen
medicinsky aspekt, ale ovela CastejSie je pojem zdravia vnimany ako
socidlny pojem. Obnovit’ zdravie znamena priviest’ choré¢ho k takému
druhu zdravia, ktoré je v prisluSnej spolo¢nosti uznavane, ktoré sa v
samotnej spolo¢nosti najskor vytvorilo (Franke 2012, s. 37).

Rozdiely v ponimani zdravia sa ukazuju aj v jednotlivych
socialnych vrstvach obyvatel'stva. V nizSich socialnych vrstvach sa
vyskytuju skor funkéné a negativne ponimanie zdravia, v strednych a
vysSich  vrstvach skor pozitivne a psychologické chépanie
(Faltermaier, 1994, s. 116).

Aj rozne profesijné skupiny sa odliSuji v ponimani zdravia.
Zatial' ¢o rolnici anizko kvalifikovani robotnici nevidia moZnost’
urobit’ nieCo pre svoje zdravie, kvalifikovani pracovnici povazuju
svoje vlastné Usilie o dosiahnutie a zlepSovanie zdravia za sl'ubné.
Zamestnanci vo verejnej sluzbe maji tendenciu vnimat’ Gsilie o zdravie
ako verejnu ulohu, ucitelia na vysokych Skolach sa zameriavaji na
socialne pri¢iny zdravotnych problémov (Pierret (1988).

Rozdiely v ponimani zdravia existuju tak medzi pohlaviami ako
aj vo vekovych skupinach. Schulzeeova a Welters (1991, s. 71) zistili,
7ze definicie zdravia mladSich Zien sa viac podobali definiciam
mladSich muzov ako definicie starSich Zien s vyrokmi starSich muzov.
Ponimanie zdravia v zmysle pohody a v podobe dobrych nervov a
dobrej nalady prevlada tak u mladych ako aj starSich Zenach. Sila,
vytrvalost’ a vykonnost’ si délezité pre mladSie Zeny, no nie pre starSie
Zeny. StarSie zeny Casto definuju zdravie v zmysle absencie chordb,
navstev lekara a bolesti. Najvacsie rozdiely medzi mladSimi a starSimi
Zenami vo vnimani zdravia sa prejavili v odpovediach na otazku
«Kedy presne sa citite zdrava?» MladSie Zeny uvadzali fyzické
aspekty zdravia podstatne CastejSie. Pre starSich a mladSich muzov su
sila, vytrvalost a vykonnost' zakladnymi prvkami ich definicie
zdravia. StarS$i muzi pri rieSeni problémov hladaji socidlne rieSenia
ovel’a CastejSie ako mladsi muZi.

Cim viac demografickych, socialnych a kultirno-historickych
rozdielov existuje medzi 'ud'mi, tym menej je pravdepodobné, Ze
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ponimanie zdravia jednej osoby sa bude zhodovat’ s ponimanim inych
osOb. Da sa predpokladat, Ze zhodné¢ alebo podobné ponimanie
zdravia budii mat' osoby srovnakou alebo podobnou Zivotnou
historiou. Ako upozoriiuje Blaettnerova (1998, s.79) rozdielne
vnimanie zdravia ma prakticky 1teoreticky dosah na edukaciu
k zdraviu. Z hl'adiska edukacnej praxe sa to tyka cielov a obsahu
edukacie k zdraviu aj vo vzt'ahu k moZznym odliSnym ocakévaniam od
ponukanych vzdeldvacich podujati. Ktori GiCastnici vzdelavania, resp.
skupiny a akym spdsobom by mali byt oslovené, aby sa vzdelavania
zucCastnovali najmi ti, Co to najviac potrebuju, je otazka, na ktort nie
je jednoduché odpovedat’. Dolezité je preto identifikovanie relativne
homogénnych cielovych skupin, ktoré pristupuji k ponimaniu zdravia
rovnakym alebo podobnym spoésobom, determinovanym napr.
socialnym prostredim, vzdelanim, vekom a pod.

Viacdimenzidlny rozmer zdravia sa prejavuje v rdznych
sposoboch jeho opisu ako napr. odlisSenie od choroby, oslobodenie od
poruch, pohoda, stav rovnovahy, vyjadrenie hodnoty, skryta harmonia,
ktort si zvy€ajne ani neuvedomujeme. V pripade dusevného zdravia
sa zvyCajne objavuji  opisy ako «normalnost», vykonnost,
homeostaza, pohoda (Ganglova, 2015, s. 20). V eurépskom prostredi
sa za zdravie povaZuje aj to, Co sa da zachovat’ vyvazenym — zdravym
Zivotnym Stylom a vyliecit’ lieCbou.

Zdravie mozno ponimat’ aj ako vychovny ciel, t. zn. pedagogicky,
komplexne antropologicky — nie C¢isto biologicko-prirodovedne
(tamtiez, s. 25).

Pojem zdravia bol dlho orientovany na koncepty choroby. Podl’a
Faltermaiera je vSak zdravie viac ako nepritomnost’ choroby, ale ¢o
presne je to «viac, si vyzaduje diferencovanu analyzu» (Faltermaier,
2009, s. 46). Negativne chapanie zdravia sa ¢oraz CastejSie nahradza
pozitivnym chapanim zdravia, ktoré¢ zdoraziuje aspekty, ako su
blahobyt, wvitalita, flexibilita a sebarealizacia. Tieto aspekty su
obsiahnuté aj v definicii zdravia WHO: «Health is a complete
physical, mental and social wellbeing, and not merely the absence of
disease or infirmity» (Zdravie je uplna telesna, duSevna a socialna
pohoda, a nie iba nepritomnost’ choroby alebo postihnutia) (WHO,
2014, s. 1). Niektori kritici tejto definicie vzniesli namietky voci
pojmu «pohoda», pretoZze zdravie modzZe znamenat aj schopnost’
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pracovat’ a zit’ spokojne a Stastne napriek obmedzeniam sposobenym
chorobou. Okrem toho definicia zdravia WHO ignoruje fazy smutku,
nespokojnosti a radosti, vyCerpania, napétia a uvol'nenia, ktoré su vsak
dolezité pre holistické chapanie zdravia (pozri Gangl, 2015, s. 31).
V priebehu rokov sa vSak tazisko definicie WHO presunulo z Cisto
individudlnej Urovne na spoloCenskt. Zdoraznuje sa, Ze zdravie
moZzno dosiahnut’ len vtedy, ak to umozZiuji socidlne podmienky:
«Zakladnymi podmienkami konStitutivnych momentov zdravia st
mier, primerane byvanie, vzdelanie, vyZiva, prijem, stabilny ekosystém,
Setrné vyuzivanie existujucich prirodnych zdrojov, socidlna
spravodlivost’ a rovnost’ prilezitosti» (WHO 1986 podl'a Franke, 2012,
s. 190). V zdravej spolo¢nosti nového tisicrocia (pozri Kickbusch,
2006) vyuziva jednotlivec doteraz nezname rozhodovacie moZznosti
konania pre svoje zdravie. S tym suvisiaca zodpovednost’ prindsa
mnozstvo vyziev.

S pojmom zdravie uzko suvisia aj d’alSie poymy, ktorych obsah,
resp. praktické naplianie smeruje k zdraviu, jeho dosahovaniu,
udrZiavaniu a starostlivosti ont. S to: podpora zdravia, prevencia a
verejné zdravie, zdravotna gramotnost, zdravotnd kompetencia,
zdravotna vychova, vzdeldvanie k zdraviu.

Uéelom ¢lanku je analyzovat' zdravotnt gramotnost’, zdravotni
kompetenciu a edukaciu k zdraviu dospelych v nemecky hovoriacich
krajinach.

Vyskumné metody. Na dosiahnutie tohto ciela boli pouzité
teoreticke vyskumné metody, medzi ktoré patria: analyza a syntéza;
metoda terminologickej analyzy; metody abstrakcie, zovSeobechovania,
systematizacie.

Predstavenie hlavného materialu. Zdravotna gramotnost’ sa
povazuje za nevyhnutny predpoklad spravania sa l'udi, ktoré prispieva
k udrzaniu zdravia. R6zne aspekty zdravotnej gramotnosti umoznuja
jednotlivcovi vyuzivat dostupné rozhodovacie a akéné priestory tak,
aby sa posiliiovalo ich vlastné zdravie ako 1 zdravie komunity a cele;j
spolo¢nosti.

Pojem zdravotne; gramotnosti sa v minulych desatroCiach
pouzival v anglicky hovoriacich krajinach. V klinicko-medicinskom
kontexte boli pod zdravotnou gramotnostou chapané zrucCnosti pre
Citanie, porozumenie a pouzivanie informacii o zdravi, napriklad

54



SSN 2226-4051. Ecmemuka i emuka nedazoeiyHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

u pacientov (Soellner, 2009). Tento klinicky orientovany pristup
k vyskumu apraxi voblasti kompetencii zdravia (zdravotne]
gramotnosti) prevlada v angloamerickych krajinach aj v su¢asnosti.
Novy pristup ku zdravotnej kompetencii (zdravotnej gramotnosti),
ktory iniciovala Svetova zdravotnicka organizacia (WHO) sa objavil na
prelome tisicro€i a stal sa vzitym ponimanim aj v nemecky hovoriacich
krajinach, Z tohto pristupu vychadza definicia zdravotnej kompetencie
(zdravotnej gramotnosti) ako schopnosti jednotlivca prijimat’
rozhodnutia v kazdodennom Zivote, ktoré maja pozitivny vplyv na
zdravie a tomu zodpovedajuce konanie (Spycher, 2009).

Zdravotna kompetencia sa povazuje za nevyhnutny predpoklad
samostatného spravania, ktoré prispieva k udrzaniu zdravia. R6zne
aspekty zdravotnej gramotnosti umoziuju jednotlivcovi formovat
existujice rozhodovacie a akéné priestory tak, aby sa posilnilo jeho
vlastné zdravie a zdravie komunity (Kickbusch et al., 2005).

Kickbuschova (2008) uvadza pat oblasti zdravotnej kompetencie
pre rozne oblasti Zivota: osobné zdravie; orientdcia v systéme
zdravotnictva a zdravotnej starostlivosti; spotrebitel'ské spravanie
arozhodovanie z aspektov zdravia; pracovné prostredie a zdravie;
zdravotna politika.

Nove, u¢inné ponimanie zdravotnej kompetencie a jej zaclenenie
do kazdodenn¢ho Zivota zahfna komplexnejSie schopnosti
v zaobchddzani s vlastnym zdravim. Nutbeam (2000) formuloval
koncept zdravotnej kompetencie s tromi hierarchickymi uroviiami
kompetencii.

1. NajnizSia aroven je funkcna zdravotna kompetencia. Ta
zahtna, podobne pri klinickom pristupe, zakladné schopnosti pre
Citanie a porozumenie informacii suvisiacich so zdravim.

2. Druhd uroven sa oznacCuje ako komunikativna, interaktivna
zdravotna kompetencia Do popredia sa dostavaju pokrocilé socialne a
komunikaéné zrucnosti, ktoré jednotlivcom umozZnuji prevziat
aktivnu rolu pri zaobchddzani so svojim zdravim.

3. Tretia Uroven je kriticka zdravotna kompetencia, ktora
umoznuje zodpovedajucu analyzu zdravotne relevantného obsahu.
Zahtna schopnosti pre reflexivne zaobchadzanie so zdravotnymi
informaciami a inStiticiami. Usmernenia alebo normy tykajuce sa
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zdravia sa mozu prehodnocovat’ tak, aby sa dosiahol nezavisly a
diferencovany usudok.

Dlhodobo diskutovanou otazkou je, aké zru€nosti a schopnosti
musia 'udia mat’, aby boli povazovani za zdravotne kompetentnych.
Existujuce modely uvadzaju vhodné zrucnosti a znalosti len nahodne.
TieZ nebolo predloZen¢, vedecky podlozené, modelovanie a empiricke
hodnotenie modelov zdravotnej kompetencie (Soellner et al., 2009).

Ako na zaklade vysledkov vyskumu konStatuji Lenartz, Soellner,
Rudinger (2014, s.30), zdravotna kompetencia je vyznamnym
faktorom, ktory ovplyviiuje sebahodnotenie vlastného zdravia,
spokojnost’ s vlastnym telom, zmeny v stravovacich navykoch pod
vplyvom stresu ako aj pocet vyfaj€enych cigariet. vysokd uroven
zdravotnej gramotnosti chrani podnikatelov a manaZzérov pred
symptomami vycerpania a vyhorenia. Ukazala sa tiez dolezZitost
venovat’ pozornost’ jednotlivym zlozkdm zdravotnej gramotnosti na
pracovisku a vysoka potreba vzdelavania zamestnancov.

V nemecky hovoriacich krajinach sa vo vztahu k edukacui k
zdraviu pouZziva viacero terminov, najCastejSie zdravotna vychova
(Gesundheitserziechung) a zdravotné vzdelavanie (Gesundheitsbildung).
Viacero autorov povazuje tieto pojmy za synonyma (Hoh, Barz 2011,
s. 731), najma pokial’ ide o ran¢ roky edukacie k zdraviu (50. roky 20. st.).
Zdravotna vychova sa v zaCiatkoch chépala «predovsetkym ako vecné
informacie o vhodnej telesnej hygiene a o vzniku a rozvoji chordby
(Hurrelmann 2013, s. 199).

Prevazne biologické a medicinske poznatky sprostredkovavali
pedagogovia v zmysle zdravotnej osvety. Hurrelmann rozliSuje medzi
«klasickou» alebo tiez «autoritativnou zdravotnou vychovou» a
«participativnou zdravotnou vychovou». Klasicka zdravotna vychova
ma poucujuci, inStruktdzny charakter a k nezdravému spravaniu sa
Casto pristupuje autoritativne, priCom sa nepokusa riesit’ tazké zivotné
situicie. Participativna zdravotnd vychova sa zameriava na pri€iny
zdravotne rizikového spravania.

Podobne chape zdravotni vychovu aj Cassens (2014, s. 8).
Podla adresatov rozliSuje zdravotnii vychovu deti a zdravotné
vzdelavanie dospelych. Zhoduje sa to s chapanim pojmu vychova
(Erziehung), ktora sa v nemeckom jazykovom prostredi pouziva
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v suvislosti s detmi a v spojeni s dospelymi sa pouziva len pojem
vzdelavanie (Bildung).

Zdravotna vychova v takomto ponimani predstavuje organizované
ovplyviiovanie zdravotného spravania prostrednictvom odovzdéavania
vedomosti o zdravi a utvarania zdravotnych kompetencii. To zvyc€ajne
prebieha v spolocensky povinnom ramci, napriklad v Skoldch. Pri
vychove ide o ovplyvilovanie spravania prostrednictvom pedagogov —
edukatorov (rodicia, vychovavatelia, uditelia), ktori si v nadradenom
postaveni svojim vedomostami, autoritou alebo kompetenciou. Vychova
svojim charakterom predstavuje cielentl intervenciu do vyvoja inych
P'udi a zasahuje hlboko do osobnostnych Struktur.

Naproti tomu pojem zdravotné vzdelavanie sa pouziva va¢Sinou
pri tych intervencnych stratégiach, v ktorych sa adresatovi predkladaji
rozne ponuky na kontrolu zdravotného spravania sa a zlepSenie so
zdravim suvisiacim pochopenim seba samého. To, Ci tieto ponuky
budu akceptované, zéalezi od rozhodnutia adresata. V porovnani so
zdravotnou vychovou je miera organizovanosti a angazovanosti
vyrazne niz$ia. Ciel posilnenia zdravotného potencialu a optimalizacie
zdravotného spravania sa je vSak identicky.

V zdravotnom vzdeldvani ide o snahu ovplyvnit' zdravotné
spravanie jednotlivcov s cielom dosiahnut’ posilnenie vlastného blaha,
pohody, teda zvysit’ kvalitu Zivota. Zdravotné vzdelavanie, v porovnani
s vychovou, sa menej spdja s vekom. Podl'a Cassensa (2014, s. 111) sa
zdravotne vzdelavanie uskuto¢iuje v neformalnom prostredi v ramci
vol'noCasovych aktivit. Pozornost sa sustreduje na cielene
organizovanu komunikaéni ponuku, ktorej cielom je posilnenie
zdravotnej kompetencie.

Problematika zdravia, zdravého spdsobu Zivota, je v stcasnosti
jednou z najdolezitejSich oblasti edukacie dospelych v Rakusku
1 v Nemecku. Napriek zlozitosti ponimania zdravia je nesporne, Ze
zdravie, jeho kvalitu, mozno vyznamne ovplyvnit' prostrednictvom
vzdelavania. Zdravotné vzdeldvanie sa stalo sucastou vzdelavania
dospelych v 80. rokoch 20. storo¢ia a ma silne expanzivne tendencie
(Hoh, Barz 2011, s.729). Zdravotn¢ vzdelavanie sa chape ako
posilnovanie kompetencii dospelych v oblasti zdravia (Bléattner 1997,
s. 119). InStituciondlne sa realizuje najmid v l'udovych vysokych
Skolach (Volkshochschulen), strediskach rodinnej edukacie (Familien-
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bildungsstitten), ale aj vo forme podpory zdravia na pracovisku
(Gangl, 2015, s. 35).

V Tl'udovych vysokych Skolach ponimaju zdravotné vzdelavanie
SirSie ako iba poskytovanie informacii a osvetu (PAS, 1993). Zdravie
sa neda naucit, zdravotn¢ vzdelavanie ponuka ucebné moZnosti
v mysleni, spravani a prezivani.

Zakladnymi vychodiskami chapania zdravotného vzdelavania sui:
orientacia na zdravie na rozdiel od orientacie na chorobu, orientacia na
subjekty s ich zauymami a potrebami v ich socidlnom a ekologickom
kontexte na rozdiel od orientacie na experta, multifaktoridlne chépanie
zdravia a uCenia sa vSetkymi zmyslami, orientacia na kazdodenny zivot
a posilnenie akénych kompetencii, tradicia edukacnej diskusie, ktora
zahfiia dobrovolnost’, participaciu a socialne ucenie sa, sebarozho-
dovanie o zdravi asvojpomoc v chorobe, salutogeneticky pohlad na
chorobu. Predmetom zdravotnej vychovy je pdsobenie 0s6b na ich
vlastné zdravie (Grassmann, 2003, s. 66).

Kochova (1991) vyvodzuje podstatu zdravotného vzdelavania na
zaklade Dbiopsychosocidlne; teorie. RozliSuje medzi pojmami
zdravotna vychova a zdravotné vzdelavanie na jednej strane a pojmom
zdravotné ucenie sa.

Zdravotné ucenie sa mozno charakterizovat’ ako ucenie sa
v oblasti zdravia, ktoré sa vzt'ahuje na Gcast’ na tych procesoch ucenia
sa, ktor¢ umoznuju ziskat’ skusenosti stuvisiace so zdravim a mozu
iniciovat’ zmeny v spravani, ako aj na ich posobenie na subjektivny
stav mysle, prezivanie a spravanie jednotlivca (Koch, 1991, s. 53).
Koncept zdravotného ucenia sa je vyrazne orientovany na zmeny
spravania. Kochova kritizuje absenciu pristupu k cielovym skupinam
vo vzdeldvacich ponukach, ktoré su vacSinou otvorené, t. j. pristupné
vSetkym zaujemcom (tamtiez, s. 101). Podl'a nej by sa miesto tvorby
programov zameranych na konkrétnu tému mali vypracovat’ ponuky
zamerané na rieSenie problémov, ktoré by boli vyrazne orientované na
cielova skupinu. Mala by sa tiez podporovat’ nepretrzita ucast’ na
uceni sa v oblasti zdravia (s. 205 a d’.).

Starostlivost’ o zdravie je signifikantnym znakom edukacie
k zdraviu. Vel'mi Casto sa preto edukacia k zdraviu dava aj do vztahu
s terapiou, liecbou a poradenstvom. Siebert (1996, s. 6) sa snazi od
seba odlisit’ poymy ucenie sa, vycvik, poradenstvo, psychoterapia,
kvalifikacia a vzdeldvanie. Poukazuje ma moZnost' plynulych
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prechodov medzi nimi. Poradenstvo moZe spustit’ procesy ucenia sa,
ale uCenie pritom nie je primarnym ciel'om poradenstva. Vzdelavanie
chape ako konfrontaciu l'udi so sebou samymi a svojim prostredim,
ako skimanie a rozSirovanie konStruktov reality s cielom
kompetentného a zodpovedného konania. Vzdeldvanie m6ze mat’ aj
terapeutické ucinky, avSak vo vzdelavani musia individualne
poradenské potreby ustipit do Uzadia pred témou urcenej celej
skupine. Terapiu chape ako intervenciu na zmiernenie psychickych a
psychosomatickych portch a tazkosti.

Zaver. Ponimanie zdravia, zdravotnej gramotnosti a edukéacie
k zdraviu,  zdravotne;  vychovy,  zdravotného  vzdeldvania
a zdravotného ucenia sa je diferencované ato tak zhladiska
teoretickych vychodisk, ako 1 z hl’'adiska jeho realizacie v konkrétnych
podmienkach, konkrétnou inStitucionidlnou bazou ako 1 cielovymi
skupinami a samotnymi u€astnikmi vzdelavania.

V chapani zdravia sa vyrazne prejavuje viacdimenzialny
a interdisciplinarny pristup vychadzajuci z vednych disciplin, ktoré sa
tejto problematike venuji. Zjednocujicim prvkom pritom je nesporne
ponimanie zdravia tak ako k nemu pristupuje svetova zdravotnicka
organizacia WHO.

V edukaénych vedach venuji popredni rakuski anemecki
odbornici znanll pozornost vymedzeniu vztahu medzi zdravotnou
gramotnost'ou, zdravotnou kompetenciou a zdravotnym spravanim sa.
Charakterizujii  tieZ rozdiely medzi zdravotnou vychovou ktora
vztahuji viac k obdobiu detstva a zdravotnym vzdelavanim, kde
upriamuju pozornost’ na neformalne vzdeldvania a informalne ucenie
sa dospelych.
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HOniyc Mamynvuuk

PO3YMIHHA K{.&TEFOPIi 310POB’4,
310POB’A3BEPEXYBAJIBHOI KOMIIETEHTHOCTI TA ME/IUKO-
CAHITAPHOI OCBITH JIOPOCJMUX Y HIMELIKOMOBHUX KPATHAX

Y cmami suceimneno pesynomamu oocnioxcenus 3a npoekmom VEGA ¢. 1/0293/21
«Hasuanns 300pos’to pisHux xamezopiii O0opocauxy. JOcnioxiceHHs 30cepedtcyemvcsa Ha
PO3VMIHHI NOHAMMSA 300P08’s, 300P08 A30eperCcy8aibHOi KOMNEmeHmHOCmi ma MeouKo-
caHimapHoi oceimu U HNpoCceimu 6 HIMeYbKOMOBHUX KpaiHax, 30Kpema Aecmpii ma
Himeuyunu. Mema cmammi nonseae 6 auanizi  3micmy HOHAMb  300p08’s8  MdA
300p08’130epexcy8aibHOI KOMNEeMEeHMHOCMI, a MAKoXC )y 8USHAYEeHHI cneyu)iku MeoudHoi u
canimapHoi oceimu ma npoceimu OOPOCIUX Y HIMEeYbKOMOBHUX Kpainax. Oxapaxmepu3oeano
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3micm i CKIA008i MeOUKO-CAHIMAapHOi 0Cc8imu, CaHimapHoi npoceimu ma HA8YaHHs1 300P08 0.
OcHOBHUMU BUXIOHUMU NOJONHCEHHAMU OJi PO3YMIHHA 3A3HAYEHUX KAmMe2opill €: opieHmayis
00pOoC020 HA 300p08’s HA BIOMIHY 6I0 opicHmayii Ha X6opoby, opienmayis Ha cyO €Kmis
3 iXHiMU iHmepecamu U nompeoamu 6 iX COYianibHOMY MA eKOA02IYHOMY KOHMEKCmI Hd
8IOMIHY 610 excnepmHoi opichmayii, bazamoghaxmopHe po3yMiHHs 300P08 sl K 81ACMUBOCHE
ocobucmocmi, opicHmayis Ha NOBCAKOEHHe JHCumms ma 3MIYyHeHHs Oillo8UX KoMnemeHYill
0opocaux, AKa mpaouyiiiHo 6KIIOYAE COYIabHE HABUAHHSA, CAMOBUSHAYEHHS 000 300p08 s
ma camooonomozy npu xeopooi. J[osedeHo, wo po3yMiHHA 300p08 s, MeOUKO-CAHIMAPHOL
KOMNemeHmHOCmi ma CcauimapHoi oceimu OughepeHyitiogano AK 3a MeopemuyHuUMu
3acadamu, max i 3 MOUKU 30py IXHbOI peanizayii 8 KOHKPEmHUX YMOBAX, 30KpeMd CAMO20
MeOuyHoeo 3akiady. Bcmawnoseneno, wjo nposioHi ascmpilicbKi ma HiMeybKi excnepmu
NPUOLNAIOMb 3HAYHY V8A2y BUSHAYEHHIO B3AEMO38 513KV MINC MEeOUdHOI0 2PaMOmMHICMIO,
300p08 ’130epedcyBabHOI KOMNEMEeHMHICII0 Md NOBeOIHKOK 0co0U w000 30epedcenHs.
811ACHO20 300p08 5. AKYEHMOBAHO, WO 68 HIMEYbKOMOBHUX KPATHAX MAKONC NPUOINEHO 3HAUHY
yeazy He@opManvHili MeOuyHill oceimi ma IHGOPMATbHOMY HABUAHHIO O0poCiIux. Aemop
HA20NI0WY€E HA HeOOXIOHOCMI pPO3POOKU peKomeHOayiu 3 opeawizayii meouuHoi oceimu i
MeOUKO-CanimapHoi npocsimu 00pocio20 HACeNeHHs.

Knrwuoei cnosa: oopocni; 300pog’s; 300po8’sa30epedcysanvHa KOMNEmeHmMHICMb,
MEOUKO-CaHIMapHa oceima, CaHimapHa npoceima, Ha8YanHs 300pos io.

Julius Matulchyk

UNDERSTANDING THE CATEGORY OF HEALTH, MEDICAL
COMPETENCE AND SANITARY EDUCATION IN ADULT EDUCATION
IN GERMAN-SPEAKING COUNTRIES

In this article is highlighted the research results by the project VEGA ¢. 1/0293/21
«Teaching health to different categories of adults». This research is focusing on the concept
of health, medically sanitary competence and medically sanitary education in German-
speaking countries, including Austria and Germany. The main purpose of this article is to
analyze a content of medically sanitary competence and health, as well as to determine the
specifics of medical and sanitary education of adults in German-speaking countries. Also, in
this article was described the content and components of medically sanitary education,
sanitary education and health education. The main starting points for understanding the
mentioned categories are: adult orientation to health as opposed to disease orientation,
orientation to subjects with their interests and needs in their social and environmental context
as opposed to expert orientation, multifactor understanding of health as a personality trait,
orientation to everyday life and strengthening the effective competencies of adults, which
traditionally includes social training, self-determination regarding health and self-help with
illness. It is proved that understanding of health, medically sanitary competence and sanitary
education is differentiated both on theoretical principles and in terms of their implementation
in specific conditions, in particular the medical institution itself. It has been established that
leading Austrian and German experts pay considerable attention to determine a relationship
between medical literacy, health competence and a person’s behavior in maintaining their
own health. It is proved that in German-speaking countries, significant attention is also paid
to non-formal medical education and informal adult studying. The creation of
recommendations for organizations of medical education and medically sanitary education of
adult citizens is promising.

Keywords: adults, health, medically sanitary competence, medically sanitary
education, sanitary education, health education.
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PEDAGOGICAL CONDITIONS
OF USAGE DIDACTIC GAMES FOR YOUNG
CHILDREN’S SENSORY EDUCATION

The article substantiates the relevance of didactic games usage by
educators of preschool institutions, which play an essential role in young
children’s sensory standards formation. The essence of sensory education as a
purposeful, consistent, and planned pedagogical influence is determined, which
ensures the formation of children’s sensory cognition, development of sensation
processes, perception, and visual representations through acquaintance with
human sensory culture. It has been found that the pedagogical conditions for the
successful use of didactic games in the children's sensory development are the
following: conmsistency and systematic use of didactic games; repetition of their
holding with a gradual transition from the simple to the complex ones;
individual approach taking into account the age characteristics of children,
developmental environment. It is proved that a child's sensory development
literally formed from the first days of their lives is the key to a successful
implementation of various activities. That is why it is so essential that sensory
education is systematically included in all spheres of a child's life, especially in
the processes of cognition of objects and their properties (shape, structure, size,
proportions, color, location in space, etc.).

Keywords: didactic games; exercises;, sensory development;, young
children; basic competencies; educators of preschool institutions; pedagogical
guidance

Formulation of the issue. In the current conditions of socio-
economic transformations in Ukraine, the requirements for younger
generation education and upbringing are growing. One of the priority
spheres of modern education system development is the need to create
conditions for its qualitative renewal, which meets the socio-cultural
and economic needs of society. That is why one of the key objectives
of modern preschool education is to provide conditions for children's
full physical, mental and spiritual development of each child and the
formation of their key life competencies.
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An educational line Preschool Children’s Sensory and Cognitive
Development is identified in the Basic component of preschool
education in Ukraine (Basic component, 2021). There are classes
devoted to the sensory development of 3-year-old children twice a
week. It indicates the need to improve the quality of work directed to
young children’s sensory development.

It should be noted that ensuring a personality’s comprehensive
and harmonious development by implementing the objectives of
young children’s sensory education is possible only if representatives
of pedagogical professions have a wide range of professional and
pedagogical and methodological skills. To a large extent, this is
provided by the profession of an educator.

Analysis of recent research and publications. The issue of the
game has long attracted the attention of professionals. Well-known
representatives of Ukrainian preschool pedagogy and psychology,
namely O. Zaporozhets, S. Rusova, N. Sakulina, E. Tykheeva, O. Usova,
M. Shchelovanov, etc., as well as leading foreign scientists in the field
of preschool pedagogy, namely J. Decroly, M. Montessori, F. Froebel,
believed that sensory education was aimed at ensuring preschoolers’
full and comprehensive development. The game theory was developed
by both foreign (J.Piaget, W. Stern, K. Gross) and national
researchers in the field of psychology and pedagogy (B. Ananiev,
L. Vygotsky, O. Leontiev, S. Rubinstein, D. Elkonin, F. Froebel,
M. Montessori, E. Tiheeva, Z. Boguslavskaya, E. Smirnova, etc.).

Analysis of preschool education practice shows that most
educators consider the importance of gaining experience while
organizing young children’s sensory education. It is a necessary
condition for successful professional activity. However, a significant
number of preschool education specialists admit that the process of
young children’s sensory education is unfocused. Most modern
programs of preschool children’s education and upbringing do not
have objectives to provide children’s sensory education and development.
Their implementation is spontaneous and not systematized in some
areas of educators’ work, which are aimed at mental development,
speech development, and acquaintance with the environment. All
these facts convincingly prove that it is necessary to study the content,
determine the conditions and means of organizing young children’s
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sensory development. As we can see, young children’s sensory
education is an urgent pedagogical issue, the solution of which is
essential both for the future specialist and for society as a whole.

The purpose of the publication is to clarify the pedagogical
conditions for didactic games usage in the process of young children's
sensory education.

The research methods are the following:

- theoretical ones, namely pedagogical analysis of philosophical,
psychological, and pedagogical literature sources, scientific and
methodological literature on this issue, analysis of state and regulatory
documents in the field of preschool education to determine the
theoretical foundations of the sensory education issue; systematization
and classification of scientific and pedagogical literature in order to
determine the relevance of the research issue;

- empirical ones, namely search and identification of difficulties
of preschoolers’ sensory perception, study, and generalization of
pedagogical experience, different views on the research issue to
determine the effectiveness of game technology in the system of
sensory education.

Presenting the main data. Psychologists and educators point
out that early age is the most favorable time for sensory education,
without which the formation of a child's mental abilities is impossible.
This period is essential for improving the activity of the senses, for the
accumulation of ideas about the world around, and for recognizing the
baby’s creative abilities. The most effective means of children’s
sensory development is didactic games and didactic exercises.
Didactic play is one of the ways to develop childrenss cognitive and
intellectual activity, as well as an important form of support for
children's initiative. With the help of the game, the child learns all the
sensory standards and masters the ability to compare, draw general
conclusions, and classify. On the basis of the mastered represen-
tations, cognitive processes develop, aesthetic feelings develop.
Enrichment of sensory perceptions is due to the accumulation of
sensory experience gained through the senses (sight, hearing, touch,
smell, taste). One of the necessary conditions for young childrenss
sensory development is its implementation in the process of
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meaningful, practical activities (play activities) for children with play
material (Grama, 2018).

Integration with other activities, especially the productive ones,
is essential for the sensory education organization. It allows us to enrich
the child’s experience, and to create conditions for a child to inspect
objects, study the properties of various objects and their relationships.

At an early age, the child develops the most essential
psychological tumors, which are most pronounced during play.

Many researchers note that one of the most essential components
of the process of sensory education organization is the subject-
development environment. With the availability of teaching manuals,
toys that stimulate children’s sensory development play a very
essential role. Didactic material is divided into ‘artificial’ and ‘natural’
one, which allows children to form sensory standards of shape, color,
size, quantity, etc. (Levushkina, 2012).

It is difficult to overestimate the importance of preschoolers'
sensory-perceptual sphere development. Early age is the most
favorable for improving the senses, gaining ideas about the world
around us. That is why sensory education is aimed at ensuring the
child's full sensory development. Since ancient times foreign and
national scientists have considered one of the main areas of preschool
education. Sensory development is still considered the basis of
children's general mental development.

M. Montessori paid particular attention to the enrichment of the
subject-development environment with specific didactic materials.
The scholar developed a system of games and materials that were an
age-appropriate form of studying, and effective means of forming
ideas about the world around us (Dyshlyuk, 2015).

In her research, it was noted that the subject-development
environment could not be a sufficient condition for the sensory education
organization. It was necessary to provide pedagogical guidance in the
process of sensory education (Dychkivska, Ponimanska, 2006).

Thanks to sensory education, the child begins to perceive more
fully different objects, the variety of their properties and relationships.
Research in the field of pedagogy and psychology shows that without
such influence the child’s perception remains superficial, fragmentary,
there is no foundation necessary for general mental development,
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mastery of various activities (drawing, design, etc.), full acquisition of
knowledge and acquisition of skills.

Pedagogical guidance involves the usage of a set of methods and
techniques for sensory education of young children, enrichment, and
creation of the subject-development environment, stimulating their
interest. At a very young age, the leading role in the child’s
development plays an adult. It is also since the child’s mental
processes are imperfect; they can not control them independently.

According to some researchers, for didactic material to promote
sensory development, it is also necessary that this material creates a
problem situation, activates children's thinking, and stimulates them to
seek solutions to this situation (Bureishina, 2014). The most common
form of educational tasks is didactic games and exercises. They open a
vast space for children to learn about the world, teach them to apply
knowledge and skills, think creatively.

The main difference between didactic games and didactic
exercises 1s that the implementation of game rules is guided by game
actions, through which children implement the game plan. Game
actions are a kind of 'drawing' of the game plot. They form the basis of
the didactic game, and without them, the game itself is impossible
(Gromova, 2014).

It is recommended to use both didactic games and didactic
exercises to work on sensory development. The primary purpose of
didactic exercises on sensory development is to consolidate the
acquired knowledge, skills of particular sensory actions. The didactic
meaning of the exercises is that the child gets the opportunity to act
independently, many times repeating different practical operations, to
see the result of their actions. The result is achieved through multiple
exercises with didactic material.

In fact, the purpose for which a didactic game or exercise is
conducted 1s a didactic objective. It is determined by the educator, in
accordance with the program of preschool development. The presence
of a didactic task emphasizes the focus of the game or exercise
educational content on the development of children's cognitive mental
processes.

The game begins with the educator announcing the game
objective that the children need to solve. The didactic game should
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have the following components: didactic objective, game task, game
actions, rules, game result (Gromova, 2014).

It is worth noting that the didactic exercise has instructions,
which are clearly defined requirements for children's activities. The
instructions are usually specific, clear, and concise.

In contrast to the didactic game, after informing the children of
the instruction of the didactic exercise, the children immediately start
to solve the problem. In the structure of didactic exercises, this
component is called performing actions.

Interesting performance actions actually 'hide' from the child the
complexity of the didactic objective. As a result, they help solve
mental problems, which are not yet possible for young children
outside of this exercise.

Solved didactic objectives and followed instructions are the final
part of the didactic exercise. Researchers advise evaluating the result
from the following positions: from the child's point of view, namely if
the didactic exercise gives the child the opportunity to correct, identify
acquired knowledge and skills, and if the child followed the
instructions; from the educator's point of view, namely if the didactic
objective is solved, ie whether the educational, developmental, and
upbringing goals of the exercise are achieved (Gromova, 2014).

We also emphasize that didactic play is a game aimed at forming
a child's need for knowledge, active interest in what can be their new
source. It is a playful method of teaching young children, a form of
teaching children, independent play activities, and a means of
children's comprehensive education. It is also one of the forms of
improving children's cognitive skills. The didactic game as a form of
teaching interacts with educational (cognitive) and game (interesting)
activities (Dychkivska, 2020).

Accordingly, the educator simultaneously teaches children and
participates in their play, and children learn by playing. In the Basic
component of preschool education, the educational line Child's Game
provides for children's creative abilities development, independence,
initiative, the organization in play activities, and the formation of their
lasting interest in learning about the environment and self-realization
in 1it. The game ensures the satisfaction of each child’s playful
preferences, promotes friendships, partnerships, and playful
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associations of interests. It encourages the exchange of ideas, self-
esteem, and others, encourages improvisation, expression of their
ethical judgments (Basic component, 2021).

When using didactic games, the educator sets sensory and
mental goals for children in a playful way. The development of the
child's perception and ideas, perception of knowledge and skills is not
in the learning process, but in the course of interesting play activities
(hiding and searching, guessing and guessing, depicting various life
situations, competing to achieve results).

In the general structure of learning, the developmental game
acquires independence. Its place is determined by the role given to it
by the educator, using a variety of developmental forms and means of
education in the upbringing of children. With competent, skillful use
of the didactic game by the educator in sensory development and
education of young children, it is possible to achieve high results, both
in sensory and in the general development of children (Grama, 2018).

Thus, didactic games as a special means of learning that meet
the characteristics of the child are included in all systems of preschool
education. Initially, didactic games were created by folk pedagogy.
They have a lot of funny jokes, humor, but at the same time, they
require children to work hard mentally, compete in intelligence,
concentration. In games with toys, various objects, with pictures, the
child accumulates sensory experience. Disassembling and assembling
the pyramid, collecting paired pictures, she learns to distinguish and
name the size, shape, color, and other features of objects.

The children's sensory development is an analytical game
directly related to the development of logical thinking and the ability
to express their thoughts in a sentence. To solve a game problem, you
need to compare the features of objects, establish similarities and
differences, combine, and draw conclusions (Grama, 2018).

The role of didactic games in sensory education is difficult to
overestimate. The didactic game gives the child the opportunity to
learn how the world is arranged, and expand their horizons. Didactic
games perform an essential function, namely control over the state of
sensory development of children. Sensory development can be
achieved only with a specific system of didactic games. In special
classes in preschool institutions, participating in didactic games,
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children accumulate sensory impressions, learn to wunderstand,
systematize, expand and use them in practice.

Various toys (inserts, pyramids, cubes, matryoshka dolls, etc.)
have significant opportunities for sensory development. Children are
attracted by the brightness of these toys, the fun of acting with them.
Playing, the child acquires the ability to act on the basis of
distinguishing the shape, size, color of objects, masters a variety of
new movements and actions. And all this kind of learning key
knowledge and skills is carried out in exciting forms available to the
child (Bureishina, 2014).

A specific role in the sensory education of young children
belongs to natural phenomena because, at any time of year, children
experience the joy of the variety of sensations it gives. It is essential to
give them the opportunity to fully experience these pleasant and joyful
moments. You can immerse yourself in the atmosphere of nature only
for a moment, but this moment is essential for children’s sensory
development. Thus, in the forest, park kids learn to distinguish the
color of autumn leaves: a birch is lemon, willow is greenish-yellow,
and aspen is red or purple. What is seen is perceived more vividly if
children are invited to listen to the voices of birds, the sound of the
wind, the rustle of falling leaves, etc. (Grama, 2014).

Most children react to new, thrilling feelings with violent
movements: running, jumping, lying on the grass, shouting,
screaming, laughing. This reaction is natural; it must be manifested.
The children start various games: they run around the trees, hide
behind them, hug the trunks with their hands, run down the hill.
Children are especially attracted to water: they dip their hands into the
stream, throw branches and watch them float upstream. ‘Dishes’ are
cooked with herbs, fruits, roots, sand, and water. Kids easily and
willingly learn the names of flowers, herbs, stones. Such direct
communication with nature helps children find them, guided by the
shape, structure, smell, humidity, smoothness, fluff. The more sense
organs are ‘involved’ in cognition, the more signs, and properties the
child highlights in the object under study, the phenomenon, therefore,
the richer their ideas are. On the basis of such ideas, mental processes,
imagination, aesthetic feelings are formed.
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The pedagogical value of the didactic game is that it requires
children to focus, attention, mental effort, requires the ability to
understand the rules, sequence of actions, overcome difficulties. Such
games promote the development of preschoolers’ feelings, perception,
formation of ideas, learning. Didactic games provide an opportunity to
teach children a variety of ways to solve mental or practical problems
(Dychkivska, 2020).

Conclusions and prospects for further research. Thus, the
sensory development of young children in the process of didactic
games is in constant connection with the development of their logical
thinking and ability to express their thoughts in words. In order for
children to be able to solve a game problem, they need to learn to
compare the object's features, find commonalities and differences,
generalize, and conclude. Only with a certain system of didactic games,
it 1s possible to achieve effective sensory development. While classes
in preschool institutions, participating in didactic games, young children
learn sensory impressions, learn to understand them, systematize,
expand and use them in practice. We see prospects for further
scientific research in detailing the pedagogical conditions of young
children's sensory and cognitive development in the postwar period.
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Okcana Binvxoea, Onvea I'puwiko

HEJAT'OI'TYHI YMOBUA BUKOPUCTAHHS JTUJAKTUYHOI I'PH
Y CEHCOPHOMY BUXOBAHHI JITEU PAHHBOTI'O BIKY

Y cmammi obrpynmosano axmyanvumicme 6UKOPUCMAHHA UX08AMENAMU 3AKAA0I8
OOWIKINLHOI 0Cc8IMU  OUOAKMUYHUX [20p, AKI Gidicpaiomb 8axdciugy poiv y GopmyeaHHi
CEeHCOPHUX emailonis y oimell panHbo20 8iKY. Busnaueno cymuicms ceHCOPHO20 8UXOBAHHSL SIK
YinecnpamMo8ano2o, NOCIi008HO20 | NAAHOMIPDHO20 Ne0da2oliuHO020 6NIUBY, W0 3abe3neuye
Gopmysanns y Oimeti yymmego20 Ni3HAHHSA, PO3GUMOK Npoyecie Giouymms, CHPULMAHHA,
HAOYHUX VAGNeHb 4epe3 O3HAUOMIEHHS 3 CEHCOPHON KYIAbMYypor N0OUHU. 3’C08aHO, WO
neoazocidHUMU  YMOBAMU YCNIUHO20 BUKOPUCMAHHA OUOAKMUYHUX (20p Y CEHCOPHOMY
BUXOBAHHI OOWKIIbHAM € NOCTIO0BHICMb | CUCMEMAMUYHICMb BUKOPUCMAHHS OUOAKIMUYHUX
ieop, pe2ynsipHicmb X NPOBeOeHHs 3 NOCMYNOBUM NEPex00OM Bi0 NPOCMO20 00 CKAAOHO20,
IHOUBIOYaNbHULL NIOXIO 3 YPAXYBAHHAM BIKOBUX 0COOIUBOCMI dimell, NPeOMemHO-PO38UBATbHE
cepedosuue. Jlosedeno, w0 ceHCOpHe BUXOBAHHA OUMUHU 3 Nepuwux OHi8 i ocumms €
3anopyKor0 YCHiuHo20 301UCHEeHHs PI3HUX 6U0i8 OUIbHOCHI, (POPMYBAHHS DPIZHOMAHIMHUX
30ibHocmetl. QOHIED 3 HAUBANCAUBIUUX CKAAOOBUX Op2aHizayii npoyecy CeHCOPHO20
BUXOBAHHS € NPEOMEMHO-PO36uUBalbHe cepedosuuje. Hasagnicmos Oudaxmuynux nocioHuxis,
iepawox, AKi CMUMYIIMb CEHCOPHULL pO36UMOK Oimell 8idicpae 0ydce 6axdCiugy pob.
3’acosano, wo Haykosyi y ceoix npaysx y eany3i OOWKLIbHOI nedazoliku i Ncuxonozii
aKyenmylomo yeazy Ha momy, wo 06e3 yilecnpsimo8aHo20 CeHCOPHO-NIZHABAILHO20 6NIUBY HA
oumumny i CHpUUHAMMA HAO0620 3ATUUWAEMbCA  NOBEPXHEBUM, (DpAcMEeHMAPHUM, He
cmeopoemvcs 6aza, HeoOXIOHA OJisl IHMENEeKMYAIbHO20 PO3GUMKY, O0B80J00IHHS DI3HUMU
suoamu OianbHOCMI (MANI0BAHHA, KOHCMPYIOBAHHA MOW0), NHOBHOYIHHO20 3AC80EHHS 3HAMb I
Habymms Hasuuok. I[Iposiona ponv y ybomy npoyeci HaALeHCUMb OOPOCIUM — BUXOBAMENAM,
bamvram, HAUOIUNCYUM POOUYAM.

Came momy mak 8ajxciueo, wob ceHcopHe 8UXOBAHHS NIAHOMIPHO [ CUCTNEMAMUYHO
BKIIOUANOCA 8 YCi chepu Hcumms OUMuHU, nepuL 3a 6ce 8 Npoyecu Ni3HAHHA Npeomemie ma
ix enacmusocmeii (popma, 6yooea, eeruyuna, nponopyii, KOIIp, pO3mMAULY8anHs 8 NPOCMOPI
mouwjo).

YV cmammi axyenmosano yeazy Ha momy, wo OUOAKMUYHUL Mamepian, AKuu
BUKOPUCTNOBYIOMb Nedazocu O0iisl Ni0 Yac Npo8eOeHHs i20p NOBUHEH CHPUAMU CMEOPEHHIO
NeGHUX NpOOIeMHUX  CUumyayit, —aKxmueizyeamu MUCTeHHs Oimell PAaHHbLO20  6IKY),
CMUMYII08amMu ix 00 NOULYKY 8UPIULEHHS NOCMABLEHUX 3A80AHb.

Kniouogi cnoea: oudaxmuuui icpu, enpasu, CEHCOPHUL PO3BUMOK, OiMU PAHHbLO2O
8iKy, 0a306i KoOMnemewmHOCMi, 6uxoeameni 3aKk1adié OOWKIIbHOI 0C8Iimu, nedacociuHe
KepieHUYMEO.

References

Burieishyna, O. M. (2014). Dydaktychna hra yak zasib sensornoho vykhovannia ditei rannoho
viku: nasha ihroteka [Didactic game as a means of sensory education of young
children: our play library]. Doshkilna pedahohika [Preschool pedagogy], 3, 61-67 [in
Ukrainian].

Dychkivska, I. M. (2020). Innovatsiini pedahohichni tekhnolohii: Navch. posib [Innovative
pedagogical technologies: a Handbook]. Kyiv: Akademvydav [in Ukrainian].

Dychkivska, I. M., & Ponimanska, T. L. (2006). M. Montessori: teoriia i tekhnolohiia [M.
Montessori: theory and technology]. Kyiv: Slovo [in Ukrainian].

Dyshliuk, T. B. (2015). Svit Montessori [Montessori world]. Kyiv: Instytut spetsialnoi
pedahohiky NAPN Ukrainy [in Ukrainian].

71



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

Hrama, N. H. (2018). Sensornyi rozvytok ditei rannoho viku: teoriia i praktyka: Monohrafiia
[Sensory development of young children: theory and practice: a Monograph]. Odesa
[in Ukrainian].

Hromova, 1. H. (2014). Thry z pryshchipkamy: dydaktychni ihry, shcho spryiaiut sensornomu
vykhovanniu i1 rozvytku motoryky ruk ditei molodshoho i serednoho doshkilnoho viku
[Games with clothespins: didactic games that promote sensory education and
development of hand motor skills of children of primary and secondary preschool
age]. Dytyna v dytiachomu sadku [A child in kindergarten], 6, 58-63 [in Ukrainian].

Hromova, 1. H. (2014). Nestandartni dydaktychni ihry iz sensornoho rozvytku i motoryky ruk:
rannii vik 1 starshi doshkilnyky [Non-standard didactic games on sensory development
and hand motility: early age and older preschoolers]. Doshkilne vykhovannia
[Preschool education], 8, 76-80 [in Ukrainian].

Lovushkina, S. I. (2012). Thry i vpravy u sensornomu rozvytku [Games and exercises for
sensory development]. Doshkilne vykhovannia [Preschool education], 11, 85-87 [in
Ukrainian].

Pro zatverdzhennia Bazovoho komponenta doshkilnoi osvity (Derzhavnoho standartu
doshkilnoi osvity). Nova redaktsiia [On approval of the Basic component of preschool
education (State standard of preschool education) new edition]. (2021): Nakaz
Ministerstva  osvity 1 nauky vid 12.01.2021 Ne33. Retrieved from
https://mon.gov.ua/ua/npa/pro-zatverdzhennya-bazovogo-komponenta-doshkilnoyi-
osviti-derzhavnogo-standartu-doshkilnoyi-osviti-nova-redakciya [in Ukrainian].

Received 21.01.2022 1.

72



EDUCATIONAL AESTHETICS AND ETHICS

YIK 378.091.313:81246.2 Eva Trentinné Benkd, Budapesht, Hungary
DOLI: 10.33989/2226-4051.2022.25.256653 ORCID ID: 0000-0002-0525-7361

THE CULTURAL AND LINGUISTIC DIMENSIONS
OF METAPHORS IN BILINGUAL TEACHER
EDUCATION

In Europe, the number of early bilingual/multilingual or CLIL (Content
and Language Integrated Learning) programmes is increasing. They offer ideal
circumstances for learners of various linguistic and cultural backgrounds,
foreigners and native speakers alike. Awakening to languages, building positive
attitudes toward other nations and developing openness, tolerance, and
intercultural awareness can occur naturally in the early years when
professional support and conditions are provided. Teachers working in bilingual
or plurilingual educational contexts need a wide range of unique competencies.
ELTE University, Faculty of Primary and Pre-school Education is one of the
few institutions in Hungary providing early pre-service bilingual teacher
training at a BA level since 2006. The article presents ELTE TOK's student
teachers’ beliefs by investigating their metaphors of the effective CLIL
practitioner, emphasising those with a linguistic and cultural dimension. Their
metaphors prove that future teachers have adequate personal and professional
competencies to support young learners’ plurilingual and multicultural
development in the future.

Keywords: pluricultural; multilingual, CLIL (Content and Language
Integrated Learning); teacher education, qualitative research; teachers’ beliefs;,
metaphors.

Introduction. The need for plurilingual and multicultural
communication and understanding in Europe seems a more topical
and vital topic nowadays than ever before. It is not only accurate to
state in abstract figurative language but also literally: the lives of
thousands of people depend on the linguistic and cultural endorsement
and understanding, peaceful co-existence, respect and acceptance of
each other.

In addition to society, teacher education is responsible for
ensuring that future generations know and acknowledge diversity:

© Eva Trentinné Benké, 2022
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cultural and linguistic differences. Awakening to languages, building
positive attitudes towards other cultures and developing tolerance,
openness, and intercultural awareness can occur naturally in the early
years if the necessary support and conditions are provided. Teachers
are vital in achieving this positive change.

Colleagues, especially in bilingual education, can play a
significant role in this endeavour. In the course of their everyday
work, at every moment, they must connect, balance and harmonise
two different worlds based on differences. CLIL (Content and
Language Integrated Learning) teachers must embrace the mother
tongue and an additional language, the language of instruction, which
can be a second, a third, a minority or a regional, or a foreign
language. They should also integrate the target language with the
academic subject content while using both to support each other.

These educational programmes create a bridge between subject-
and foreign language teachers, native lectors and non-native
colleagues, and help all participants get acquainted with and respect
the cultures involved, home, target and other cultures alike. CLIL
practitioners should treat and support children, parents and colleagues
arriving from different worlds, heterogeneous linguistic and cultural
backgrounds in an inclusive manner.

Literature Review. The theoretical background of this paper
includes the literature on the notions collected in Figure 1. However,
due to the limitations of this present article, I will outline only some
significant points.

education
multilingual
multicultural
awareness standards
research langu 8¢ beliefs
recommendations
pluricultural learning-outcomes cross-cultural

culture  intercultural bilingual
competence

. metaphors clil
plurilingual =~ 0 1o

qualitative

Figure 1: Terms relevant to the research
(the word cloud made by the author of the paper)
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According to Figel (2006, p. 3) “multilingualism 1s at the very
heart of European identity since languages are a fundamental aspect of
the cultural identity of every European”. In today’s Europe, due to
globalisation, knowing languages and having multilingual and
multicultural competencies — knowledge, skills, attitudes, responsibility
and autonomy — are of significant importance. That is why EU
recommendations emphasise plurilingualism and multiculturalism
(ECML URLI1, URL2). Therefore, the European Union encourages
learning at least two foreign languages and meeting other cultures (cf.
Kramsch, 1994; Laidlaw, 2001) at an early age. Inclusion of migrant
and local minority children is also supported. The European Centre for
Modern Languages (ECML) has the mission to assist Europeans learn
languages more efficiently, with a vision of a linguistically and
culturally diverse Europe (ECML URLI1). They aim to develop
individuals’ language repertoire and cultural identity whilst emphasising
the value of linguistic and cultural diversity.

“Inspired by the fundamental values of the Council of Europe,
the ECML promotes linguistic and cultural diversity and fosters
plurilingualism and pluriculturalism among the citizens living in
Europe” (Newby et al. 2007, p. 2).

The notion of plurilingualism means embracing all languages,
and plurilingual education promotes learning home language/s,
language/s of schooling, foreign languages, and regional and minority
languages. The ECML claims that intercultural learning supports learners’
personal growth and enhances social cohesion (ECML URL1).

EU recommendations and policy resolutions on languages and
cultures are clear: Europe is committed to linguistic and cultural
diversity. According to the European strategy for multilingualism
(COUNCIL, 2008), member state governments should provide a wide
range of high-quality language learning opportunities from an early
age. The Commission of the European Community’s new framework
strategy for promoting multilingualism (COM, 2005) states that early
language learning can only be effective if teachers are specially
qualified to teach children. They should apply age-appropriate
language teaching methods considering individual differences. Hence,
member states need to review their foreign language teacher education
system and create specific age-appropriate training programmes. On
the ECML’s website, three fundamental complementary tools can
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assist the implementation of plurilingual education (ECML URL2;
Beacco & Byram, 2007; Beacco et al., 2016a; Beacco et al., 2016b).

In EU policies and recommendations, Content and Language
Integrated Learning (CLIL) “plays an increasingly important role in
language education, both as a feature of foreign language teaching and
learning, and as an element of bilingual and plurilingual education”
(ECML, URL3).

The acronym CLIL is used as a generic term to describe all types
of provision in which a second language (a foreign, regional or
minority language and/or another official state language) is used to
teach certain subjects in the curriculum other than languages lessons
themselves. (Eurydice 2006:8)

CLIL programmes (see also Marsh & Langé, 2000; Eurydice;
Mehisto et al., 2008) offer ideal circumstances for learners of various
linguistic and cultural backgrounds, foreigners and native speakers,
and minority or migrant children. The tasks and challenges that CLIL
teachers face are more multifaceted than those of practitioners
working in monolingual settings. A wide range of competencies is
required (Newby et al., 2007). The European Portfolio (EPOSTL)
offers indicators in the form of ‘I can statements’ for student teachers
of foreign languages to reflect on (see Table 1).

Table 1

Examples of the indicators in the EPOSTL (Newby et al. 2007)

Indicators — verbatim ‘I can statements’ from the EPOSTL | page No

I can relate the language I am teaching to the culture of those who | p. 40
speak it.

I can plan activities to emphasise the interdependence of language | p. 35
and culture.

I can understand the personal, intellectual and cultural value of | p. 16
learning other languages.

I can appreciate and make use of the value added to the classroom | p. 17
environment by learners with diverse cultural backgrounds.

I can evaluate and select a variety of texts, source materials and | p. 29
activities which awaken learners” interest in and help them to develop
their knowledge and understanding of their own and the other language
culture (cultural facts, events, attitudes and identity etc.).

Apart from professional skills and personal qualities, teachers’
beliefs, values, and preconceptions also determine their pedagogical
decisions and actions, thus influencing their work’s success (Pajares,
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1992; Calderhead, 1996). These beliefs can be explored by using
qualitative research methodology (Wubbels, 1992), for example, via
their metaphors.

Aim of the Study. The present study aims to provide an insight
into student teachers’ beliefs in the early CLIL teacher education
programme at ELTE in connection with languages and cultures. ELTE
University, Faculty of Primary and Pre-school Education is one of the
few institutions in Hungary providing early pre-service bilingual
teacher training at a BA level since 2006. ELTE TOK aims to educate
future kindergarten and primary teachers in a way that challenges and
forms their personal beliefs, raises their awareness and supports their
positive attitudes and autonomy following the European values and
recommendations. The specialised CLIL teacher education programme
integrates theory and practice, and it uses pluralistic approaches to
achieve the desired learning outcome.

In my research, I intend to investigate whether student teachers
demonstrate any beliefs in being open and culturally responsive
(cf. Gay, 2010) to plurilingual and pluricultural teaching. I will
present examples of their metaphors that carry linguistically relevant
and multicultural messages implying their understanding, respect and
tolerance of diversity.

Research methods. This paper i1s a part of an ongoing research
project (starting in 2008) exploring CLIL teachers’ and trainees’
beliefs, competencies and learning outcomes based on their creative
and reflective work. Apart from metaphor analysis, the research
comprises pedagogical story-creation and the study of visual
representations (see some examples in Appendix B), besides more
traditional methods and techniques.

Appendix B

Examples of visual representations
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CLIL teachers should possess a variety of competencies:
knowledge, skills, attitudes, dispositions, and personal and professional
qualities to cope with the multifaceted challenges of the CLIL context.
We can learn about teachers’ and trainees’ internal representations,
personal theories, and beliefs through metaphors hidden even from
their own conscious perceptions (Vamos, 2003). The metaphors
presented were collected with the help of a research tool, the metaphor
grid designed by the paper’s author in 2008 (see Appendix A). The
question 1is what characteristic features and competencies are

displayed in their metaphors.
Appendix A
MetaphorGrid (designed by Trentinné, 2008)

Category Metaphor Explanation
(any noun)

Plant
Animal
Natural phenomenon
Food
Drink
Vehicle
Story character
Object
Building
Famous person

Results and Discussion. Due to the article’s length limits, the
multidimensionality aspect of the research, that is, exposing and
comparing the linguistic and cultural dimensions of stories, games and
visual representations, cannot be the aim. During the past 13 years,
many CLIL teacher metaphors have been collected; however, only some
of them are shared in the article, and their choice is merely arbitrary.
Beliefs can be traced in both the metaphors and their explanations.

On the one hand, most of the trainees’ metaphors emphasise the
general teachers’ presumed main tasks and competencies, claiming
that an effective and successful CLIL teacher is, for example, a bridge
that links children and knowledge. The following examples may also
reveal relevant features of the CLIL teacher:

e 1vy that covers children’s minds by spreading knowledge
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the owl because it is supposed to be wise and moderate
a camel since you can put a lot of burden on its back
a lizard because if its tail breaks off, it grows again
a chameleon because it can adapt to the conditions
a lion that fights for CLIL.
On the other hand, some metaphors highlight the cultural and
linguistic components or dimensions like the ones listed in Table 2.

Table 2.
Examples of CLIL teacher trainees’ linguistic and cultural metaphors
Metaphors Explanations

paprika potatoes | Although potatoes are not native to us, they have

(a special Hungarian | been enjoyed for hundreds of years.

dish)

lemon-chocolate ice | Tolerance

cream

salad It is mixed, 1. e. multicultural; all ingredients get
on well with each other

Tower of Babel It knows all the languages, plurilingual

dictionary and | Having the best possible language competencies is

translation application | very important, so we should constantly develop
ourselves.

stork It moves to another country every winter.

sparrow It knows several cultures.

Jane, Tarzan's partner | She can communicate in a foreign language and
understands and respects someone raised in a
different culture. And she can love that person.
Martin Luther King | He has no prejudices.

Gandhi He conveys the same love in multiple languages.

Buddha He accepts everything and everyone as they are.

Maria Montessori She advocated bilingualism too.

J. K. Rowling Her books have been translated into multiple
languages.

Centaur A half-horse, half-man, and wuses all the

advantages of both.

Hungarian CLIL specialist students have also demonstrated their
familiarity with the target culture (c.f. Kramsh, 1994; Laidlaw, 2001).
Many Anglo-Saxon metaphors and references can be found in various
categories (see Appendix A); to mention a few: Peter Pan, the Big
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Ben, Frodo from the Lord of the Rings, the Whitehall, Powerpuft girl,
the classic Mini Morris, the Earl Grey tea, Mary Poppins, Dickens,
Princess Diana, Sherlock Holmes, The London Eye, Mrs Potts from
the Beauty and Beast, Dora the explorer, double-deckers, Chuck Norris,
Walt Disney, Johnny Depp or Angelina Jolie among many others.
Since I adopted the ‘bridge’ metaphor earlier in the article, |
intend to present some future teachers’ explanations for it. While some
participants stated that the bridge symbolises the teacher’s connection
with the children, others reflected on the link between the mother tongue
and the foreign language, or between the home culture and the target
culture. Thus, these students underlined and acclaimed the CLIL teacher’s
linguistic and intercultural challenges, tasks and competencies.
Conclusions and Perspectives. The ECML’s mission is to
enable Europeans to cope with one of the most significant challenges
societies face in the 21st century. It emphasises “the role of language
education in improving mutual understanding and respect among the
citizens of Europe” (Newby et al. 2007, p.2). Bilingualism is the norm
in today’s diverse world, and it should be expected. Therefore,
teachers must possess the competencies of understanding, cooperation,
and tolerance. The idea of diversity, acceptance, and respect for other
nations, languages, and cultures is demonstrated throughout this article.
The power of the word and the arts can be an impressive tool in
raising intercultural awareness and creating peace and harmony. Their
beliefs, learning outcomes, and attitudes toward culturally relevant,
responsive and responsible teaching may be assessed by analysing
their inner representations. The article has presented student teachers’
beliefs by investigating their metaphors of the effective CLIL practitioner;
those with a linguistic and cultural dimension have been emphasised.
Thinking free from prejudices and stereotypes and having a
loving attitude towards all fellow human beings appear in the
students’ metaphors and their justifications. The metaphors show that
trainees own adequate personal and professional competencies,
including values and beliefs, and are ready to support young learners’
plurilingual and multicultural development in the future following the
EU recommendations.
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Possible research perspectives include investigating further
multidimensionality to find standard common features in the
metaphors, stories and visual images (see Appendix B). Another
definite intention is to extend the research and cooperate with teacher
educators of different nationalities to explore and compare our

students’ metaphors related to languages and cultures.
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Eea Tpenminne benko

KYJbTYPHI TA JHHI'BICTUYHI BUMIPH META®OP
Y IBOMOBHIH OCBITI BUUTEJIIB

Y cmammi posensoaromvcs KyaibmypHi ma JiHSGICMUYHI BUMIDU BUKOPUCTIAHHSL
memagop y xo0i 080M0O6HOI ocimu. Aemop Hazonowye, wjo npobyoxcenHs inmepecy 00
BUBUEHHS MO8, (DOPMYBAHHA NOZUMUBHO20 CMABNEHHA 00 IHWUX KYIbMYp [ PO3GUMOK
MONIEPAHMHOCMI,  GIOKPUMOCMI Ma  MINCKYIbMYPHOI  c8idomocmi  modxce  8i00ysamucs
NpUpoOHO 6 nepuii poxu, AKwjo 0yoe 3abesneyeHa HeOOXIOHA NIOMPUMKA MA BGIONOBIOHI
ymosu. Ocgimanu Maoms 8aNCIUGe 3HAYEHHS OISl 00CACHEHHS YUX NO3UTMUBHUX 3MiH.

Iledacoeu 6 pamkax 080MOBHOI oc8imu ModiCymov idicpasamu 3HAYHY pOab Yy Yl
pobomi. Bonu maroms 3’eonamu, 30an1ancy8amu ma 32apMOHI3y8amu 08a Pi3HUX CEIMU Ha
ocHosi eiominnocmeu. Yuumeni CLIL (Inmeeposane nasuamHs) nosuHHi 0XONII08AMU PIOHY
MO8y ma 000amKo8y MO8y, MO8Y HABYAHHS, AKA MOodce OYmu Opy2oro, mpemvoro, MOo80I0
MEHUWUHU, DeCiOHAIbHOI YU THO3eMHON, B60HU MAKONC 30008 s3aHI iHmecpysamu Yilbogy
MO8Y 31 3MICMOM aKAOEMIYHUX NpeoMemis, BUKOPUCMOBYIOUU 00ud8i O0iisi NiOMPUMKU
00UH 00HO20.

3pobreno meopemuunuil ananiz numarHs. Aemop 00cnious pieeHv 8iOKpUmMocmi 00
IHWUX KY1bmyp, 00 6a2amomo8H020 ma NONIKYIbMYPHO20 HABUAHHS CMYOEHMIB I GUKIA0AYIS.
bynu masedeni sax npukiadu memagopu, w0 Hecymvb JNiHSGICMUYHO pele6anmui ma
MYTbMUKYIbMYPHI NOBIOOMIIEHHS, WO Nepedbayaomy iXHe po3yMIHHA, CHPUSIOMb BUXOBAHHIO
noeazu ma moaepaHmHocmi 00 Pi3HOMAHIMHOCHII.

byno mnaconoweno, wo cuna cnosa ma mucmeymea Modxice CMAMU NOMYHCHUM
IHCMPYMEHMOM Y Npoyeci NiOBUWEHHS MIHCKYIbMYPHOI C8I00MOCMI MA CMBOPEHHS MUpy U
eapmounii. Pesynomamu HasuyauusA i (OPpMYBAHHA KYIbMYPHO PELe6AHMHO20, HYUHO20
8ION0BIOANILHO20 CMABNEHHA 00 BCEC8IMY MONCHA OYIHUMU ULIAXOM AHANI3Y 6HYMPIUHIX
yaeleHb Yunie. Y cmammi npedcmaesneno ananiz memagop, 3aHOmo8aHux y X00i aKkmueHo2o
suxopucmants memooonozii CLIL; akxyenmosano came Ha mux i3 HUX, WO MAaomv MOGHUU |
KYIbMYPHUU 8UMIDU.

Knrowuosi cnosa: nimepamypa, KyiomypHutl 6UMIp,; NiHe8ICMUYHUL 8UMID, Memagopa;
OininesanbHull; Nedazo2iyna oceima, OOWKIIbHA 0CE8IMa; NOYAmKo8a oceima.
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MODERN MILITARY VOCABULARY IN TEACHING
ENGLISH: LINGUISTIC AND SOCIAL ASPECTS
OF MASTERING

The article is devoted to the linguistic and social aspects of mastering
English-language military terminology and its relevance in modern life realities.
The author offers the development of military vocabulary in foreign language
classes, regular acquaintance with news from authentic English-language
sources and the preparation of concise political reports on a daily basis. This
should help students to activate passive vocabulary in oral speech, as well as
keep abreast of events, read news on foreign sites, be able to talk about them in
the media and social networks, conduct dialogues with native English speakers
on modern topics. The article also notes that due to the large number of people
resettled in Europe due to the war, there is a need to conduct dialogues on
military issues, generally actively communicate abroad, so the author
emphasizes the need to learn and activate the military vocabulary of modern
university graduates.

Keywords: English military vocabulary and terminology, linguistic and
social aspects of mastery, political news.

Formulation of the problem. English is the official language of
a number of international organizations: the European Union, the
Council of Europe, NATO and others. Each science seeks to
streamline the terminology it uses as much as possible and, by
establishing a correlation between a word and a term concept, to
achieve the maximum accuracy and conciseness of each term. But
certain areas of knowledge are insufficiently studied. The twentieth
and twenty-first centuries were marked by local wars, terrorist acts,
the fight against international crime, and events that were widely
covered by the English-language press, which introduced many lexical
innovations. There 1s an urgent need to reflect the relevant concepts in
English — one of the most important languages of the world
community. This problem became especially urgent with the
beginning of the Russian-Ukrainian war, as it became necessary to tell
the true facts about the events on the front abroad and on social
networks. It should also be noted that due to the large number of
people resettled in Europe due to the war, there is a need to conduct

© Yu. Styrkina, 2022
83


https://doi.org/10.33989/2226-4051.2022.25.256654

SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

dialogues on military issues, generally actively communicate abroad,
so there is a need to learn and activate the military vocabulary of
modern university graduates. In our opinion, the study of professional
military English vocabulary should be introduced at the departments
of military training. Innovative military vocabulary is reflected not
only in special media, but also in the media, designed for a wide range
of readers, so it is from them that students can distinguish a layer of
modern military vocabulary, professional terms and more.

Analysis of recent research and publications. The integration
and interaction of different sciences requires increased attention of
scientists to the issues of terminology and the study of the functioning
of terminological structures in various spheres of human activity.
Problems of formation, semantics, derivation and trends in the
development of terminological units of military vocabulary have been
studied by domestic and foreign researchers, in particular
V. Vinogradov, V. Leychik, G. Vinokur, B. Golovin, T. Kiyak,
V. Danylenko, K. Kusko, A.Kryzhanivska, E. Gilbert, A. Schirmer,
J. Smith, F. Dorner, and others.

The purpose of the article is to represent the linguistic and
social aspects of mastering modern military topics in teaching English,
outline the available sources of original texts of the journalistic genre,
pay attention to work with them and the need to master the military
vocabulary, especially taking into account his real information abroad
and in social networks to native speakers.

Research methods: general scientific (analysis, synthesis,
comparison, generalization, abstraction) in order to generalize the
linguistic and social aspects of mastering modern military issues in
teaching English; formal and structural-semiotic — to define a new
lexical layer of military terminology, the active use of which,
unfortunately, requires the present.

Presenting main material. With the outbreak of the war against
Ukraine by the Russian Federation, there was an urgent need to
expand the vocabulary of students through military slang and
terminology. In our opinion, the main means of enriching the
vocabulary are mastering the military vocabulary, constantly reading
original texts about military events on news sites, as well as the active
use of learned vocabulary in oral and written speech. Military vocabulary
includes terminology that includes words used in connection with
military concepts and emotionally colored elements of military
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vocabulary, which in most cases are stylistically synonymous with
relevant military terms. The composition of modern military
terminology is not stable. It is constantly changing due to the aging of
certain words, the addition of new terms in the reorganization of the
armed forces, the emergence of new weapons, military equipment and
new methods of warfare. The most complex are military terms that
convey the realities of English-speaking reality that do not exist in
another country. Some innovations, especially phraseology, may be
incomprehensible to many native English speakers detached from the
military. It is possible to comprehend phraseology on the basis of
context and analysis of its structure. For example, the phrase
«fireworks display», which meant «fireworks», became metaphorical
during the Gulf War — «the first reports of the bombing of Baghdad».
The structure of the verb «weaponize» and the context help to
understand this word as «to equip the rocket carrier with weapons.»
Expressive, «winged» military neologisms cause additional difficulties
in understanding them. For example, the phrase «chicken hawk»
means a person who supports the war, although in the past she has
made great efforts to avoid military service. Background knowledge is
necessary for an adequate understanding of the translator. Thus, the
«gulliver effect» represents the case when a large target 1s attacked by
the enemy simultaneously from different directions. For example,
«Both events underscore the impact of what’s coming to be called
the» Gulliver Effect — «when a large target is attacked from many
different directions at once» [Bank Systems + Technology, December
1996]. This is an allusion to the famous character of the work of
J. Swift, who was defeated by the Lilliputians. Insufficient socio-
cultural competence of the translator leads to the creation of
«communicative noise», which i1s an obstacle that reduces the
effectiveness of communication and can lead to its termination.
Emotionally colored words and expressions found in English military
vocabulary arise for certain common reasons and have some common
features when combining well-known and little-known words. At the
same time, most of this vocabulary under appropriate circumstances
can become widely used and become well-known. A common and
well-known part of the emotionally colored layer of English military
vocabulary consists of words and combinations that express certain
military concepts. For example, for such a concept as «sift», there are
the following emotionally colored synonyms: to dash; to drive; to

85



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

forge ahead; to pour; to push; to race; to roll; to spear-head; to
steamroll; to surge; to sweep; to thrust and others. Shoot-and-scoot
missile means «rocket on a mobile launcher»; up-hill struggle; see-
saw, ding-dong, tug of war — «battles with variable success»; Doom’s
Day weapon — “thermonuclear weapon”; cloak and dagger service —
«secret servicew; silent service — «submarine fleety». In the field of
military vocabulary, there are often units that originated in oral
language. Most of these units of military vocabulary have a positive
emotional color. Well-known words and expressions are combined
with well-known military terms in the formation of such vocabulary.
Military slang is a specific part of the emotionally colored layer of
English military vocabulary. For example, leatherneck — «Mariney;
brass hat — «general»; — «soldier»; flat top — «aircraft carrier», loot —
«lieutenant»; in the bucket — «in the tube» (deviation of missiles
within specified limits); slick — «unarmed helicopter». Vulgarisms and
jargons, which do not denote special military concepts, but are used
more intensively in the armed forces of the United States and Britain
than in other spheres, should be singled out as part of military slang.
Some words and combinations of a specific part of the English
military vocabulary have correspondences in the Ukrainian military
vocabulary, for example, civ-vie Street — «civil service»; ack-ack —
«anti-aircraft gun». However, such correspondences are very few.

To the vocabulary recommended for students in the process of
preparation for daily political information, we recommend such
professional terms as: aggression — aggression, ally — ally,
ammunition — ammunition, armistice — truce, arsenal — arsenal, base —
base, battle — battle, bivouac — overnight, bullet — bullet, bulletin —
report, casualties — victims, ceasefire — silence, damage — damage,
danger — danger, defense — defense, embargo — blockade, espionage —
espionage, exercises — training, explosion — explosion , forces —
troops, garrison — garrison, hostilities — military action, incursion —
invasion, infantry — infantry, invasion — invasion, militant — guerrilla,
onslaught — assault, ordnance — ammunition, recruit — conscript,
reconnoitre — reconnaissance, salvo — volley, submarine — submarine,
test — test, troops — troops, war — war. It is also necessary to learn such
definitions of military action as: liquidate — eliminate, remove —
eliminate, launch — start, run, prevent — prevent, maintain — save,
suffer — feel, explode — blow up, renounce — refuse, settle — decide,
defend — to defend, arm — to arm, fight — to fight, besiege — to besiege,
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capitulate — to capitulate, invade — to invade, mobilize — to mobilize,
advance — to attack, repel — to reflect. The required vocabulary also
includes the names of weapons: handgun — one-handed weapon,
pistol — pistol, revolver — revolver, shotgun — shotgun, knife — knife,
cannon — gun, artillery — artillery, rifle — rifle, sniper rifle — sniper
rifle, grenade — grenade , firecracker — noise grenade, bazooka —
grenade launcher, rocket — rocket, ballistic rocket — ballistic missile,
land mine — mine, bomb — bomb, time bomb — time bomb, atomic
bomb — atomic bomb. It is also desirable to get acquainted with
examples of military slang: chair force — «force of the chair»
(contemptuous of the consonant air force, air force), to dog a watch —
to guard (sit over the clock like a dog), hit the silk — to jump with a
parachute , nothing to write home about (nothing to write about it at
home), half-bird — half-bird (if the colonel — a bird, then the lieutenant
colonel — half-bird), leafer — major (in its form is an icon with a leaf —
leaf), corp — corporal (short for corporal), leg — leg so paratroopers
call other servicemen who have not undergone parachute training),
gerry — German (abbreviated from German), itie — Italian (abbreviated
from Italian), jap — Japanese (abbreviated from Japanese), hajii — haju
(about an Arab or other Muslim from East), frog — frog (in relation to
the French, as they eat frogs), house mouse — «house mouse» (the one
who brings order to the site), apple polisher — helpful to the leadership
of people, chow hound — glutton, chow — food, chow down — eat food,
chow line — queue in the dining room, ammos — shoes , brain bucket —
camouflage bucket (helmet), cammies — camouflage, go-fasters —
sneakers (because against the background of military boots sneakers
allow soldiers to move significantly faster), tommy gun — machine
gun (borrowed from gangster slang expression), chatterbox — vibrating
box (machine gun), egg — egg (grenade).

Constant reading of original texts about military events on news
sites 1s also necessary for the perception and assimilation of military
vocabulary. It develops reading skills well, expands vocabulary and
automatically improves written language. In addition, students will be
aware of world news from the first sources, and with an understanding
of everyday vocabulary can easily cope with anyone with intermediate
and higher levels. On one of the world’s leading news resources, the
American portal CNN, most publications can be read absolutely free.
While other top sites offer to buy a subscription and then get access to
full versions of the news. At the very end of the site, however, you can
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find a small section with paid content, but even without it, reading will
be more than enough. CNN has a lot of news in English — about
sports, politics, science, culture, travel and more. Some of the news is
presented in video format, so you can also listen to auditions. The
well-known New Yorker is also American, and it can also be read for
free. If CNN appeared as a sequel to the TV channel, the New Yorker
became a sequel to the print media. The edition has been published
since 1925 and publishes not only news and reports, but also works of
art in English: essays, poetry, anecdotes. On the site you can also find
a section with videos and podcasts on current topics. The legendary
British newspaper The Times is one of the most famous and oldest in
the world, it has been published every day for more than 200 years
since 1785. Here you can find current news, unique articles and
reviews from renowned masters of modern journalism, as well as
crossword puzzles and puzzles. News in Levels — all current news,
and even about the presidential election in Ukraine, are presented here
in three versions — for levels 1, 2 and 3. If students are unsure of their
level of English, they can take a free test on the site. Each news item
is accompanied by an audio version and exercises to practice listening
and writing skills. VOA Learning English is a special site for learning
English with the help of news. Here, all publications are also divided
by language proficiency levels and presented in text and audio format.
This resource also includes tips for learning English, video tutorials on
grammar and dictionaries on various topics. BBC Learning English is
suitable for students with a Pre-Intermediate level and above. Here
you can choose a video on an interesting topic and watch it. Under the
video there is a list of words to it and a transcript (text transcript of the
video). During the second viewing, subtitles will appear on the screen,
which will highlight the words from the list. At the end of the review,
you will be asked to repeat the new vocabulary. English Club TV is
suitable for students with levels from Elementary to Intermediate.
Before watching the video, it is suggested to learn new words: the
native speaker pronounces them several times, each word is explained
in English and illustrated. You will then be asked questions that are
answered in the video. Then — the report itself with subtitles. News
stories are published several times a week, usually discussing two
events in one video. Euronews — for students at least Intermediate —
will be interesting for those who want to keep abreast of the latest
developments and at the same time improve their English language
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skills. The resource presents unadapted news, which gives you the
opportunity to listen to how different accents sound. You can open
any news and include videos. If students find it difficult to catch the
main idea by ear, read the summary below the video. If necessary, you
can use any online dictionary and learn the meaning of unfamiliar
words, so students get used to reading authentic texts and listening to
native speakers in all its diversity. As on the previous site, each article
on E-News is presented to students of three levels of language
proficiency — Elementary, Intermediate and Advanced. In addition,
they will be able not only to read the article, but also to listen to it.
News 1s voiced by native speakers with a clear and understandable
pronunciation. At the end of each article is a list of words with
explanations in English.

Ukrainian media in English will also be useful, especially since
many of them have an attractive form of telegram channels. This is,
for example, media such as Ukraine: News Now (Telegram); War in
Ukraine (Website); Ukrainian Truth (Web + Telegram); Hromadske
(Twitter); The Kyiv Independent (Web + Twitter); Witnesses (Twitter);
Ukraine NOW (Telegram); Suspilne (Twitter); WithUkraine 24/7
(Telegram); Official account of the Parliament of Ukraine (Telegram);
Svidomi (English version of Instagram + English Twitter); UA-AID-
Center (Website); Ukraine 24 (Twitter + Facebook); Stand with Ukraine
(Website); Russia’s losses: Approximate assessment of the Armed
Forces of Ukraine (Web); Frontier (Patreon); UATV English
(YouTube).

Vitalii Deineha, founder of the «Return Alive Foundationy, has
launched the Ukrainian Witness media project to inform foreigners
about Russia’s war. The initiative has already been launched on
Facebook, Instagram and Telegram in different languages. «The
purpose of the project is to capture and show the world the current war
in our country. We need the support of the media, because we want to
work together — to show the world the reality without distortion», —
say the organizers. The project is already on the following platforms:
Facebook (Ukrainian Witness, Ukrainian and English); Instagram
(Ukrainian Witness, Ukrainian and English); Telegram («Ukrainian
Witness», for Ukrainians); Telegram («Witness of Ukraine», for
Russians). Ukrainian Witness receives exclusive videos and photos,
including from the Ukrainian military. This content is broadcast with
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comments in English so that more people understand what is happening
in Ukraine. The authors of the project also publish materials for
Russian-speaking users on social networks, to which they still have
access. So far, the Russian-language Telegram channel «Witness of
Ukraine» has already gathered more than 100 thousand users.

«What they see in their media now is a brutal distortion of facts
and events. Unfortunately, the sites of Ukrainian publications are
blocked for them, so we are increasing our presence on Instagram and
Telegram” — say the organizers. The main news about the Russian
invasion of Ukraine will be available to our international audience.
Also, Public News promptly reports on Russia’s aggression against
Ukraine in English on Twitter. «In today’s chaos of information and
events, it 1s important to be able to use primary sources. That’s why
we are launching English with Public Media Academy. We plan to
help you better understand the news in English. Our issues consist of
three parts: we watch news with subtitles; explain what individual
words / phrases mean; we test our knowledge with the help of a test» —
it is stated on the Public Media Academy channel on YouTube.
Lessons will be published weekly on the Public Media Academy
website and YouTube channel. Olga Andrienko, a lecturer at the
Academy of Public Broadcasting and a project leader who has
extensive experience in teaching English to other media organizations,
will analyze English words and phrases on the example of real news
stories. She said that the video will focus not only on possible
unfamiliar words, but also on idioms or fixed expressions used in the
news, their meaning and translation. «The main goal I would still call
the ability to use acquired vocabulary in work or everyday
communication,» said Olga Andrienko. It will be recalled that the
Academy of Public Broadcasting is a department within the Human
Resources Management Department of the National Public Television
and Radio Company of Ukraine, which trains broadcasters and
organizes training and educational events on media literacy for
external audiences within the corporate social responsibility programs.
For example, students may be offered the following text to read: Early
on the morning of February 24th, Russian President Vladimir Putin
announced on state television that Russia will carry out a ‘special
military operation’ in eastern Ukraine. Moscow claims the ‘operation’
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is aimed at ‘denazification and demilitarization’ of Ukrainian territory
at the request of the self-proclaimed Donetsk and Luhansk ‘people’s
republics’, and is based on the right to self-defence. Russia also says
that it does not attack the civilian population. But, the fact is, Russian
armed forces have killed innocent people, including children and the
elderly. Russia deliberately targets civilian infrastructure and falsely
claims that it is Ukraine’s army that puts people’s lives at risk.

Mastering of military vocabulary occurs not only in reading and
listening to relevant materials, but also when using it in oral speech.
That is why, in our opinion, today’s foreign language classes should
organize and conduct 15-minute political news, which they would
prepare at home and present in class. This will allow students to
introduce new vocabulary into the active vocabulary, and since the
basic military concepts and terms will be repeated constantly, to
master it well and skillfully use it in oral and written speech. The
teacher’s task is also to follow the correct pronunciation, which will
allow students to memorize new words accurately.

Conclusions. Thus, all military materials are rich in special
military vocabulary, extensive use of military and scientific terminology,
the presence of a number of stable phrases specific only to the military
sphere of communication, a large number of military nomenclature
and special abbreviations, symbols used only in military materials, in
terms of syntax — the widespread use of elliptical and clichéd
constructions, concise form of presentation. All this is due to certain
features that characterize the military sphere of communication:
brevity, clarity and specificity of wording, accuracy and clarity of
presentation, providing logical sequence of presentation, clear separation
of one opinion from another, ease of perception of transmitted
information. Unfortunately, today requires contemporaries, including
students, to be fluent in this layer of vocabulary in order to be able to
adequately communicate on social networks, including foreign ones,
to understand and correctly reproduce information about events on the
Russian-Ukrainian war. To achieve this goal, we offer work with a
dictionary of military terms, acquaintance with English-language
articles on news sites, as well as daily political news in foreign
language classes.
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HOnia Cmupkina

CYUYACHA BIMCBKOBA JIJEKCHUKA Y HABUAHHI AHI'JIIMCBKOI MOBMH:
MOBHI TA COHIAJIbHI ACHEKTH OITAHYBAHHSI

Cmamms npucesuena MOGHUM MaA COYIANbHUM ACNEKMAM 3ACE0E€HHS AH2IOMOBHOI
BILICbKOBOT MepMIHON02IT Ma aKmyanibHOCMI 080N00IHHS HElO 8 CYUACHUX HCUMMEBUX Pealisx.
Y ecmyni 0o cmammi nioxkpecieno, wo XX ma XXI cmonimms 6i03Hauunucs J10KATbHUMU
BIUHAMU, MEPOPUCIIUYHUMU aKmamu, 00pomvboI0 3 MINCHAPOOHUMU 3JI0YUHHICMIO mMa
nOOIAMU, KOMPI WUPOKO BUCBIMIIOBANUCA AH2TIOMOBHOIO Npecolo, y AKill 3’seunocs bazamo
JIeKCUYHUX [HHO8AYIU, WO U BUKIUKATLO nompedy 8i000pazumu GiON0GiOHI NOHAMMSL.
Ilpoananizosano npayi 8imuyusHAHUX | 3aPYOINCHUX HAYKOBYIB, AKI OOCIIONCYBANU NOPYULEH]
npobnemu, 30KpemMa CMAHOBNEHHs, CeMAaHmuKu, oOepugayii ma meHOeHYii po36UmKy
MePMIHONOSIYHUX O0OUHUYD Bilicbko6oi nexcuku (B. Bunoepaoos, I'. Bunoxyp, b. I'onosin,
B. lanunenxo, @. /lopuep, E. Kunvbep, T. Kusax, A. Kpusicaniscvka, K. Kycvko, B. Jletivux,
H. Cmim, A. Ilupmep ma in.).

Aemopka 3a3nauae, wo 3anum Ha npeocmasieHts Cy4yacHoi iliCbKOBOI meMamuKu 8
HABYAHHI AH2IUCLKOT MOBU HAOY8 0COOIUBOL 20CMPOmMU 3 NOYAMKOM POCIUCHbKO-YKPAIHCLKOT
8ilIHU, OCKLIbKU NOCMALA HeoOXiOHICMb po3nosioamu npasousi ghaxmu npo noodii Ha poumi
3a KOpOOHOM | 8 coyianbHux mepedxcax. Ha ii oymxy, eusuenus npogecitinoi 8iticbko8oi
AH2IOMOBHOI IeKCUKU mpeba 6600umu Ha Kageopax siticbkosoi niocomosku. I[Ipononyemuocs
ONPayr08aHHs BIlICbKOBO20 CIOBHUKA HA 3AHAMMAX 3 IHO3EMHOI MOBU, pe2yiapHe 3HAUOMCIMEO
3 HOBUHAMU 3 ABMEHMUYHUX AH2IOMOBHUX Odicepesl ma Ni020MO6KA CMUCIUX NONTMUYHUX
36e0eHb WOOCHHO.

Okpecneno Kinvka po30inié iliCbKoBoI 1eKcuKu. IMeHHUKU, Jiecioea, ppazeonozizmu,
eleMenmu cieHay, Kompi nponoHylomscsa cmyoenmam 0as 3aceoents. Ilepepaxoeano cavmu,
HA AKUX MOJHCHA O3HAUOMUMUCH 3 CYYACHUMU AH2TOMOBHUMU HOBUHAMU, NOOAHO IHMepHem-
NOCUNIAHHA MaA 3A43HAYeHO iX nuocu U MiHycu. Aemopka ogopmatoe 000ipKy He MeHul
CyuacHux 3aco0ie macosoi inghopmayii (coyianvHi mepedici meimmep, menecpam, iHcmazpam)
ma aueOMO6HI Kamaiu HOUH ) Hux. IHHOGaYIUHA BIUCLKOBA JNEKCUKA 3HAUWAA CBOE
gioobpadicennss He minoku y cneyianviux 3MI, ane i y mux, wo po3paxoeani Ha WUPOKe KOLo
yumauie, Momy came 3 HUX CMYOeHmMU MOJ*CYMb BUOKPEMUMU WAP CYYACHOI B8ilicbKOBOI
JleKcUuKu, npogecitini mepminu mowo. Yumano ysasu, Ha OyMKY asmopKu, Mae npuoiisemvcsl
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HA KOJCHOMY 3AaHAMMI Npo8eOeHHI0 15-X8UNUHHUX NONIMUYHUX HOBUH, SKI MOXCYMb
00nOMO2SMU CMYOeHMAaM AKMugizyeamu nacueHy J1eKCUKy 6 YCHOMY MOGIeHHI, 66eCmi HOBY
JIEKCUKY 8 AKMUBHULL MOBIIeHHEBULL 3aNndc, NOKPAWUmMU 8UMOBY, idicpagamu poib C80EPIOHOI
WOOEHHOI MOBHOI 3apsOKU, @ MAKodc Oymu 8 Kypci nooil, Yumamu HOBUHU HA 3AKOPOOHHUX
catimax, posnogioamu npo nHux y 3MI ma coyianvrux mepeosicax, eecmu 0ianocu 3 HOCIAMU
aHenitucbKoi Mo8u Ha cydyacHy memamuky. OCKilbKU OCHOBHI 8iliICbKOBI NOHAMMSA | MEPMIHU
0y0yms no8Mop08AMUCs NOCMIUHO, CMYOEeHmM MA€E 3Mo2y 000pe 3aceoimu ii ma 6npasHo
BUKOPUCMOBY8AMU 8 YCHOMY MA NUCbMOBOMY MOSIEHHI. 3a60aHHA BUKIA0AYA NONA2AE 8 MIM,
wWoobu cnioKysamu 3a nPasuibHOI UMOBOIO.

3aznaueno, wo uyepe3 eauxky KinbKicmuv nepeceieHux 00 kpain €8ponu y 36 A3KY 3
BIlIHOI OCIO BUHUKAE HEOOXIOHICMb 6ecmu 0ianocu HA BILUCLKOGY MEMAMUKY, 3a2aloM
AKMUBHO CNINIKYBAMUCSA [HO3EMHOI0, MOM)Y HA20JOUEHO HA HeoOXIOHOCMI 3AC80EHHA MaA
akmuegizayii wapy GilcbK0B0I NeKCUKU 68 CYYacHUX eUunycKHukie euwis. Ha orcans, 3aysaicye
HAYKOBKA, CbO200CHHs BUMA2AE 60 CYYACHUKIB, Yy MOMY YUCII CMYOeHmi8, BilbHO20
B0I00IHHS YIEIO JIEKCUKOIO OJIsl MO20, W00 MAmu MONCIUBICIMb AOEK8AMHO CRIIKY8AMUCS 8
COYIANbHUX Mepexcax, 30Kpema 3aKOPOOHHUX, DO3YMIMuU [ HpaBUIbHO PenpooyKysamu
iHghopmayito wooo nodii Ha Gpoumi pociucbKo-yKpaincovkoi eitinu. s docseHenHs yicl
Memu  3anponoHoéaHo pooomy 3i  CIOBHUKOM BILICbKOBUX MEPMIHI8, 3HAUOMCMEO 3
AH2TIOMOBHUMU CMAMMAMU HA CAUMAX HOBUH, A MAKONXC WOOEHHI NONIMUYHI HOBUHU HA
3aHAMMAX 3 IHO3EMHOI MOGU.

Knwuosi cnoea: amenomosna 8iticbko8a JneKcuxa ma MepMIHON02ISA, MOBHI ma
COYIAIbHI acnekmu ONAHY8aHHs, NOJIIMUYHI HOBUHU.
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PRIMARY SCHOOL TEACHERS’ SOFT SKILLS
DEVELOPMENT WHILE TEACHING
PHILOLOGICAL DISCIPLINES

The article is devoted to the topical issue of primary school teacher
training in higher educational institutions. The purpose of the research is to
investigate the process of developing primary school teachers’ soft skills in the
process of teaching philological disciplines.

After a comparative analysis of the definitions of the category ‘soft skills’
proposed by Ukrainian and foreign researchers, the authors have emphasized
that soft skills are especially crucial for primary school teachers. Researchers
have noted that to form and develop soft skills effectively during lectures and
practical classes it is necessary to use different ways of interaction, namely
games, case studies, colloquia, and individual and group projects.

Keywords: soft skills, educational process, primary school teacher, higher
educational institution, philological disciplines.

Introduction. The New Ukrainian School is a significant reform
of the Ministry of Education and Science of Ukraine. Its primary
purpose is to create a school where it will be pleasant to study. In
particular, in 2017, a new Law on Education was adopted, which now
regulates the basic principles of the new educational system (3akon
VYkpainu «llpo Bumy ocsity», 2017). In 2018, the Cabinet of
Ministers approved a new State Standard in Primary Education. The
new Standard in Primary Education stipulates that teachers must work
in other ways.

The teacher is the person on whom the reform rests. Without a
teacher, any changes will be impossible, so one of the main principles
of the New Ukrainian School is a motivated teacher. Our goal is to
promote their professional and personal growth and raise teachers’
social status.

© Yu. Braiilko, O. Palekha, O. Rudych, 2022
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A Ukrainian school will be successful if a successful teacher
comes to it. A successful teacher solves various problems regarding
the quality of teaching, the amount of homework, communication with
children, and school administration. Children should be taught by a
person who can be a leader, loves teaching, and does it professionally.

The approval by the Ministry of Social Policy of the professional
standard ‘Primary school teacher of general secondary educational
institution in Ukraine’ (2018), developed by the Ministry of Education
of Ukraine, reflected public attention to primary school and its
teachers. This normative document defines the necessary professional
competencies, knowledge, skills, and abilities of primary school
teachers in Ukraine (Ilpodeciiinuii crannapt, 2018).

Modern primary school teachers’ competitiveness is determined
by their professional qualities. It depends on the level of their
education and qualifications, practical experience, pedagogical skills,
and professionally significant competencies, including professional-
pedagogical, socio-civic, cultural, language-communicative, psychological-
facilitative, informational, entrepreneurial, entrepreneurial-digital.
High requirements for the teacher determine the need for lifelong
learning and adaptation to the dynamic changes taking place in society
and education. In such conditions, the development of future primary
school teachers’ soft skills is one of the efficient means to improve
their competence, in particular while teaching philological disciplines.

The purpose of the paper is to investigate the process of
primary school teachers’ soft skills development while teaching
philological disciplines.

Analysis of recent research and publications. Reforming the
education content and ensuring its quality requires new approaches to
future primary school teacher training. The highly-qualified teacher
should organically display professional qualities and hold national and
universal values. 1. Bekh, N. Bibik, O. Bida, V. Bondar, M. Vashulenko,
I. Ziaziun, L. Koval, S. Litvinenko, S. Martynenko, O. Savchenko,
L. Khomych, and others considered various aspects of future primary
school teacher vocational training in their research.

O. Barynov, N.Zhadko, M. Churkina, A. Miroshnychenko,
O. Novikov, M. Choshanov, and others studied the soft and hard skills
issue at different times. Many researchers dealt with general issues of
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soft skills formation, in particular A.Ivonina, O. Chulanova,
A. Vetkin, E. Kulik. In our opinion, there are interesting publications
that highlight the issue of soft skills formation and development in the
pedagogical field (T. Yarkova, I. Cherkasova, E. Popova, etc.).

However, the issue of soft skills formation and development
while teaching philological disciplines in higher educational
institutions remains insufficiently studied.

Presenting the main findings. In the component formula of the
new school, the leading role is given to teachers of the new formation,
who are at the forefront of social and educational transformations,
successful, motivated, competent, and who are agents of modern
change. The teacher’s new mission is considered in the context of
European professionalism with the preservation of the best Ukrainian
mental characteristics and the European dimension of pedagogical
qualities. Rethinking the social and professional mission of the teacher
of the New Ukrainian School highlights the need to train professionals
adapted to modern socio-cultural conditions, able to work creatively
and with developed soft skills.

Nowadays, more and more attention in higher school is paid to
soft skills formation that will allow university graduates to be
successful in their careers. There is no single classification of such
skills. Thus, the National Agency for Quality Assurance in Higher
Education distinguishes the following soft skills: communication
skills, leadership, the ability to take responsibility and work in critical
conditions, the ability to resolve conflicts, work in a team, manage
their time, understanding the importance of deadlines, the ability to
think logically and systematically, creativity (MeToauuHi pexoMeH-
namii, 2019).

According to N. Dluhunovych, soft skills are universal skills that
promote professional development and career-building in any field,
but it i1s impossible to trace them (Jlnyrynosuu, 2014, p.239). A
similar view is expressed by A. Stadnii and S. Holod (Craanii,
I'onoa, 2020). Ukrainian researchers N. Makhnachova and A. Midliar
claim that soft skills are ‘socio-psychological skills that a person
needs in most life situations (communication, leadership, team work,
public presentation, public speaking and others). K. Koval
understands this term more closely as a sociological term, 'which
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refers to the emotional intelligence, a list of personal characteristics
that are somehow related to effective interaction with other people.
These are the skills which are difficult to detect, directly identify, test,
and demonstrate. This group includes individual, communication, and
management skills. The concept of soft skills is related to how people
interact with each other, 1.e. soft skills are equally necessary for
everyday life and work. According to research, professional success is
determined by soft skills. (Kosans, 2015, p. 163).

Possession of soft skills is the so-called functional literacy.
UNESCO and the European Commission have even set the minimum
level required for every European to be a full member of society
(Europe Direct).

Soft skills are often seen as non-specific and closely related to
personality traits and attitudes, social and managerial abilities. For
example, M. Cinque and D. Haselberger argue that soft skills are a
dynamic combination of cognitive and metacognitive skills,
interpersonal, intellectual and practical, that help people adapt, behave
positively and effectively cope with the challenges of their
professional and daily lives (Cinque, 2016, p. 390)

In 2016, the World Economic Forum in Davos (Switzerland)
formulated the basic soft skills necessary for successful professional
activity and everyday life in the XXI century. They are a set of skills
or competencies that could be called meta-subjects or common to
different activities and contain some characteristics of cognitive and
intellectual activity, in general, emotional intelligence, self-
management, and constructive interaction with other people (Iletpoga,
ITonminsieBa, 2021).

The scholars from the Malaysian Institute of Higher Learning
interpret soft skills as incorporating aspects of generic skills which
include non-academic skills such as communicative, critical thinking
and problem solving, team work, life-long learning and information,
entrepreneurship, ethic and professional moral, and leadership.
Researchers highlight that these seven soft skills should be embedded
in the curriculum at higher educational institutions (Tang Keow
Ngang, Hashimah Mohd Yunus, & Nor Hashimah Hashim, 2015).

Ukrainian scholars R. Kalytchak, G. Kharlamova, O. Klimenkova,
O. Lutsenko, S. Paschenko, V. Pavlenko, O. Senyk have chosen the
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following seven key universally important skills: self-management
(which includes self-motivation, taking responsibility, task setting/
prioritizing, time-management), critical thinking development, reflective
thinking and writing, communication with audience, academic debate,
group work and peer-to-peer interaction (Kalytchak et al., 2018).

Soft skills are especially essential for primary school teachers.
Educational and professional programs in Ukrainian higher
educational institutions created for the specialty ‘Primary Education’
take into account the Law of Ukraine On Higher Education, the
Professional Standard of Primary School Teachers. They provide
future primary school teachers with soft skills formation and
development while studying the obligatory educational components.

The educational and professional program ‘Primary Education’
(the first level of higher education) implemented in Poltava
V. G. Korolenko National Pedagogical University provides mastering
soft skills. In particular, the obligatory components of the philological
cycle, namely Foreign Language (for Professional Purposes),
Ukrainian (for Professional Purposes), Modern Ukrainian Language
with Practicum, Children’s Literature, Practicum of Oral and Written
Speech) together with other disciplines, form the following program
competencies: the ability to communicate in the state language at the
official business level, to have the skills of normative literary speech
in various fields of communication; the ability to understand others
and produce their programs of communicative behavior, adequate to
the goals, areas, situations of communication, active interaction with
other speech subjects; the ability to work in a team; the ability to
cooperate, to act in a group; the ability to be critical and self-critical,
persistent in the tasks and responsibilities, etc.

At the same time, in our opinion, optional educational components
are a crucial resource for soft skills development, which can
significantly improve future primary school teachers’ learning outcomes.

An effective way to adjust the content and practical components
of vocational education in order to develop future primary school
teachers' soft skills can be the introduction of the following elective
courses: ‘English in Professional Activities,” ‘English Vocabulary in
Professional Activities,” ‘Fundamentals of Language Communication,’
‘Language and Intercultural communication,” ‘Fundamentals of Public
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Speaking,” ‘Ukrainian Speech Etiquette,” ‘Blogging Skills in
Professional Activities.’

The overall goal of these courses is to form a successful,
communicatively skilled teacher who is able to optimally address
professional issues. The specificity of these courses is not only in
mastering the theoretical material but also in ensuring the practical
study of language as a system of worldview, a means of cultural
coexistence in FEuropean society, and self-improvement of the
individual. More broadly, this specificity is manifested in the study of
the features of effective influence on the environment through both
oral and written communication.

In particular, the study of the course ‘Fundamentals of Language
Communication’ aims to form the specialist's communicative literacy.
The teacher’s main professional tool is language as a semiotic
information system. It is a means of intracultural and intercultural
communication and cognition.

The discipline ‘Blogging skills in professional activities’ involves
the acquisition of theoretical knowledge and practical skills for creating
and maintaining your blog related to future professional activities.

The purpose of the course ‘Language and intercultural commu-
nication’ is to form a system of students' knowledge about the
structure, patterns, and most important aspects of linguistic intercultural
communication. The course prepares for effective professional and
everyday communication in a multicultural environment.

The purpose of the course ‘Ukrainian speech etiquette’ is to
promote the formation of a national culture of speech behavior in
specific communicative situations (greetings, addresses, farewells,
wishes, thanks) based on the communicative-activity approach.

‘Fundamentals of public speaking’ is aimed at teachers’ commu-
nicative skills formation. Future primary school teachers gain special
knowledge, skills, and abilities for public speaking to different audiences.

The lecturer should use relevant information that would best
meet the interests of student society. It contributes to worldview
formation, develops professional communication skills based on
professionalism, friendliness, and respect for another person, and focuses
on spirituality, national awareness, and respect for other cultures.
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Soft skills development occurs during lectures and practical
classes while teaching philological disciplines. To this end, not only
lectures with the elements of conversation are practiced, but also
lectures-discussions, and problem-based lectures. For the lecture-
discussion, it is necessary to choose topics that provide ample
opportunities to discuss different points of view. For example, within
the discipline ‘Blogging Skills in Professional Activities’, there may
be a topic ‘Manipulation in blogging.’ It involves consideration of the
following issues: theory of lies; types of manipulation in the media;
fake as one of the methods of manipulation; fake recognition. While
taking the course ‘Fundamentals of the theory of language
communication’, students study the following topics: ‘Features of
intercultural communication,” ‘Communicative taboos,” ‘Communicative
deviations’, etc.

Problem-based lectures will be beneficial in highlighting topics
that are completely new to students. The theoretical material is
presented as unknown, and the lecturer presents a problematic
situation so that students are actively involved in the proposed
contradiction analysis. For example, in highlighting the topic of the
perfect speaker’s image, the lecturer demonstrates an excerpt from the
film called ‘Another One’ (Denmark, 2020) at the beginning of a
lecture while teaching ‘Fundamentals of Public Speaking.” The
lecturer asks students to vote for one of the three politicians describing
them and not representing their names. Similarly, students have the
opportunity to choose someone during the lectures in public speaking.
Both in the film and in real life, it turns out that the students voted
unanimously for Hitler. Students are asked the following question: Is
it possible without choosing an analysis of the inner essence, the
content of speeches to choose the ideal speaker only on the basis of
external parameters, namely the ability to speak beautifully and lead
the crowd?

During the practical classes, lecturers often use modeling of
pedagogical situations, analysis of fragments of lessons, interactive
communication technologies. For example, while studying the topic
‘Laws of Communication’ within the course ‘Fundamentals of the
Theory of Language Communication’ students discuss the problematic
situations offered by the lecturer. The situations are common for

100



SSN 2226-4051. Ecmemuka i emuka nedazoeiyHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

primary school teachers; knowledge of certain laws of communication
is crucial to solve them. When studying various topics within the
course ‘Ukrainian Speech Etiquette,” students themselves model
pedagogical situations and suggest ways to use etiquette formulas.
Working on the first topic within the course ‘Children’s Literature’
called ‘Ukrainian Children’s Folklore’ students try to outline areas of
work with primary school pupils and genres of children’s folklore.

During classroom classes, students are offered various types of
activities, namely individual or group projects. They embody the
major program learning outcomes and their consolidation in practice.
For example, the creation of group projects is provided for in the
study of topics ‘Modern Ukrainian children’s literature,” ‘Modern
Foreign children’s literature’ (course ‘Children’s Literature’). Project
management can be the basis for conducting both seminars and
students’ independent learning. In the process of teaching the task,
methods are constantly complicated. One of the popular forms of
work 1s the development and demonstration of a multimedia
presentation. It can be used both during the individual task and during
the work of the project team.

Approximate topics of presentations-reports can be the following:
The concept of communicative anti-etiquette. Lexical and grammatical
deviations. Communicative deviations in Ukrainian speech etiquette.
Etiquette violations of a nonverbal nature. Typical lexical errors in the
speech of modern teachers. The ideal speaker is (to represent a
particular figure).

As well as a number of specific case studies and business games,
which allow students to gain not only knowledge but also to develop
an algorithm to achieve the goal, formulate, express, argue, and defend
their position in public speaking, work in a team, set goals, distribute
responsibilities and coordinated work for optimal results.

It will be appropriate to use such techniques and methods of
work as self-presentation, writing creative essays (as part of the courses
‘Language and Intercultural Communication,” ‘The Ukrainian language
(for Professional Purposes),” ‘Foreign Language,’ etc.), speeches.

Lecturers organize students’ independent learning with information
and educational resources, creating presentations. Future primary
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school teachers’ skills are developed to manage their time, understand
the importance of deadlines, and have the ability to think critically.

Conclusions. Indeed, soft skills are not the only vital for life;
they are desirable to have, in addition to purely professional knowledge
and skills. They form the very essence of the pedagogical profession
and their purposeful formation should be at the center of the
educational pedagogical curriculum. Soft skills formation is provided
by all systems of pedagogical training, namely the specialized
philological disciplines and practical pieces of training. The
corresponding didactic and methodical components are organically
included in the maintenance of each philological discipline.

Thus, a graduate of a pedagogical university always has an
advantage because future primary school teacher has the necessary
flexible skills for success in life. Future primary school teachers will
always be able to realize themselves in other fields, in particular, due
to the existing socio-psychological competencies that are universal.

Given the results of the study, it should be noted that the teachers'
soft skills development is determined by modern requirements. In the
process of teaching philological disciplines, it is necessary to organize
the educational process as educational co-working and prepare
teachers for active interaction, communication, self-development, and
self-realization of the subjects of the educational process.
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HOnia bpainko, Onvea Ilanexa, Oxcana Pyouu

PO3BUTOK M’AKHX HABUYOK
MAWBYTHIX YUYUTEJIB IOYATKOBHUX KJIACIB
Y IPOLECI BUKJTAJAHHSA OIJIOJIOTI'TYHUX JUCHUILJITH

Cmammio npucesueno akxmyanvbHii npoonemi nio2omosku nedazozie y SUwiti WKoJi.
Mema po36ioku — Odocrioumu npoyec OpMYSAHHA M AKUX HABUHOK YUUMENI8 NOYAMKOBUX
K1acie y npoyeci 8usuenHs Qinioi02iunux OUCYUni.

30itlichuswu nopigHsbHUll ananiz deiniyiti mepmina «soft skillsy, zanpononosanux
VKpaiHCbKumMu ma 3apyoincHumu 00CIiOHUKAMU, A8MOPU CMAammi aKyeHmysaiu Ha momy, wo
0Cco0OIUB0T 3HAUYWOCMI M AKI HABUUKU HAOYBAIOMb ) NPOQeciax muny «Io0uHa — 10OUHAY,
00 AKUX HATleHcamy i 8uumeni NOYAMKOBUX KIACI8.

Y emammi ooseoeno, wo soft skills cmanoenamos camy cymo npoghecitinoi disinbHocmi
guuUmesss NOYamKo80i IAHKU OC8IMuU Ul YilecnpsamosaHne ix opmyeanus mae nepedysamu 8
yeHmpi ni020mosKu maxux neoazozie. Ha ocHo8i 00c8i0y 6UKIA0aHHs Qinonociunux
OUCYUNIin y pamxax peanizayii oceimuvoi npoepamu «llouamkosa ocsimay (nepuiuii piseHs
suwoi oceimu) 6 Ilonmascokomy HAYIOHATLHOMY NeOA202IYHOMY VHIGepcumemi iMeHi
B. I'. Koponenka aémopu po36i0Ku npocmedicuiu 0CoOIUBOCHI PO3BUMK) M SAKUX HABUUOK Y
cmyoenmis. Lle 8i06ysaemubcs 3 OPIEHMAYIEI0 HA CYYACHT HOPMAMUBHI OOKYMeHmu (30Kpema
3axon Vxpainu «Ilpo suwy oceimyy, Ilpoghecitinuii cmandapm yuumens nouamrkosux Kiacie
3aKk1ady 3a2anbHOi CepeOHbOi 0C8imu), CUCMeMHO, y npoyeci 8UKIAOAHHS K 0008 s13K08UX
OCBIMHIX KOMNOHEHMIB, MAK i BUDIPKOBUX.

Hocnionuku 3aznavunu, wo 011 eghekmueno2o opmyeanus ma 600CKOHANEHHS SOft
skills na nexyitiHux i NPAKMUYHUX 3AHAMMAX HEOOXIOHO 3ACMOCO8Y8amu pi3Hi Cnocoou
83a€M00ii cy0’€kmig 0C8IMHbLO2O npoyecy — imimayiuuy epy, Kelc-cmaoi, KOJIOKGIyMU,
IHOUBIOYALHI Ma 2PYNo8i NPOEKMU MOUJO.

Bucnosytouu, aemopu cmammi 3ayeaxcyroms, WO pPO36UMOK 2SHYYKUX HABUYOK Y
MauOYmuix yyumenie NOYAMKOB0I WKOIU BEIUKOI MIpOl0 3aledcums 6i0 Cnocoois
opeanizayii cepedo8uwa K 0CBIMHLO20 KOBOPKIH2Y Ma 20MOBHOCMI GUKIAOAYIE | CIYOeHmi8
00 NPOOYKMUBHOI IHMepaxyii, camopo3eumKy i camoopeanizayii.

Kniouosi cnosa: m’ski Hasuyku, OCBIMHIU npoyec, yyumelb NOYAMKOBUX KIACIS,
3aK1a0 euwoi oceimu, OUCYUNIIHU Qilon02IUHO20 YUKILY.
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FUTURE TEACHER TRAINING
TO OVERCOME CHILDREN’S TEMPO-RHYTHMIC
SPEECH DISORDERS BY MEANS
OF UKRAINIAN FOLK SONGS

The article highlights current aspects of future teacher training in using
Ukrainian folk songs while working with preschool and primary school children
with tempo-rhythmic speech disorders. Particular attention is paid to the
introduction of songs created and performed by adults for children, in
particular, lullabies in the educational process.

It is emphasized that mastering the course ‘Musical art in the system of
education and upbringing of children with special educational needs’
contributes to students’ competencies development, in particular, in the field of
using musical art while working with children with tempo-rhythmic speech
disorders.

The article offers examples of the most popular Ukrainian folk children’s
songs introduction into the educational process of higher pedagogical
educational institutions. It can effectively influence the improvement of
preschool and primary school children’s tempo-rhythmic speech disorders.

Keywords: tempo-rhythmic speech disorders, preschool children, primary
school children, Ukrainian folk songs.

Introduction. Future educator of preschool children and primary
school teacher training in a higher education institution involves,
above all, the formation of a person capable of implementing a
humanistic approach to teaching. It will allow the specialist in the
future to create an environment in the educational institution where
each child’s development will take place. If this environment is
enriched with a national artistic component, in particular, the best
examples of musical and song heritage of the Ukrainian people, it will
increase the possibility of a positive impact on a happy child’s
development, despite the features of their development.

Analysis of recent research and publications. Pedagogical
science and practice have significant experience in determining the
technology of organizing the educational process with children with
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various developmental disabilities, namely with tempo-rhythmic
speech disorders. One of the essential links in the complex work with
preschool children’s and primary school children’s tempo-rhythmic
speech disorders is the rhythmic and intonation organization of their
oral speech (O. Boriak, L. Zhuravlova, T. Kohnovitska, L. Kopachevska,
Yu. Ribtsun, S. Sobotovych, V. Tyshchenko, etc.), the effectiveness of
which is influenced by musical activity (L. Zhuravlova, O. Vorozhtsova,
D. Campbell, Z. Mateiova, S. Mashura, Yu. Ribtsun, etc.). Analysis of
scientific and methodological literature and practice of working with
preschoolers and primary school children who have tempo-rhythmic
speech disorders allows us to state the lack of developed technologies
of corrective work based on the use of musical and song heritage of
the Ukrainian people.

The purpose of the paper is to substantiate the feasibility of
using the Ukrainian folk-song heritage in working with children of
preschool and primary school age with tempo-rhythmic speech disorders.

Presenting the main findings. Future teachers’ readiness
formation to use musical art for work with children with tempo-
rhythmic speech disorders occurs in the process of educational and
professional programs realization in higher pedagogical education
institutions, which guarantee the relevant educational components
presence. Among these are, in particular, the course ‘Fundamentals of
Inclusive Education,” which gives students the opportunity to acquire
knowledge about the organization, content, and methodological support
of inclusive education in Ukraine and develop the following skills:
adhere to the requirements for the correctional and educational
environment; apply psychological and pedagogical, defectological,
medical and biological, linguistic pieces of knowledge in the field of
professional activity; plan and organize educational and correctional
work taking into account the disorders structure and features (intelligence,
speech, hearing, vision, musculoskeletal functions, etc.), the current
state and potential of people with special educational needs, etc.

Mastering this course is a sound basis for introducing elective
courses into the system of future teacher vocational training, which
would deepen students’ competencies, namely in the field of using
music while teaching children with tempo-rhythmic disorders. One of
those courses, in particular, i1s ‘Music Art in the System of Education
and Upbringing of Children with Special Educational Needs,” which
aims to develop student’s knowledge, skills, and abilities to use
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musical art in the system of prevention, correction, rehabilitation,
habilitation, teaching and upbringing children with special educational
needs, including preschoolers and primary school pupils with tempo-
rhythmic disorders.

It should be noted that speech disorders analysis allowed
Ukrainian scholars to distinguish the following two groups:
communication means disorders; the use of communication means
disorders. The group of communication means disorders include
phonetic and phonemic speech underdevelopment (characterized by a
disorder of pronunciation system processes formation of children with
various disorders due to defects of phonemes perception and
pronunciation), and general speech underdevelopment (displayed as
diverse complex speech disorders formation of all components of the
speech system related to the sound and component side). According to
Ukrainian scientist Yu. Rybtsun, speech therapy groups have to be
created in order to correct the phonetic and phonemic under-
development of children’s speech. These groups may consist of
children with impaired speech due to the lack of speech apparatus
innervations (with dysarthria); children with a disorder of the voice
tone and sound due to anatomical and physiological defects of the
speech apparatus (with rhinolalia); children with the formed sound-
speaking component of speech, but those who have pathologically
accelerated speech tempo (with tachylalia); preschoolers with voice
disorders (with dysphonia) on the background of simple dyslalia;
children with ‘habitual’ impaired speech, often due to imitation of
family members’ defective speech.

The general underdevelopment of speech belongs to the same
group. Its signs are the following: the late onset of speech
development, poor vocabulary, grammar mistakes, pronunciation
defects, and defects in phoneme formations. Underdevelopment can
be expressed in various degrees, starting with the absence of speech or
its babbling state to the expanded one, but with phonetic, lexical, and
grammatical underdevelopment elements. The general underdevelopment
is divided into three levels depending on the child’s speech
development degree. The first one 1s characterized by a complete lack
of verbal means of communication at the age when children with
standard speech development are mostly formed. At this level of
language development, the child’s vocabulary consists mainly of
sounds and sound-imitating complexes, which are accompanied by
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gestures, usually incomprehensible to others. The second level is
characterized by the fact that speech opportunities increase significantly.
Communication is carried out not only through gestures and babbling
words but also through speech. Thus, this kind of communication is
understood by relatives. The third level involves expanded speech
without gross phonemic and lexical-grammatical deviations but with
some phonetics, vocabulary, and grammar mistakes.

The disorders related to communication means usage are
bradylalia, tachylalia, and stuttering. Bradylalia is characterized by a
pathologically slow speech tempo. It can be independent and
diagnosed along with some forms of mental illness, including
oligophrenia, dystrophic, organic diseases of the central nervous system,
trauma and brain tumors, etc. As a separate disorder, bradylalia is
most common among phlegmatic, slow, and lethargic children.
Speech symptoms are displayed in the form of external and internal
speech slowness, voice monotony, and pauses between words and
phrases. Non-verbal ones are displayed in disorders of general
motility, fine motor skills of hands, fingers, and facial muscles. There
are also features in mental activity, namely slow perception, disorders
of attention, memory, and thinking.

Tachylalia 1s characterized by a pathologically accelerated
speech tempo. The disorder of external and internal speech tempo due
to the pathological predominance of excitation processes over
inhibition processes 1s central in the tachylalia pathogenesis.
Preschool and primary school-age children’s symptoms are displayed
in abnormally fast speech tempo, speech disorders, repetitions,
syllables and words permutations, sentence distortion, general and fine
motor skills acceleration, etc. Bradylalia and tachylalia, as disorders of
speech pace and rhythm, are the disorders of the speech process
smoothness, rhythm, and melodic-intonation expressiveness.

One more disorder belonging to the second group is stuttering. It
is characterized by the disorder of the speech tempo-rhythmic
organization. It is caused by a convulsive state of the speech
apparatus, has an organic or functional nature, and usually occurs
during the child’s speech development.

Speech therapy work in an educational institution is carried out
directly by a speech therapist, who can be assisted by a music teacher,
a preschool educator, a primary school teacher, a preschool educator’s
assistant or primary school teacher’s assistant. We will analyze in
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more detail these specialists’ activities while working with children
with tempo-rhythmic speech disorders.

Future teacher training in children’s Ukrainian music and song
repertoire introduction into the work on overcoming preschool and
primary school-age children’s tempo-rhythmic speech disorders
involves several stages.

In the first stage, students majoring in ‘Preschool education’ and
‘Primary education’ master psychological and pedagogical characte-
ristics of children with tempo-rhythmic speech disorders. Besides,
they master theoretical principles of musical art usage while working
with children with tempo-rhythmic speech disorders. Students’
awareness of the importance of introducing different musical activities
into the children’s daily lives is fostered. In particular, students are
informed that it is advisable to organize preschool and primary school
children’s vocal activities. The vocal activity allows teachers to form
and correct the pronunciation of all sounds in their mother tongue. It is
also the ability to control the volume and choose the appropriate
tempo, intonation, and expressiveness. Future teachers’ attention is
paid to the importance of taking into account the positive impact of
listening to music on the child; due to its ability to promote relaxation
or activation of the body. Students also have the opportunity to
comprehend the importance of musical activities such as singing with
movements, dramatization, movements to music, playing musical
instruments that have a powerful effect on the development of
attention and memory, different muscle groups, fine motor skills, etc.

Students acquire knowledge that singing and performing the
song repertoire of the Ukrainian people is one of the priority types of
musical activities for preschool and primary school children. Music is
not only one of the most accessible kinds of art; it is regarded as an
essential factor in developing children, especially those with special
educational needs. Ukrainian and foreign researchers, for example
M. Burno, S.Hrof, Yu. Kapten, Z. Mateiova, V. Petrushyn, H. Poberezhna,
M.Chystiakova, and others, pay considerable attention to musical art
as a unique means of therapy, widely promoting the usage of music
therapy for working with children. Scholars emphasize the value of
musical art as a means of the individual’s development, namely
emphasizing musical folklore as a powerful means of developing the
spirituality of the young generation of each nation.
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Given this, an essential task of preparing students to work with
children with tempo-rhythmic disorders is their mastery of the best
examples of children’s musical and song heritage of the Ukrainian
people, including songs created and performed by adults for children
(lullabies) and children’s songs performed by children (songs about
birds, animals, natural phenomena, etc.). Teaching students Ukrainian
songs should be in compliance with the basic requirements for the
performance of vocal pieces. Emphasis is placed on the purity of
melody singing, the correctness of the rhythmic pattern, the tempo,
and, last but not least, the clarity of the lyrics (not only correct
pronunciation, which is crucial but also rounding of vowels and
exaggerated pronunciation of consonant sounds).

The main stage of future teacher training to use Ukrainian folk
music, while working with children with tempo-rhythmic speech
disorders i1s to play artistic games during practical classes. At the
initial stage, students are offered to reproduce game scenarios
proposed by the lecturer. For example, future teachers need to play the
game ‘Lullaby’ with their classmates. Thus, one of the students plays
the role of a lecturer who, together with the ‘pupils’ swings toys with
rhythmic rocking movements and sings the traditional Ukrainian
lullaby for the ‘doll.” Its lyrics are the following: Kotyku sirenkyi,
kotyku malenkyi, // kotku volokhatyi, ne khody po khati. // Ne khody
po khati, ne budy dytiaty, // dytia bude spaty, kotyk vorkotaty. //A-a,
a-a, a-a, a! // A-a, a-a, a-a, a!

To begin with, the ‘lecturer’ suggests that the ‘children’ lie on
their hands and listen to the song with their eyes closed, breathing
freely, calmly. It will promote muscle relaxation and relieve tension
and irritation. At the same time, ‘children’ are invited to imagine that
a mother or a grandmother is next to them stroking their heads;
perhaps there is a kitten touching children with its soft paws. While
singing, the ‘lecturer’ comes to ‘children’ and strokes their heads. After
listening to the song, ‘children’ can share their impressions and feelings.

The next step is to involve students who play the role of children
in singing only ‘A-a’ or ‘m-m’. At the same time, it is necessary to
constantly maintain the correct intonation, emphasizing that the sound
should be loud; it should be sung thinly (like a mouse), and so on. To
combine the song singing with movements, it is possible to first
involve children in rhythmic rocking while an educator is singing.
After that, it is possible to rock before singing. It is valuable not only
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to focus on the pure performance of the melody and correct speech
during the playback of the text but also on the rhythmic rocking.

At the end of the game, the lecturer emphasizes to all students
those children with tempo-rhythmic speech disorders may not sing but
pronounce sounds, show a lack of coordination, or sway irregularly. In
this case, the teacher should repeat games regularly, for example,
before such a daily routine moment as a nap, or use in kinds of games
for preschoolers. Involving children in musical and rhythmic activities
is a stimulating factor for children’s emotional expression and
enthusiasm for the game, along with the development of the ability to
reproduce long sounds and rhythmic movements.

Future educators can use another art game for work with
children with bradylalia and tachylalia. The game involves students
mastering the ability to use the famous Ukrainian folk children’s song
with movements ‘Buv sobi zhuravel’ in the educational process.
Lyrics are the following: Buv sobi zhuravel, shche y zhuravochka. //
Nakosyly sintsia povni yaseltsia. // Nasha pisnia harna y nova,
pochynaimo yii znovu.

Using this song is effective because it is possible to repeat it at
different musical tempos. Educators can perform the song using the
following tempos: very long (largo), slow (adagio), moderately slow
(andante), moderately fast (moderato), revived (allegretto), fast (presto),
very fast (prestissimo), and vice versa. It is crucial the song to be
accompanied by simple movements. For instance, while singing the
first line, students can mime a ‘respectable’ crane putting its wings to
its sides and raising its legs high while walking, as well as a gentle
crane setting back its wings and shaking its head. The second line
performance may be accompanied by a reproduction of the process of
mowing the hay and showing full mangers with outstretched hands.
The third line can be performed with clapping or dancing of varying
difficulty levels.

When teaching students to use this folk song in their work with
children, it is essential to emphasize that they should not immediately
demand to perform the whole song with movements. To this end,
students are invited to play an art game, which will help children
master the algorithm. Thus, some students are involved in the
reproduction of individual fragments of movements during the
performance of the song by a teacher or a student who acts as an
educator. ‘Children’ can, if desired, only sing and only fragmentarily
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use movements, or only reproduce movements. It is also possible to
divide the participants into two groups, one of which sings and the
other performs movements, and vice versa. At the same time, the
emphasis on the appropriate pace and rhythm should be constant in
both groups. A crucial element of mastering this song with
movements is its performance from a very slow tempo to a faster one
(comfortable for children, taking into account the peculiarities of
tempo-rhythmic disorders). When playing the game, it is valuable for
students to take into account the fact that the performance of the song
in reverse tempo (from fast to slow) will allow them not only to
control the correctness of their sounds and movements but also to
calm children. The last stage of the game with students (and in the
future transfer of experience in its implementation in the educational
institution) is an all-round performance of the song ‘Buv sobi
zhuravel’ with a combination of singing and movement.

The value of performing these songs will allow future educators
to get closer to solving precise tasks, including normalizing the tempo
and rhythm of speech, enriching vocabulary, automating pronunciation,
maintaining a dynamic size to compare speech with movements, and
understanding the relationship between a song and a movement.

The final stage of future educator training in working with
children with tempo-rhythmic speech disorders is this component
introduction in the process of pedagogical practice in an educational
institution. In particular, it is essential to give future teachers the
opportunity to practice in groups or classes where there are children
with tempo-rhythmic disorders. Some tasks are the following: the
formation of students’ ability to gain knowledge of basic principles,
rules, techniques, and forms of pedagogical communication with
children with tempo-rhythmic speech disorders; development of the
ability to use musical art for professional purposes, thoughtfully
design the process of correctional and pedagogical interaction; the
ability to rationally organize correctional and pedagogical activities,
independently control its effectiveness, improve the system of self-
organization based on the use of musical art.

Conclusions. Thus, future teacher training to work with children
with tempo-rhythmic speech disorders in higher education is an extremely
essential issue today. A crucial aspect of overcoming preschool and
primary school children’s disorders is the teachers’ competence to
carry out rhythmic and intonation organization of children’s oral
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speech. A specific place in this process is occupied by musical art,
which most effectively influences the development of children’s
speech. In the case of Ukrainian children with tempo-rhythmic speech
disorders, it 1s advisable for teachers to use musical works close to
Ukrainian children, namely Ukrainian folk songs with movements.
Knowledge of the theoretical foundations of working with children
with tempo-rhythmic speech disorders, which will be supported by the
teachers’ competence to use Ukrainian folk songs with movements,

will be an essential factor in overcoming children’s speech disorders.
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MIJITOTOBKA MAUBYTHIX ITIEJATOI'IB
JIO TOJIOJJAHHSI TEMIIOPUTMIYHHUX MOPYIIEHb MOBJIEHHS Y JITEH
3ACOBAMM YKPATHCBKOI HAPOJHOI INICHI

Y cmammi eucsimntoromocsi akmyanvHi acnekmu ni02omoeKu MatlOymuix neoacocie
00 BUKOPUCMAHHA VYKPAIHCOKUX HAPOOHUX NICeHb y pobomi 3 OimbMu OOWKILIbHO20 MaA
MOTIOOULIO20 WIKIILHO20 BIKY 3 MEeMNOPUMMIYHUMUY nopyuleHHamu mosnenus. Ocobausa yeaza
aKYeHmyemvbcs. Ha Y8eOeHHI 6 OCBIMHIU npoyec NiCceHb, CMEOPEHUX md BUKOHYEAHUX
odopocaumu 051 dimetl, 30Kpema, KOJIUCKOBUX Ma 3a0A6IHOK.

ITiokpecnoemoves,  wo  8aAXNCIUBUM Ol BUKOPUCMAHHA — NICEHHOI  CNAOWUHU
VKpaiHcbKk020 Hapoody 6 pobomi 3 0imbMu 3 MeMNOPUMMIYHUMU NOPYULEHHAMU MOBILEHHS €
HABHICMb ) BUNYCKHUKIB 3aK1A0I8 BUWOI Neda202iyHOi 0C8ImuU NCUXO0N020-Nedd202iUHUX,
OepekmonoziuHux, MeouKo-0ion02iuHUX ma JNIHSBICMUYHUX 3HAHL Yy cepi npogecitinoi
OISAILHOCMI, A MAKOMNC 3HAHb OCHOBHUX 3AcCad oOpeaHizayii, 3Micmy, MemoOuyHo2o
3a6e3neyenus IHKI03UBHOI oceimu 8 YKpaii.

Hazonowyemuvca, wo noenubnennio KomnemeHmHocmeu CmyoeHmie, 30Kpema 8
Yapuui  UKOPUCMAHHA  MY3UUHO20 MUCMEYmea 6 OCBIMHbOMY npoyeci Oimeli 3
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MEeMNOPUMMIYHUMU NOPYULEHHAMU MOGNEHHSA, CAPUSE 3AC80€EHHA 3Micmy Kypcy «Mysuune
MUCmMeymeo 8 cucmemi HABYAHHs i BUXOBAHHS Oimell 3 0COOIUBUMU OCBIMHIMU NOMPedaAMU Y.
V x00i 060100i1H: Yi€to 0CBIMHBLOIO KOMROHEHMOIO 8I00Y8AEMbCA HOPMYBAHHA Y CIYOEHMI8
3HAHb, YMIHb [ HABUYOK BUKOPUCMOBY8AMU MY3UYHEe MUCMEYymeo 6 cucmemi pooomu 3
nonepeodicents, Kopekyii, peabinimayii, abinimayii, HaAGuawHs 1 GUXOBAHHA Oimell 3
0COONUBUMU  OCBIMHIMU NOMPEOAMU, 3-NOMINC AKUX BUOKPEMIIOIOMbCA OOWKINbHUKU Mda
MONOOW WKOAAPT 3 MEMNOPUMMIYHUMU NOPYULEHHAMU MOBNIEHHS. Y cmammi nponouyromscs
NpUKIaAou B86e0eHHs 8 HABYANbHULL Npoyec 3aK1adie 6uwoi neodazociyHoi oceimu
HAUNoONyIAPHIWUX YKPATHCOKUX HApOOHUXx oumsauux nicev «Koauckosa» ma «bys cobi
JHcypasenvy, AKi € HAUACKPAGIUUMU 3DPA3KAMU HAPOOHONICEHHOI cnadwunu yKpainyie. 3a
VYMOBU NPABUTILHO20 GUKOPUCMAHHA 6 OCBIMHbOMY Npoyeci YKPAiHCbKI HAPOOHI NICHI
MOJNHCYMb  eeKmusHo 6nIUBAMU HA NOKPAUWEHHA MeMNOPUMMIY4HO20 MOGIeHHs Oimeli
OOWKIILHO20 MA MOJIOOUL020 WIKIIbHO20 BIKY 3 OCOOIUBUMU OCBIMHIMU NOMPedamU.

Knrouosi cnosa: memnopummiuni nopyulenHs MOGIeHHS, Oimu OOWKLILHO2O0 BIKY;
MONOOWT WKONAPL, YKPAIHCHKI HAPOOHT NICHI.
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FORMATION OF PRESCHOOLERS’ AWARENESS
OF UKRAINIAN PYSANKA PAINTING
REGIONAL FEATURES

The article characterizes the Ukrainian pysanka (Easter egg) painting as
a kind of decorative and applied art and highlights its regional features of
Dnieper Ukraine and Sloboda Ukraine. Classification of various types of
painting, coloring, and ornamentation of Easter eggs is carried out. The focus is
on the educational impact of pysanka painting on preschoolers’ personality
formation, their cognitive processes development, and their knowledge and life
experience enrichment. Criteria (the cognitive one, the ethnographic and
regional one, and the productive and creative one), indicators, and levels (low,
average, high) of preschool children’s awareness of regional features of
Ukrainian Easter egg painting are defined. The developed authors’ method of
acquaintance children with Ukrainian pysanka painting is presented. Forms and
methods of preschoolers’ awareness of the regional features of pysanka painting
formation are specified, and their efficiency is proved.

Keywords: Ukrainian pysanka painting, pysanka (Easter egg), regional
features, national upbringing, preschool children; preschool educational
institutions.

Introduction. The current stage of our country's development
requires a national orientation in the field of preschool education. The
Law of Ukraine ‘On Preschool Education’ (2015), ‘Concepts of
National and Patriotic Education of Children and Youth’ (2015), the
State Standard of Preschool Education (2021), and other legislative
documents emphasize the essential role of Ukrainian traditions,
history, culture, and native language, as well as the people’s
pedagogical heritage in the national education of the younger
generation. Among the key objectives of the partial program Ukraine
1s my Motherland (2016), there is the education of children’s national
values, respect for family, and Ukrainian rites. Acquisition of such
competencies by preschool children will contribute to their national
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character and self-awareness formation, education of love for the
native land, customs, the state, and national symbols.

Ukrainian pysanka painting occupies a prominent place among
the large variety of arts and crafts. It is an ancient, unique phenomenon
of Ukrainian culture. By involving children in Easter egg painting, our
ancestors brought up respect for the country's cultural heritage.

We have analyzed scientific works and sources dedicated to the
role of Ukrainian pysanka in our people’s lives, their historical origin,
symbolic significance, regional differences in ornamentation.
Unfortunately, the analysis has shown that sources were either
inaccessible or lost over time. Therefore, today there is an issue of the
full possible children’s involvement, starting from an early age to one
of the unique phenomena of decorative arts, namely pysanka painting.
It will provide an opportunity to preserve and pass on to future
generations the unique heritage of our people, in which Ukrainians see
the universe’s birth and formation.

Such outstanding researchers as O. Dukhnovych, B. Hrinchenko,
M. Hrushevskyi, A. Krymskyi, S.Rusova, Ye. Siavavko (2002),
M. Stelmakhovych (2012), O. Voropai and others emphasized the
educational significance of the Ukrainian national heritage for the
younger generation development.

Analysis of recent research and publications. A. Bohush,
N. Havrysh, O. Kaplunovska (2016), Ye. Lozynska (2008) and others
occasionally revealed the issue of preschool children’s national
education by means of their involvement in the Ukrainian decorative
and applied arts in their scientific publications.

Modern researchers H. Halian (2017), O. Kurchii (2015),
V. Tkachenko (2017), K. Yatsenko (2015) and others devoted their
research to studying regional features of Ukrainian pysanka painting
in the late 19th — the early 20th century.

A. Kazakova (2020), N. Pobirchenko (2003), N. Rohalska (2003)
and others revealed the various possibilities of creating a unique
system of work in preschool institutions. They presented the concept
of ethnographic material usage by educators in accordance with the
regional features.

Despite significant scientific achievements, today's issue of
holistic, systematic, and methodological approaches to acquainting
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children with the regional features of Ukrainian Easter egg painting as
a means of national education in the educational dimension of
preschool educational institutions is not studied enough.

The purpose of the paper is to highlight Ukrainian pysanka
painting regional specifics and present the method of preschoolers’
awareness of its features formation.

The research methods are the following: analysis and synthesis
of scientific sources; outlining criteria, indicators, and levels;
pedagogical experiment (the ascertaining one, the formative one, and
the control one).

Presenting the main findings. Preschoolers’ upbringing by
means of national and cultural traditions of the Ukrainian people
provides an opportunity to attract them to the high spiritual and
material heritage of their region. Children acquire knowledge about
customs, moral norms, aesthetic values, and other elements of cultural
heritage that are preserved, developed, and passed down by the nation
over many centuries.

The geography of pysanka origin in Ukraine is quite extensive.
In the context of the stated issues, we should emphasize that we have
carried out a more detailed analysis of Easter eggs in the regions of
Dnieper Ukraine, namely Poltava region, Kyiv region, and Sloboda
Ukraine, namely Kharkiv region. The features of Easter eggs in these
ethnic territories are that they inspire a love for the World and Nature
of their ethnic territory and contribute to the children’s positive
emotional uplift. In our opinion, by involving preschoolers in the
study of Ukrainian Easter eggs of Poltava, Kyiv, and Kharkiv regions
during ethnography classes, we not only instill a love for the traditions
of their small homeland but also implement the objective of national
education.

After analyzing the historical origins of pysanka painting, we
have determined that Easter eggs in Dnieper Ukraine were charac-
terized by symmetrical division of background with black or cherry
colors, sometimes solid green. White contours of plant motifs of tree
leaves or flowers were randomly scattered or outlined in the
background. Easter eggs of Poltava region were lighter. Thus, there
were large floral or geometric ornaments painted as a thick white
contour on a white, yellow, or light green background. In particular,
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plant motifs were usual, namely ‘a tree of life,” which could be in the
form of a tree with three twigs in a flowerpot, ‘a flower,” ‘an oak leaf’,
a sprout’ and ornithographic motifs, namely ‘magpies,” ‘roosters,’
‘pigeons’ (Tkauenko, 2017). The traditional colors of Easter eggs in
Poltava region were red, green, and yellow. The colors had their
sequence of usage on an egg, namely yellow, green, red, brown,
purple, and black.

It should be noted that there were also some differences in
pysanka painting for upper Dnieper Ukraine. The color scheme and
ornamentation of Easter eggs in Kyiv region are very similar to Easter
eggs in Poltava region. However, Kyiv region is characterized by the
maintenance of ancient elements, namely ‘an eternity band,” ‘a comb,’
‘s flower,” a rose,” ‘a windmill,” ‘oak leaves,” ‘a pine tree,” ‘a cross,’
‘crosses,” ‘cross crosslet,” and ‘steep horns,” ‘spiders,” ‘sheep’s horns.’
Pysanka painting in Kyiv region is characterized by a tendency to soft
red tones. The colors on Easter eggs are pink-red, sometimes yellow
on a dark burgundy, brown, or green background (Tkauenko, 2017).

Unlike pysankas of Poltava region, pysankas of Sloboda Ukraine
are different in the elegance of color and transparency of painting with
natural dark dyes, painted in warm colors with brown, olive, ocher
ornaments, and light dyes of green, pink, yellow, and red colors. The
floral ornament was dominated by viburnum, maple, oak, maple
leaves decorated with yellow ‘pine tree.’

Nowadays, Ukrainian pysanka painting is available, and
therefore previously territorially localized ways of decorating eggs are
often borrowed. As a result, it leads to the leveling of regional specifics,
which ultimately negatively affects its uniqueness, ie, reduces the
artistic value of Ukrainian Easter egg painting in general. Therefore, a
careful attitude to the historically formed pysanka painting traditions
and the preservation of existing regional differences can ensure a
successful future for Ukrainian Easter egg painting.

As we can see, Ukrainian Easter egg painting of Dnieper
Ukraine and Sloboda Ukraine has great educational potential and can
be the key means of preschoolers’ national education in the educational
space of preschool educational institutions.

Analysis of ethnographic and ethnopedagogical research shows
that folk art attaches great educational importance to the development
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of the child as a person. After all, this type of activity always interests
children, promotes their mental abilities development, the formation
of thinking, imagination, memory, speech, positive emotions, aesthetic
tastes, as well as the education of national feelings, encourages the
world of beauty.

Folk pedagogical heritage has always emphasized the role of
Ukrainian traditions, customs, rituals, and decorative arts in the
process of children’s practical skills formation. Therefore, in modern
preschool educational institutions in the process of national education,
during ethnographic classes, preschool children should be actively
involved in various types of practical activities, during which they
learn not only to develop various techniques of Easter egg painting but
also to name them correctly, to describe the ornament, colors, and
regional features.

The effectiveness of the mentioned educators’ activities with
children will depend on the conditions that must be created by teachers
in the educational space of the preschool educational institution. The
difficulty in conducting ethnography classes lies in the specifics and
peculiarities of preschool children’s development. Above all, it is still
difficult for preschoolers to perceive information that is beyond their
life experience and is distant in space and time. It is only in the early
preschool years that they have such opportunities. It allows educators,
following the principles of ethnography, systematic, focused, and
regional approaches, to give deeper and broader knowledge about
Ukrainian Easter egg painting, paying attention to the details of
pysanka regional features, namely color, purpose, symbolism, and
decoration techniques.

Scientist N. Pobirchenko draw attention to the fact that teachers
need to independently select educational information as close as
possible to local traditions, which are part of national culture
regarding its content; °...every kindergarten teacher has opportunities
to create their system of work, the concept of using ethnography. The
information should be selected in accordance with regional features
because traditions can be different even in neighboring villages, not to
mention the regions’ (ITo6ipuenko, 2003).

Regional features of Ukrainian Easter eggs help children to
understand how our ancestors embodied ideas with the help of images,
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symbols, signs, colors of different parts of Ukraine to recreate the
whole world on a small egg. Pysanka painting gives children the
opportunity to develop motor skills of their fingers. They form
constructive ideas about colors, shades that promote sensory education,
develop their mental processes, replenish and expand vocabulary,
consolidate knowledge about flora and fauna, as well as geometric
shapes and numbers. Children learn to accurately perceive the properties
and phenomena of the world, and the ability to observe and analyze.

In order to determine the level of preschoolers’ awareness of
Ukrainian pysanka painting, we have conducted an experiment. In
accordance with the experiment aim, the following objectives of the
ascertaining stage have been stated: to identify the level of
preschoolers’ awareness of Ukrainian Easter egg painting; to determine
the place and role of Ukrainian pysanka painting in the educational
dimension of preschool educational institutions as a means of
preschoolers’ national education. According to the cognitive,
ethnographic and regional, productive, and creative criteria, we have
determined the indicators and levels of older preschool children’s
awareness of Ukrainian Easter egg painting.

Among the indicators of the cognitive criterion, we singled out
the following: children’s knowledge of Ukrainian people’s customs
and traditions before the Easter celebration; the types of Easter eggs
(krashanka, pysanka, driapanka, krapanka, maliovanka, etc.), types of
ornamentation and their elements, and special tools. To determine
preschoolers’ knowledge level according to the first criterion, we have
had a conversation about different types of Ukrainian Easter eggs on
the topic ‘Easter egg, Easter egg as beautiful as a flower.’
Observations have given us the opportunity to find whether children
have knowledge and ideas about the features of making Easter eggs.

Among the indicators of ethnographic and regional criteria, we
have analyzed children’s knowledge of colors, ornaments, symbolic
meaning, and regional differences of Easter eggs of Dnieper Ukraine
and Sloboda Ukraine (Poltava region — yellow, red, green, black;
Kharkiv region — black, dark red, green; Kyiv region — black, pink,
yellow, green); the ability to differentiate Easter eggs according to the
ornamental pattern and color scheme of the regions (Poltava region —
human-like, animal, plant, geometric ornament; Kyiv region — phyto-
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morphic ornament; Kharkiv region — plant Easter egg pattern). To
determine preschoolers’ knowledge level according to the second
criterion, we have had a conversation on the topic ‘Easter eggs of
Poltava, Kyiv, Kharkivregions,’ selecting samples of Easter eggs from
the regions. They have had significant ornamental differences.
Moreover, children could distinguish these differences if educators
presented information about it to children.

We have included the following indicators to the productive and
creative criterion: the child takes an active part in painting Ukrainian
pysanka, showing the skills and abilities of its decoration in
accordance with regional differences; uses Easter eggs in independent
play activities. To determine the level of children’s knowledge
according to the third criterion, we have had a didactic game ‘Easter
eggs of my family.” During the game, the children are to tell how
exactly Easter eggs are painted in their families.

Observations have shown that the vast majority of children do
not know about Ukrainian pysanka painting, its history, do not
understand the features of ornamentation, its purpose, and do not want
to use them in independent play activities. Statistical processing of
data obtained during the ascertaining stage of the pedagogical
experiment has shown that children’s awareness of Ukrainian Easter
egg painting is formed mainly at low and medium levels (28% and
64% in the experimental group, 32% and 56% in the control group)
and only a small part (8% in the experimental group, 12% in the
control group) at a high level.

It has been found that among educators who participated in the
experimental study, there is a discrepancy between their under-
standing of Ukrainian pysanka importance for preschool children’s
national education and the widespread introduction of elements of
regional pysanka painting of Dnieper Ukraine and Sloboda Ukraine in
the educational dimension. In the classroom, kindergarten teachers do
not sufficiently acquaint them with the regional features of Easter
eggs, namely colors, symbolic meaning, pattern, and purpose.
Therefore, the objectives of national education listed in the Basic
component of preschool education are not fully solved.
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To form children’s ideas about the regional features of Ukrainian
Easter egg painting, we have developed and implemented a unique
method at the formative stage of experimental research.

According to the first objective, they have developed an
algorithm of actions, topics, and syllabi, selected didactic, role, and
Ukrainian folk games, as well as a number of educational activities for
children, educators, and parents. In the beginning, we have selected a
series of conversations, games, video presentations about how
Ukrainians prepared for Easter, namely harvesting tree bark, bulb
husks, vegetables in summer to obtain natural dyes; gathering wooden
sticks for pens; making autumn candles from beeswax, harvesting
eggs in the spring.

We have conducted various forms of work (classes, excursions,
workshops), used different methods (conversations, reading fiction,
games, iInformation and communication technologies, demonstrations,
making products for children, etc.), and techniques selected in
accordance with indicators of each criterion.

In order to form children’s awareness of the indicators of the
first criterion, we have had three classes on the main varieties of
Ukrainian pysanka as a national symbol of Ukraine. The purpose of
the classes was to form preschoolers’ awareness of Easter and the
traditions of its celebration; to teach children to decorate eggs with
different colors, make dots, acquaint them with the features of their
paintings and types of Easter eggs. To achieve this purpose, we have
used verbal and practical methods, game, and ICT. It has allowed us
to form preschoolers’ knowledge about Easter eggs and improve their
skills in making schemes for Easter eges made of beads. During these
classes, we developed children’s aesthetic taste, nurtured a respectful
attitude to Ukrainian folk customs, and thus realized the main
objectives of national education.

The formation of children’s awareness of the indicators of the
second criterion involved acquainting them with the regional features
of Ukrainian pysanka painting (Easter eggs of Dnieper Ukraine and
Sloboda Ukraine). An excursion was held on the topic ‘Ukrainian
Easter painting of Poltava, Kyiv and Kharkiv regions.” Children have
learned about the history of Easter egg origin and its varieties,
deepened their knowledge of their regional features.

In order to form children’s awareness of the third criterion, we
have consolidated their knowledge of regional pysanka traditions,
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involving them in active participation in pysanka painting during a
masterclass. The main aim was to develop pysanka painting skills.
The children compared Easter eggs of Kharkiv and Kyiv regions,
named the differences between painting and colors, showing creativity
and aesthetic taste.

The final form of work was the visit of children of the
experimental group, educators, and parents of the holiday ‘Easter
Pysanka.” Children of the experimental group and their parents, who
made Easter eggs and decorated the baskets with towels, joined the
preparation.

A conversation with educators of preschool institutions on the
topic ‘Introducing preschoolers to the regional features of Ukrainian
Easter egg painting has taken place as a means of national education,’
which discussed the content of classes, methods of acquainting
preschoolers with Ukrainian pysanka painting, principles of selection
of different types of work with children.

At the control stage of the pedagogical experiment, the results
have been analyzed and generalized. To characterize the dynamics of
children’s awareness of Ukrainian Easter egg painting formation, the
results obtained at the ascertaining and control stages of the
pedagogical experiment have been compared. According to the data
and outlined criteria and indicators, more significant changes
happened with children from the experimental group compared to the
control one. It gives grounds to conclude about the effectiveness of the
authors’ method to acquaint preschoolers with regional features of
Ukrainian Easter egg painting.

Conclusions. Thus, Easter eggs are an essential component of
Ukrainian culture and folk traditions. They form a sense of belonging
to Ukrainian people, traditions, art, and history. Pysanka painting
develops not only children’s creativity but also their aesthetic tastes,
forms a respectful attitude to work, folk crafts, and teaches them to be
proud of ethnonational traditions. Ukrainian Easter egg painting of
Dnieper Ukraine and Sloboda Ukraine has significant educational
potential and is one of the means of preschoolers’ national education.

Prospects for further research. The popularization of folk
traditions of different ethnic groups on the territory of Ukraine in
preschool institutions needs to be studied and requires further
research.
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FOLK FESTIVALS ORGANIZATION IN THE
CHILDREN’S INSTITUTION OF HEALTHCARE
AND RECREATION

The article substantiates the expediency of using folk festivals in the
educational work of children’s institution of healthcare and recreation for
children’s personal development. The author reveals the process of folk festival
organization and holding in the institution of children’s healthcare and
recreation.

Keywords: an institution of children’s healthcare and recreation; a folk
festival; preparation and holding, a working group.

Introduction. Modern society is characterized by integrative
processes, the interaction of different ethnic groups, and human
activities. The similarity of historical destinies, ways of life, and
peoples’ ethnic consciousness lay strong foundations for their peaceful,
tolerant coexistence and mutual development. Complex civilizational,
socio-economic processes of urban society and radical life changes
determine the search for ways of such integration. However, ethnic
revival is relevant as one of the main features of human development
in the XXI century. It should be noted that the process of self-
identification as a nation involves the preservation and promotion of
historical memory, Ukrainian national culture, and the national
education system. This state encourages society to look for ways to
preserve and promote its models. It is essential to involve the younger
generation in the processes of national education. Devotion to the
country, active citizenship and desire for change should become a
priority in the educational process of educational institutions.
Extracurricular educational institutions, in particular institutions of
children’s healthcare and recreation, have considerable potential to
implement this area of youth education.

Analysis of recent research and publications. The issue of
ethnography was studied by V. Antonovych, F. Vovk, V. Hnatyuk,
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M. Hrushevsky, M. Drahomanov, P. Zhitetsky, M. Kostomarov,
M. Maksimovich, O. Potebnya.

The question of Ukrainian national culture formation and
development is the subject of research by many scholars in the past
and nowadays. In recent decades, V. Borysenko, F. Vovk, T. Hontar,
A. Danyliuk, T.Kosmina, L. Artiukh, V. Naulko, S. Makarchuk,
S. Pavliuk, A. Ponomarov, O. Poshyvailo, H. Skrypnyk, S. Siavavko,
O. Franko and many others presented textbooks and handbooks on
ethnography, scientific research on various aspects of this issue. A
significant component of national culture is the folk festival, different
features of which are presented in the works of O. Voropai,
V. Irkliienko, S. Kylymnyk, H. Makovii, V. Skurativskyi, and others.

The purpose of the paperis to highlight the process of
preparing and holding a folk festival in the institutions of children’s
healthcare and recreation to show its impact on the youth’s personality
formation.

Research methods. The following general scientific methods
were used: theoretical analysis of ethnographic and artistic and
pedagogical literature; comparison of different views on the outlined
issues; systematization of research material, which has allowed us to
cover the process of folk festivals organization in the children’s
institution of healthcare and recreation, show its impact on the
younger generation personality formation.

Presentation of the main findings. A children’s health and
recreation institution is an institution that carries out functions of
healthcare, education, and socialization, which are aimed at personality
development. Modern trends of the institution work require updating
the content and introducing innovative technologies for organizing a
comfortable environment and improving education and upbringing.

The modern child’s interests and cultural and artistic priorities
determine the search for engaging forms and methods of educational
work. Attention to Ukrainian culture, children’s acquaintance with
national traditions, models of behavior and communication, and
musical, choreographic folk art is relevant.

Folk festivals are an essential component of Ukrainian national
culture, which have absorbed elements of material and spiritual
culture and are one of the sources of knowledge about the external and
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internal life of the people. They reveal geographical and climatic
features of the country, the concept of various sciences, historical
formation views, beliefs. Rituals and traditions were inviolable laws
of existence, their spiritual and moral basis. Large ritual scenes with
the intense participants’ involvement took place on holidays on the
occasion of significant events. All actions were held in accordance
with particular rules, which, as a result of centuries of practice, grew
into a detailed ritual practice, which became the foundation of various
ceremonial holidays and festivals.

Folk festivals synthesize musical and fine arts, represented by
amateur performances with songs, games, dances, interludes, with a
well-thought-out subject environment, clothing, and symbols. The folk
festival origin is associated with the desire and need of a human being
to beautifully decorate the main events in their life, which were
enshrined in the rites. Therefore, we can interpret the folk festival as a
model of highly aesthetic life (Irklitenko, 2016). The usage of folk
festivals in the institutions of children’s healthcare and recreation
provides an opportunity to involve groups of children of different ages
in the process of their preparation and organization. Folk festivals
organization also demonstrates the work of creative laboratories, art
workshops, and clubs (music, choreography, theater, art, cinema,
photography, etc.).

An educational event is an organized activity of a group, and it is
aimed at achieving a determined goal. The role of a leisure organizer,
a teacher, a counselor, and a head of the creative workshop (art work-
shop, creative group) is essential and requires appropriate training.

It should be noted that an educational event consists of certain
interrelated stages, namely the organizational one (event planning, direct
preparation), holding, and outcome of the event. We emphasize the
importance of the organizational stage, which includes the possibility
of using the latest technologies, methods, and techniques of pedagogical
influence, arts, information material, types, and forms of activities for
different age groups. The rich content of the folk festival gives the
opportunity for the personality to realize through various activities.

In order to organize and hold a folk festival, a working group
(organizing committee, headquarters) is created. The members of the
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working group share plenty of responsibilities and create micro-
groups according to the areas of training, in particular:

— the script micro-group, which directs its activities to the
scriptwriting;

— the directorial and staging micro-group is responsible for the
script production and, accordingly, the art workshops preparation (art
groups, creative laboratories) for the synchronized work between
them. They work out all the actions of mise-en-scéne during
rehearsals;

— the technical support micro-group prepares and provides high-
quality functioning of all technical means (lighting, sound equipment,
devices for mounting the necessary stage structures);

— the information micro-group prepares and gives relevant
information about the folk festival, including advertising for guests,
issue of a magazine, namely its paper or sound variant), etc.;

— the household micro-group (if necessary) takes care of the
place for the celebration (if the festival takes place outside the
territory of the children’s healthcare and recreation institution),
transport (if necessary), the required purchases;

— the order maintaining micro-group prepares children who are
on duty to follow the rules at the venue of the event;

—the decoration micro-group designs and manufactures
decorations, settings, clothes, and props in accordance with the theme
of the event.

But firstly, the plan for the folk festival organization is prepared.
It determines the content of work to be performed, finds the venue,
appoints a person responsible for main objectives achievements, and
sets deadlines. For example, the content of the work may include the
following tasks: determine the title of the event, form micro-groups,
distribute tasks for micro-groups, create estimates, create a script,
schedule rehearsals, view and select performances of art workshops
(clubs, creative laboratories), schedule performances viewing, and
select musical material for the folk festival (Irkliienko, 2016), choose
appropriate costumes for the festival participants, create light and
sound scores, identify presenters, choose the main characters, etc. The
developed detailed work plan makes it possible to solve situational
and chaotic issues of the festival organization and holding, clearly
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regulates the work of all micro-groups, and allows for adjustment and
quick solutions to problems that arise during the preparation stage.
When developing the tasks of the work plan, it is essential to take into
account the facilities (material, technical, professional, and pedagogical)
of the children’s healthcare and recreation institution.

It should be noted that an essential aspect of the preparatory
process is the interaction of art workshops, artistic groups, and teams
when discussing the repertoire and choosing the theme of the folk
festival. Each team can perform tasks that reveal the work of a
particular group and, at the same time, supplement each other’s work.
The consistency of positions makes it possible to realize the professional
abilities of the head of the art workshop and, simultaneously, the
participant’ creative and artistic potential.

In determining the content of educational material, we take into
account the basic principles of the educational process organization, in
particular: the principle of individual approach to the event
participants; the principle of training accessibility; the principle of
gradual acquisition of new pieces of ethnographic, musical, choreo-
graphic, theatrical, visual knowledge; the principle of participants’
confidence formation in the process of folk festival organization and
taking part in it; the principle of usage of game methods and forms of
work; the principle of changing activities in order to prevent the
participants’ fatigue, etc.

Along with the coordinated actions of a leisure organizer, a
teacher, a counselor, and heads of art workshops, attention should be
paid to the organization of children’s groups of different ages. The
organizer distributes assignments among the folk festival participants,
helps to fulfill them, and controls. Based on the children’s initiative,
the head promotes the children’s organizational skills and abilities
formation and teaches them to be independent and responsible.

The children's integration into groups according to certain
criteria involves setting specific tasks and discussing the form of their
accomplishments. Yet, the folk festival organizer should keep in mind
that the division into groups is conditional, and children should never
know about it. In addition, this work is carried out over a while
gradually, with a cumulative effect. For example, it can be a
scriptwriting group.
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It should be noted that an essential aspect of the preparatory
process is the interaction of art workshops, artistic groups, and teams
when discussing the repertoire and choosing the theme of the folk
festival. Each team can perform tasks that reveal the work of a
particular group and, at the same time, supplement each other's work.
This consistency of positions makes it possible to realize the professional
abilities of the head of the art workshop and simultaneously the
participants' creative and artistic potential.

It is crucial to point out that the script should not be considered
only from the literature and art standpoint or as a simple organization
of an ordinary event in human life. After all, we are talking about the
organization of a factual event according to artistic laws. The scenario
of a folk festival has two aspects, namely the artistic one and the
psychological-pedagogical one. These aspects program not only the
construction of the material but also the impact on participants, their
reaction, and behavior. Leisure organizers (heads of art workshops,
counselors) can work on it with the involvement of children. Older
children can conduct this work themselves under the guidance of
a teacher.

When creating a script, the folk festival organizer should keep in
mind that the construction of dramatic action is created on the so-
called growing principle, i.e. transmitted through the growth of
emotional tension. The scripted drama of the folk festival should be
based on the internal composition, which includes the exposition,
connection, active development, culmination, denouement, and
additional elements of the composition, namely prologue and epilogue.

It should be noted that the children’s conscious participation in
the folk festival preparation is crucial. In particular, they need to know
the meaning of the festival, to be acquainted with the main characters,
attributes, and symbols, so that the perception is deep and complete.
For example, this is information about the material, spiritual culture,
i.e. acquaintance with the subject environment of the festival, and,
accordingly, ritual food, utensils, folk costumes, decoration of
housing. The use of decorative and applied crafts in the folk festival
design involves the presentation of ceramics, wicker, wood,
embroidery, Ukrainian folk clothing, and folk cuisine in the interior
design of the stage or artistic platform while creating settings. The

131



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

spiritual culture essence can be revealed through Ukrainian folklore,
musical and choreographic arrangement of the festival, communication
and behavior styles, cults, rites, and rituals. Dramatization of different
festival stages requires knowledge of both spiritual and material
components of its content. Active participation and presentation of art
workshops are the keys to a remarkable event.

Analysis of the results of the folk festival organization and
holding should be mandatory because only on the basis of what has
been achieved, can we successfully move forward, consolidate better,
and get rid of shortcomings. This analysis of results has two main
functions, namely the organizational and the educational. The regular
study contributes to better organization of work and encourages a
more responsible attitude to task accomplishment. Thus, analysis
results do not go unnoticed but can be evaluated. The analysis 1s also a
good school of education for observation, self-criticism, demanding,
the formation of public opinion, the right attitude to criticism, and
improving skills. First of all, it is necessary to record positive results
in order to indicate those methods, conditions, and methods that led to
success and to find out the reasons for failures. Qualified summarizing
creates the conditions for sound planning and improving the quality of
all educational work in the future in the children's healthcare and
recreation institution.

Conclusions. During Ukraine’s independence, the tasks and
directions of the children’s healthcare and recreation institution
functioning have expanded. It is essential to introduce educational
activities in the educational process, which are aimed at acquainting
young people with the Ukrainian national culture, in particular with
folk festivals. Issues of preserving the ethnographic heritage of
individual regions, and the traditional household culture introduction
are on the agenda.

A crucial factor in successful work is to create appropriate
conditions for children's self-realization and stimulate creative
development and initiative. Educators and counselors need to be
prepared to take plenty of measures to organize children's leisure
pastimes. Providing the technical side of such work (manuals,
phonograms, publications with scripts, games, competitions, etc.),
greatly helps in training. Educators have to decide on the choice of
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repertoire, and methods of working with the musical component of
leisure in the children’s healthcare and recreation institution. The
student with professional music education has to deal with these issues
in the condition of the absence of a full-time music group head.

The process of folk festival preparation and holding in a
children’s healthcare and recreation institution is characterized by an
unconventional approach to the organization of educational and
artistic activities. It 1s due to the material, pedagogical, artistic, and
educational opportunities of the institution. It creates an environment
that stimulates children’s self-education and self-development
regardless of their ages and place of residence but always takes into
account their educational needs and interests. The process of folk
festival organization in the children’s healthcare and recreation
institution is aimed at creating psychological comfort, as well as
children's artistic talents development. Activities are diverse and give
the opportunity to unite children, show them their individuality,
believe in their abilities, and evoke feelings of friendliness and trust.

Prospects for further research. The study does not cover all
aspects of the issue. The subject of further research may be the
development and testing of methods of future professional training to
organize and hold a folk festival in a children’s institution of
healthcare and recreation.
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Bixmopia Ipxnienko
OPI'AHI3ALISA HAPOAHUX CBAT
Y IUTAYUX 3AKJTAJAX O3JOPOBJIEHHS TA BIAITIOYNHKY

YV cmammi suceimnioemsbca gaxciugicms npoyecy HAyioHanvbHoi camoioeHmuixayii
ocobucmocmi, wo nepedbavac 30epedceHHs i NPONA2Y8aHHs VKPAIHCbKOI HAYIOHATLHOL
KyIbmypu, 30epexcenHss ma nonyaapuzayiro ii 3paskis. Iliokpecntoemvcs  easxciugicms
3any4eHHs. MOA00020 MNOKOMIHHA 00 YKPAIHCbKOI HAYIOHANLHOI Ky1bmypu, 30Kpema 00
HapoOHO20 C8AMa SIK MOOei 8UCOKOeCmemu308aHo20 nobymy, wo CuHme3ye MysuuHe ma
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obpazomeopue mucmeymeo, 0e npedcmasieHi CamoOisibHI UCMABAMU 3 NICHAMU, iepamu,
MAaHYysamu, iHmepmeoiamu, 3 NPOOYMAHUM NPEOMEMHUM Cepedo8UUeM, 0020M I CUMBONIKOIO.

Koncmamosano, wo oumsauuii 3akiad 0300posienHs ma GiONOYUHKY peanizye
0300p084Y, 0C8IMHI0, coyianizyrouy GYHKYIl i 11020 OIANbHICMb CAPAMOBAHA HA PO36UMOK
ocobucmocmi Ui poskpummsl ii nomewnyiany. Y 6uxosHili podomi 3aKnady € MONCIUBICIb
3anyuumu 00 Ni020MoeKu 1 NpPoB8eOeHHs HAPOOHO20 C8aMma PI3HOBIKOBULL KOJIEKMU8
8IONOYUUBANLHUKIG, NPOOEMOHCMPYSAMU POOOMY MEOpUUX 1a60pamopiil, apm-maicmepeHy,
MUCeYbKUX 2YPMKI8 (MY3uiuH020, Xopeozpaghiunozo, meampanibHo20, 00pa30meopu020, KiHo
i pomo mowo).

Busnaueno 63aemonog’sazani emanu npogeoeHHs BUXOBHO20 3AX00): OP2aHi3ayiuHUll
(nnamyeanus  3axody, 0Oe3nocepeOHs Ni020MOBKA), NPOGEOeHHS, NIOCYMOK  3aX00).
Opeanizayitinuti eman nepeobayac BUKOPUCMAHHS HOBIMHIX MEXHON02IU, Memoodis i
NPULOMI8 Nedaco2iuHo20 6NIUBY, PIZHUX MUcmeyms, iH@opmayitino2o mamepiany, 6uodis i
¢dopm OisnbHocmi  pizHOBIKOB020 Koaekmugy. bacamuii 3micm Hapoonozo ceéama Oae
MOACIUBICMb Peanizy8amucs 0COOUCMOCmI yepe3 Pi3Hi 6UOU OiSIbHOCHIL.

YV x00i niocomoexu i nposedenus HApOOHO2O C8AMA CMBOPIOEMBCSA poboua epyna,
YieHUu AKOi po3nooiiaioms Midc cob0 0008 ’s3KU 1 8IONOGIOHO 00 HANPAMIE Ni020MOBKU
Op2aHi3yIomsb MIKPOSPYRU: CYEHADHY, DENCUCEPCbKO-NOCMAHOB0YHY, MEXHIYHO20 3a0e3nedeHHs,
iHghopmayii, 20cno0apcoKy, NIOMpPUMKU, XYOOHCHLO2O OOPMAEHH mowo. VY poboyomy naami
ni02omoeKu ma Npo8eoeHHs HAPOOHO20 CAMA BU3HAYAIOMb 3MICm pobomu, 5Ky mpeoda
BUKOHAMU, Micye Npo8edeHHs, 8i0N0GI0ANbHO20 3a BUKOHAHHA MO20 YU IHUO20 3A80AHHA,
mepminu suxonanus. Iliokpecaioemvbcsa 8ax)causicms Yc8i0OMAeHHS 61ACHOI yyacmi dimetl y
npoyeci nio20moeKu HapoOHO20 CEAMA.

Ananiz niocymkie opeaizayii i npoBedeHHs HAPOOH020 C8AMa Mac Oymu
0006’3k08UM, 00 nepedbayac 08i OCHOBHI QYHKYII — opeanizyioyy u 6uxosHy. Yuacmo y
nio2comosyi ma NpoBeOeHHi HAPOOHO20 C8AMA 6 OUMAYOMY 3aKAA0I 0300pPOGIIeHHS Mmd
BIONOYUUHKY CMUMYNIOE CAMOBUXOBAHHA U CAMOPO3BUMOK OUMUHU He3ANeHCHO 6i0 ii GIKY,
MICYSL NPOHCUBAHHSL 3A YMO8 0008'A3K08020 YPAXYB8AHHS 11020 OCEIMHIX nomped ma iHmepecie.

Knrouosi cnosa: oumsauuil 3akiad 0300pOGIeHHs Ma GIONOYUHKY, HAPOOHE C8AMO;
ni02omosKa i npoeeden s HapOOHO20 césma; poboua zpyna.
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STYLISTIC FEATURES OF THE COMPOSER’S
HANDWRITING OF THE TEACHER-ARTIST
HRYHORII LEVCHENKO

The article analyzes the musical heritage of Hryhorii Levchenko — a
modern famous choral conductor, composer, teacher, scientist, folklorist, public
figure, founder and artistic director of the folk choir «Kalyna» in Poltava
V. H. Korolenko National Pedagogical University. The characteristic features of
the arranging heritage and author’s works of the teacher-artist are determined
(reliance of author’s songs on folk traditions, which are harmoniously combined
with modern methods of thematics and symphony of musical thinking), the
original genres of choral art on the basis of folklore (lyrical-dramatic poem,
choral symphony, choral fantasy, choral triptych, Concerto for Ukrainian folk
choir, orchestra of folk instruments and piano).

Keywords: Hryhorii Levchenko; musical heritage; arrangement; folk song
processing; translation, genres of choral art.

Introduction. Domestic pedagogical education is characterized
by constant updating of methodological approaches to the professional
training of future specialists, the results of program training of which
would meet international standards. In this process, it is valuable not
only to innovate, but also to preserve the best achievements of domestic
system of teacher training, including music. In view of this, there is
interest in talented representatives of Ukrainian music and pedagogical
education, which is more than half a century form in student youth
spiritual, cultural, moral values in their national sense.

A bright representative of the pleiad of ascetics of Ukrainian
music and pedagogical education is honored worker of culture of
Ukraine, Honored Worker of Arts of Ukraine, Professor, Head of the
Department of Music of Poltava V. H. Korolenko National Pedagogical
University (hereinafter referred to as the PNPU), Excellence Teacher in
Education of Ukraine, choral conductor, composer, folklorist Hryhorii
Levchenko. In a multi-colored palette of achievements of an
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outstanding teacher-artist, his musical heritage deserves careful study,
in which H. Levchenko’s creative disposition is realized.

Analysis of recent research and publications. A thorough
approach to determining the methodology and methods of analysis of
musical works is covered in the works of D. Vechir, O. Klekovkin,
I. Kokhanyk, V. Moskalenko, etc. (see O. Klekovkin, 2017). The life
and creative path of H. Levchenko was revealed in scientific and
popular articles of L. Vicenia, V. Haidamaka (2004), V. Hirchenko,
T. Holoborodko, N. Demianko, O. Lobach, N. Sulaeva (2011, 2013),
N. Pavlenko, T. Pruhlo, M. Shevchenko, etc. (see Yu. Komyshan, 2021);
analysis of his musical creativity was carried out by L. Hnatiuk (2001),
a holistic analysis of the musical and pedagogical activities of the
choirmaster was first done by Yu. Komyshan (2021).

The purpose of the article is to represent the results of art
analysis of H. Levchenko’s musical heritage and summarize the
stylistic features of the artist’s composer’s handwriting.

Research methods: general scientific (analysis, synthesis,
comparison, generalization, abstraction) in order to summarize the
directions of H. Levchenko’s activities; art history — spiritual and
historical, which made it possible to identify the spiritual and
ideological guidelines of the teacher’s musical heritage; culturally
made it possible to clarify the sociocultural foundations of the artist’s
musical and creative activity; formal and structural-semiotic — in order
to determine innovations of musical work of the composer and arranger.

Presentation of the main material. H. Levchenko began his
creative and teaching career as an assistant to the Head of the student
brass band at the craft school (Town Ladan), later continued it in the
following positions: inspector of the district cultural department
(Town Kamin-Kashyrsk); artistic director of the Poltava garment
factory; teacher of theoretical disciplines in the children’s music
school; Head of folk choral groups «Reshetylivka embroiderersy,
«Horlytsia» «Barvinok», «Kant». Since 1979, Hrigorii Semenovych
has been working at the Pedagogical Institute (now — PNPU named
after V. H. Korolenko) as an Artistic Director of the Ukrainian folk
choir «Kalyna», Senior Lecturer (1981-1987), Associate Professor
(1987-1992), Professor (since 1992), Head of the Department of
music and singing (1982-2004), Head of the Department of music
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(since 2011). His name is listed in the book «Artists of Ukraine»
(1994), the encyclopedic reference book «Pyriatyn region gave them
wings» (2000), to the book «Names of Ukraine» (2002), to the
biographical reference «Who’s Who in Poltava Region. Outstanding
Countrymen» (2004) and to the biographical directory «International
Who’s Who in Musicians’ Directory» (Cambridge: The International
Biographical Center, 1996), published in England since 1936
(Komyshan, 2020).

Hermeneutic analysis of the legacy of H. Levchenko testifies
that his musical and creative activity can be divided into composer’s
and arrangemental. The composer’s creative output is mostly author’s
songs. In each work the author pleases the listener with interesting
discoveries. Thus, the author’s inner need to sing about his native land
prompted him to create the most famous song by H. Levchenko «Red
Viburnum — Poltava Land»: «Native lands [for teacher] are steppes,
boundless fields, this is a glorious harvest, flowering gardens, these
are skillful strong hands of a worker» (H. Levchenko, 2000, p.9).
About the «conceptual significance of the work», as L. Hnatiuk says,
it testifies, that the song gave its name to the entire collection of the
artist’s works, i1s a kind of musical «calling card» of Poltava region,
which represents the most picturesque region of Ukraine at numerous
concerts of the Ukrainian folk choir at home and abroad. The
traditional couplet form begins with a chorus, not a chant; a kind of
«hemiol» type of the ratio of the rhythm of the text and the melody of
the beginning of the song; stylistic inertia 1S overcome in a
harmonious language, where «the folklore character of melodics is
naturally synthesized with a melodic-figurative variety of the multi-
voiced texture of the choir and the accompaniment that ... paints the
musical canvas with rainbow colors» (H. Levchenko, 2000, p.9).
Song «My native land» on the words of M. Boyko is close to the
previous theme, content and musical vocabulary.

«Ballad of sons», created in co-authorship with the famous
Ukrainian composer O. Chuhrai on the words of L. Vernyhora, is a
deeply tragic work, written in the genre of socio-historical ballad as an
eternal protest of a person against the war, which resonates with
modern socio-political events in our long-suffering Ukraine. Folklore
influences can be traced in this song through the association of sons
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with ash trees. According to musical vocabulary, the ballad is close to
epic folk works: epic theme, drama, dissonances, intonations of crying
sighs, choral texture, choral instrumentation.

«Spinners-wonderlands» and «We are spinners-poltavky» to the
words of A. Pashko has the opposite artistic image — optimism and joy
of work, which the author embodies by original musical means:
polyladovity, transmitting the game to light shade, the absence of
«conflicty harmony, structural variability, a multi-voiced presentation
as a characteristic of folklore and a parallel-variable system, which are
combined with methods of professional elaboration of topicalism in
instrumental accompaniment.

«Sowed bluebottlesy on folk words and «From village to
village» on the poems of T. Shevchenko represent dance, humorous in
the content of the songs, where in a humorous musical picture
skillfully reproduces a bright folk flavor. The author’s deep
knowledge of the rich folklore traditions of Poltava region is
evidenced by the proximity of the type of melody of these works to
folk dance songs, variability, traditional periodicity, simplicity of
harmony, parallel-fretful variability, singing and singing structure,
comparison of solo and choral presentation.

The song «I will wait to my lover» for the words of A. Pashko is
close to lyrical folk songs and romances, as evidenced by the
peculiarities of musical language: a variable number of voices,
background voices, natural-fret harmony. The same genre includes
one of the most popular songs of H. Levchenko on the folk words
«Oh, grove, mother, grove», where he reverently preserves the
original folk color and figurative-style nature: a typical romance
texture, the use of ancient intonation sources, an insightful dialogue of
the soloist and choir, characteristic of folk group singing.

Innovative are the choral works of a large form — «On the
Cossack Adventure», «People’s Symphony», «Ukrainian Fantasy»,
«Smear of Street Tricks», which represent the original genres on a
folklore basis, started by H. Levchenko, where the features of
different genre types are combined: lyrical-dramatic poem, choral
symphony, choral fantasy, choral triptych. The musicologist concludes
that these genres are characterized by «symphonism of musical
thinking (seriousness of content, globality of ideological idea, end-to-
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end development of themeism, the use of the principle of cyclicity in
formation, the use of complex methods of processing thematic material),
the author managed to synthesize with typical for folk polyphony
compositional and performing principles» (H. Levchenko, 2000, p. 12).

The arrangemental activity of H. Levchenko has always been
distinguished by a freer interpretation of musical works. It was caused
by the need to diversify and update the choral repertoire of the
Ukrainian folk choir «Kalynay» and its performing capabilities. Among
the types of arrangement, the artist preferred translation, actual
arrangement and processing:

translation — presentation of a musical work for another in
comparison with the original instrument or composition of performers;

o arrangement — a) creation of instrumental accompaniment
to the melody of the song for different compositions of the performers
(the number of escorts depends on the complexity of the original
texture, creative imagination and taste of the arranger), and it can also
duplicate the melody, be independent or combined (Ovcharova, 2013,
p. 37); b) a facilitated presentation of a musical work for the same
composition of performers, which is carried out by transposing,
moving average voices, simplifying or complicating the texture, as
well as mixed (combined) way (Markhlevskyi, 1986, p.14). In
comparison with translation, the arrangement implies greater freedom
in the processing of musical material;

e  processing of folk songs is a kind of free interpretation of
the original. This type of creative work depends on the level of the
author’s composer’s skill, his artistic taste, the ability to create new
variants of sub-voices, new musical images, having as a basis only the
melody of a folk song (Ovcharova, 2013, p. 42).

In the arrangemental heritage of the artist to the translations, we
attributed the choral version of the Concerto for Piano and Orchestra
c-moll S. A. Shevchenko. Note that the translation process is a rather
complex creative activity, which covers several stages: search, selection
and determination of the artistic value of the selected musical
material; analysis of the work (features of the composition, artistic and
figurative and literary content, means of musical expressiveness);
determination of means of processing and methods of development of
musical material (relying on the laws of harmonization and features of
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voice edging); translating a musical work in accordance with the
characteristics of the collective (composition, range of the choir and
each party, selection of tonality in order to preserve the natural sound
of voices, etc.), but the «super-task» of the arranger is to express as
vividly as possible the character and ideological and thematic content
of the favorite work (Ovcharova, 2013, p. 42).

H. Levchenko did not have to look for the Concert of his teacher,
it was offered by the teacher of the Department of Music and Singing
I. Mostova, who found the archive, personally arranged by S.
Shevchenko. The composer did not instrument his concerto for piano
and orchestra c-moll for a symphony orchestra, but left as a clavier for
two pianos (Levchenko, 2002). The author did not specify the date of
its creation, probably the result of many years of creative work of his
favorite teacher Hryhoriy Semenovych. The concert consists of three
parts, epic in nature, technically virtuoso, with rich harmony, complex
and diverse texture. H. Levchenko in the process of translating the
work for the choir was based on the fact that the main party of his
First part quotes the famous Ukrainian folk song «Oh in the meadow
and even at the shorey». In the choral version of the Professor there is a
dialogue between a duo of soloists, a choir, a piano and a folk
orchestra (the orchestration was fully prepared by Hrihorii
Semenovych). Despite the fact that the professor modestly called the
work a «choral version», we are consonant with N. Sulaieva that his
genre novelty lies in «combining folk choral singing with a classical
instrumental concerto» (Levchenko (Ed.), 2020, p.207). Moreover,
the artist created a new genre — Concerto for the Ukrainian Folk
Choir, Orchestra of Folk Instruments and Piano. For the first time the
work was performed at the Regional Interuniversity Festival «Student
Spring-2003», and later decorated the program of the art report of the
region «Spiritual Ode of Poltava Region» in Kiev on the main stage of
the country in the Palace «Ukraine». The piano part was performed by
Senior Lecturer of the Department of Music and Singing
S. Hlushkova, and the future Honored Artists of Ukraine N. Sulaieva
and N. Mizieva were performing solo (Levchenko (Ed.), 2020,
p. 253). An active participant of the choir «Kalyna» V. Haydamaka
characterizes this work figuratively and sublimely: «The concert is
written on the basis of Ukrainian folk songs. It is a stormy sea of
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music and feelings, a fusion of longing, despair, protest and obsession,
a besieged, suffering and yet immortal soul of the people»
(Haidamaka, 2004, p. 26).

Choral processing of folk song is the most popular genre of
domestic professional art, because it is difficult to name a composer
who would remain indifferent to him. For some, processing is only an
episode of creative biography; for others — a significant work along
with opera and symphonic works (M. Lysenko, S. Ludkevych,
L. Revutskyi), and there are composers for whom the processing of
folk song covers virtually all the work (M. Leontovych, O. Koshyts).

In musicology literature there are two trends in the processing of
folk melody. The first requires to limit itself during processing to the
possibilities that the song has in itself, being wary of the use of folk
melody processing techniques not inherent in it (M. Lysenko,
K. Kvitka). It dominated the 19th and early 20th centuries, when a
national composer’s school was formed and musical language required
a clear fixation of national characteristics. The other is based on the
need to enrich the song by using various means in its essence and
expression capabilities (L. Revutskyi). It is typical for the further
development of Ukrainian art, when the problems of the formation of
the national style were solved (Hnatiuk, 2001).

It was believed that the first trend has exhausted itself and can
not have a groundbreaking continuation in modern musical creativity.
However, H. Levchenko, developing the principles of M. Lysenko,
was able to creatively use the opportunities of careful attitude to the
folk melody. The composer reached a significantly complicated means
of modern compositional technique of musical language through the
in-depth development of the performing traditions of folk choral art, a
detailed study of the stylistic features of song folklore, awareness
of the practice of its existence, the involvement of an extramusic
performing context, taking into account the pedagogical, historical,
everyday, philosophical and ideological aspects of the functioning
of songs.

The genre of choral processing of folk song is the main one in
the work of H. Levchenko. Based on the compositional and technical
achievements of his famous predecessors, H. Levchenko created a
number of wonderful musical pearls: «Weddingy, a wreath of Ukrainian

141



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

folk songs «At the party», «Willows make noise at the end of the damy,
«Green grove», «Gone oxen from the oak», «Cossack went for the
Danube», «Near the mill, near the ford», «Do not cry, Rachel», «Oh
for the grove of green», «Oh under the cherry», «Oh in the meadow
cuckoo forged», «Oh in the meadow and even near the birchy,
«Pavlenkyvsky festivities», «There is a high mountain», «But there is
no one worse», «Run, run, because I will styrey, etc.

The processing of the folk song of his authorship by the maestro
is often called an «intervention» and emphasizes that he always tries
to preserve the «nationality» of the song, does not overload it with a
variety of composer’s techniques, but, on the contrary, prefers a deep
penetration into the essence of the content of the songs. The ability to
draw artistic images by modest musical means demonstrates the high
composer’s skill of H. Levchenko. The artist manages to preserve and
convey the most important thing in processing — the soul of Ukrainian
song, as evidenced by performances for foreign listeners. They, not
understanding the Ukrainian language, not knowing the content of the
works, experience the same emotions as the performers — crying,
laughing, cheering, sympathizing, etc. Below we consider two
characteristic for the composer processing folk songs.

The ballad «The mother seeing off her son sent to the soldiers»
is recorded by H. Levchenko in the village of Rashivka, Hadiach
district, Poltava region. As Hnatiuk thinks, the innovations of the
work do not fit into the narrow boundaries of processing: «The author
significantly dramatizes the song, builds it as a oratorial-opera scene
with a role-playing painting of vocal parts» (Levchenko, 2000, p. 14).
Here interact, firstly, the image of the mother-in-law (the original theme
of a recitative nature, accented, chanted, rhythmically homogeneous
melody, the party is devoid of developed instrumental support,
dominated by the emotion of hatred); secondly, dramatically related
musical portraits of the son and daughter-in-law (anxious questions-
appeals and mournful vocalisms). The climax combines all thematic
components (chorale, themes of mother-in-law, daughter-in-law and
son), which skillfully depict the terrible consequences of crazy
passions. The pedagogical and educational potential of the ballad lies
in the fact that the family-household tragic situation in H. Levchenko
acquires a social sound, because through the fate of the characters,
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vital philosophical, traditional, social factors are revealed — war, the
inability to protect his beloved wife from the arbitrariness of loved
ones, «because according to the popular «moral code» the crime
against a person connected by close family relations is an unheard of,
exceptional crime» (Levchenko, 2000, p. 13).

The second work of H. Levchenko is a processing of the
legendary Ukrainian folk song «Cossack rode for the Danube». The
romance song has more than two hundred and fifty years of history.
The song of the XVIII century gained great popularity not only in
Ukraine, but also abroad, focused on ethnically different grounds. The
author of the song is called Kharkov Cossack S. Klimovskyi, whom
M. Karamzin put on a par with S.Polotskyi, F.Prokopovich,
M. Lomonosov (Levchenko, 2000, p. 15). Numerous variations were
created on the theme of the song: the Italian composer Tommaso
Traetta (late eighteenth century); S. Davydov (1777-1826) used the
melody of the song in the opera of the Viennese composer F. Cower
«Das Donauweibcheny (1803); it became the leitmotif of the vaudeville
opera by K. Kavos — A. Shakhovskyi «Cossack-poet» (1812); the song
was processed for voice, violin cello and piano by L. Beethoven; well-
known instrumental variances (S. Aksenov, O. Aliabiev, F. Baio,
I. Berezovskyi, K. M. Weber, M. Vysotskyi, JJ Hummel, M. Dalvimar,
F. Lassel, O. Lyzohub, L. Meiier, H. A. Preher, J. Fodor, F. Frendel,
D. Shteibelt, etc.). X. A. Tidhe made a free poetic translation of the
song into German (1808) and under the name «Shone Minke» it
became popular in Germany. The song was published in Italian, Polish,
English, American and other song collections of the 19th century.

Despite the huge number of musical versions of the song
«Cossack went for the Danube» , H. Levchenko created a wonderful
musical pearl. Without changing either the melody or the words of the
song, the artist rethought the interpretation of its content. Usually,
previous authors have emphasized the patriotic aspect of the plot,
turning it into a bravura march. L. Hnatyuk emphasizes: «G. Levchenko
is attracted by the other side of the plot: the separation of a Cossack
warrior from his beloved girl, her longing for love, mourning his fate,
even protesting against loneliness. The conflict between public and
personal interests, contrary to tradition, is resolved in favor of the latter»
(Levchenko, 2000, p. 16). Innovative are not only the interpretation of
the meaning of the work, but its musical embodiment: the original
quote from the song «Winds are blowing, wild winds» in the words of
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I. Kotliarevskyi in the introduction, dialogical presentation of musical
material, ostinato leitmotif singing based on «cavalry» rhythm
throughout the work the use of undertones, repetition of the theme of
the introduction at the end of the work, which gives it integrity and
completeness. The art critic comes to a conceptual conclusion:
«H. Levchenko managed to free the song from many years of layers of
bravura and marching and present it to the audience in its original
beauty and skillful and natural decoration. The tragic concept of
processing is due to the author’s worldview principles, which, in turn,
are based on folk philosophical principles. Considering human life to
be of the highest value, the artist cannot accept the circumstances
under which it 1s worthless — war» (Levchenko, 2000, p. 17).

Conclusions. Thus, the works of H. Levchenko are characterized
by sincerity of feelings, chanting humane and national values (love for
their native land, patriotism, courage, peace, beauty, goodness, joy of
work, true love); the influence of author’s songs on folk traditions (a
natural combination of epic-majestic, lyrical and dance-humorous
intonations of folklore samples, variability, polyladity, folklore
character of melodics, folk polyphony, etc.), which are harmoniously
combined with modern methods professional elaboration of the theme
and symphonism of musical thinking; creation on folklore basis of
original genres of choral art — lyrical-dramatic poem, choral
symphony, choral fantasy, choral triptych.

The following features are characteristic of H. Levchenko’s
arrangements: dominance of arrangements of Ukrainian folk songs in
the artist’s work; continuation of the principles of processing folklore
material initiated by M. Lysenko; complication of musical language
by deepening the development of the performing traditions of folk
choral art; creation of a new genre of choral music — Concerto for
Ukrainian folk choir, orchestra of folk instruments and piano; taking
into account the pedagogical potential and philosophical and
ideological meaning of the song during its choice for arrangement.
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Onena Jlooau, IOnia Komuwan, Bonooumup fxoenes

CTUJIICTUYHI OCOBJIMBOCTI KOMITIO3UTOPCBKOI'O ITIOYEPKY
HEJAT'OTA-MUTIA I'PUT'OPIA IEBYUEHKA

Y cmammi npoananizoeano myzuuny meopuicme I pucopia Jlesuenka — cyyacnoz2o
X0p06020 Oupuzenma, KOMNO3UMopa, neoazozd, HayKoys, (QonrbKIOpucma, cpoMaoCcbKo2o
0iflua, 3ACHOBHUKA [ XYOONCHbO20 KePIBHUKA YKPAIHCbK020 HapoOHoz2o xopy «Kanumay
Ilonmascvkoco HayionanbHo2o nedazoziunozo yHieepcumemy imeni B. I Koponenka.
Ipynmyrouucy  na  Oocnidxcennsx  iioeo  cnaowunu  (B. Iatidamaxa, H. [Jem auxo,
1O. Komuwan, H. Cynacsa ma in.), 30kpema i pe3yiomamax MUCMEYMBEO3HABU020 AHANIZY
KOMHO3UMOpCbKo20 cnaoky mumys JI. [namiok, y3azanvHeHo cmuiicmudti 0cooiugocmi tio2o
KOMNO3UMOPCbKO20 NOYEPKY.

Aemopu 0oxodame 6ucHosky, wo meopam 1. Jleguenka npumamanui wupicme
NOYYMMIB, OCNIBYBAHHS 2YMAHHUX I HAYIOHANbHUX YIHHOCMell (110008 00 piOHO20 Kpaio,
nampiomusm, MYAHCHICMb, Mup, Kpacda, 000po, padicmv npayi, 6ipHe KOXAHHS), ONepms
A8MOPCbKUX NiceHb HA HApPOOHi mpaouyii (npupoone NOEOHAHHS eniuHO-8elTUYAIbHUX,
JIPUYHUX | MAHYIOBANbHO-HCAPMIGIUBUX THMOHAYIU (DONbKIOPHUX 3PA3KI6, 8apiamueHicmb,
nONiNaoogicmy, QONLKIOPHULL Xapakmep MeNoOuUKU, HapooHe 6a2amoonoccs mowjo), sKi
2aPMOHIYHO  NOEOHYIOMBCA I3 CYYACHUMU — MemoOdamMu  npogecilinoco  Onpayro8aHHs
memMamusmy ma CUMGOHIZMOM MY3UYHO20 MUCTIEHHS, A MAKONC CMEOPEHHS HA DONbKIOPHILL
OCHOBI OPULTHATILHUX JHCAHPIB XOPOBO20 MUCmeymea — JipuKko-opamamuiHa noemd, xopoea
cumghonis, xopoea anmasia, xoposuti mpunmux. ApaudxicyeéamHs —neodazoea-mumys
BUPI3HAIOMbCA MAKUMU  BLACMUBOCMAMU. OOMIHY8AHHS 00POOOK YKDAIHCLKUX HAPOOHUX
niceHb, NPOO0BNHCEHHS NPUHYUNIE ONPAYIOBAHHS (PONbKIOPHO20 MAMEPIATY, 3anoYamKo8aHUX
M. Jlucenkom,; yCKIAOHEHHA MY3UUHOI MOBU UWLISAXOM NO2NUONEHO20 PO3BUMKY BUKOHABCLKUX
mpaouyiti HApOOHO20 XOPOBO2O MUCMEYMEA; CMEOPEHHS HOBO20 HCAHPY XOPOBOI MY3UKU —
Konyepmy ona ykpaincvkoeo HapoOHo20 XOpy, OpKecmpy HAPOOHUX IHCMpPYMeHmie ma
gopmeniano, ypaxyeanus hinocoghcbko-c8imonsiono20 cMucty nicui nio yac ii eubopy ons
aApamH;Cy8anus, il nedazociyHo2o NOMeHYiany ma MONCIUBOCIEN XOPOB8020 KOJIEeKmMuUsy,
O4ONI0OBAHO20 HUM.

Knrouoei cnoea: [pucopiu Jleguenko, My3uyHa cnaowuna, apaudicy8auHs, 00podKa
HApOOHOI NICHI; NEPEeKIA0eHHs; HCAHPU XOPOBO2O MUCMEYMEA.

145



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

References

Haidamaka, V. (2004). Spovytyi vitramy [Wrapped in winds]. Poltava: Vyd-vo Deksi-print
[in Ukrainian].

Hnatiuk, L. (2001). Maister pisennoho dyva [Master of song miracle]. In P. Ya. Mykhailyk (Ed.),
Pisniamy y tantsiamy uslavlena Poltava (2-nd ed.). (p. 34-37). Poltava [in Ukrainian].

Klekovkin, O. Yu. (2017). Mystetstvo: Metodolohiia doslidzhennia: Metodychnyi posibnyk
[Art: Research Methodology: Textbook]. Kyiv: Feniks [in Ukrainian].

Komyshan, Yu. (2020). Pedahohichni pohliady Hryhoriia Levchenka na vykhovannia
maibutnoho vchytelia muzychnoho mystetstva [Hryhoriy Levchenko’s edagogical
views on the education of future music teachers]. Estetyka i etvka pedahohichnoi dii,
22, 68-79. Retrieved from http://dspace.pnpu.edu.ua’/handle/123456789/16317
[in Ukrainian].

Komyshan, Yu. V. (2021). Mystetsko-pedahohichna diialnist Hryhoriia Levchenka [Hryhoriy
Levchenko’s artistic and pedagogical activity]. (PhD diss.). Poltava V. G. Korolenko
National Pedagogical University, Poltava [in Ukrainian].

Levchenko, H. (2000). Chervona kalyna — poltavska zemlia: zbirnyk tvoriv z repertuaru
Ukrainskoho narodnoho khoru “Kalyna” [Chervona kalyna - Poltava land: a
collection of works from the repertoire of the Ukrainian folk choir “Kalyna’].
Poltava: Vydannia Poltavskoho derzhavnoho pedahohichnoho universytetu
im. V. H. Korolenka [in Ukrainian].

Levchenko, H. (2002). Khorova versiia kontsertu dlia fortepiano z orkestrom S. A. Shevchenka:
Repertuarn. Posib [Choral version of the concerto for piano and orchestra by
S. A. Shevchenko: Textbook]. Poltava: PNPU imeni V. H. Korolenka [in Ukrainian].

Levchenko, H. S. (Ed.). (2020). Kafedra muzyky Poltavskoho natsionalnoho pedahohichnoho
universytetu imeni V. H. Korolenka: retrospektyvnyi analiz: Monohrafiia [Department
of Music of Poltava V. H. Korolenko National Pedagogical University: retrospective
analysis: Monograph]. (O. O. Lobach, Comp.). Poltava: PNPU imeni V. H. Korolenka
[in Ukrainian].

Markhlevskyi, A. (1986). Praktychni osnovy roboty v khorovomu klasi [Practical basics of
work in the choir class]. Kyiv: Muzychna Ukraina [in Ukrainian].

Ovcharova, S. (2013). Dzveny, banduro! Perekladennia ta aranzhuvannia dlia ansambliv
bandurystiv  [Ring, bandura! Arrangements and arrangements for bandura
ensembles]. Ternopil: Navchalna knyha — Bohdan [in Ukrainian].

Sulaieva, N. (2011). Aksiolohichni vymiry pedahohichnoi diialnosti H. Levchenka v
ukrainskomu narodnomu khori "Kalyna" Poltavskoho natsionalnoho pedahohichnoho
universytetu imeni V. H. Korolenka [Axiological dimensions of G. Levchenko's
pedagogical activity in the Ukrainian folk choir "Kalyna" of Poltava V. G. Korolenko
National Pedagogical University]. Molod i rynok, 9, 77-81 [in Ukrainian].

Sulaieva, N. V. (2013). Pidhotovka vchytelia v pedahohichnomu prostori neformalnoi
mystetskoi osvity: Monohrafiia [Teacher training in the pedagogical space of non-
formal art education: Monograph]. Poltava: PNPU imeni V. H. Korolenka
[in Ukrainian].

Received 17.03.2022 1.

146


http://dspace.pnpu.edu.ua/handle/123456789/16317

ART EDUCATION:
THEORY, HISTORY, METHODS

VIIK 37.013:793.3(477)-022.332 Tetiana Blahova, Poltava, Ukraine
DOI: 10.33989/2226-4051.2022.25.256664 ORCID ID: 0000-0001-5446-3412

CONTINUITY AS A LEADING TREND IN THE
DEVELOPMENT OF CHOREOGRAPHIC
EDUCATION IN UKRAINE

The article describes the reveals signs of its continuity as a leading trend
of development, actualizes the strategic directions of modernization of
choreographic education in Ukraine and ways to overcome the crisis
phenomena of its development at different educational levels.

Keywords: choreographic education, continuing professional education;
structure of choreographic education; vertical integration of choreographic
education; horizontal integration of choreographic education.

Introduction. In today's conditions, choreographic education in
Ukraine is an independent branch of art education and is implemented
in various organizational forms of different degrees and directions.
Subject to the general laws of development of the educational sector,
it at the same time has its own goals and its specific content and
function characteristics, due to the methodology of pedagogy of art,
provides the formation of both narrow-profile competencies and
aesthetic experience, spiritual, moral, ethical qualities of the individual,
value orientations, behavioral social norms. It is also a kind of repeater
of sociocultural dynamics, accumulating cultural, artistic, ethnic,
ideological, aesthetic and pedagogical guidelines. We determine that
the core characteristics of education in the field of choreography are
the multilevel and multivariate professional and additional educational
institutions, the parallelism of the implementation of various types of
education (formal, informal and informational) (bnarosa, 2014, p. 393).
Therefore, the priority of the development of modern choreographic
education is the implementation of the concept of its continuity.
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Analysis of recent research and publications. The objective
need to pay more attention to the problems of lifelong learning is due
primarily to dynamic changes in the information technology society,
the requirements of the labor market to the competence of specialists
in various fields of production. Accordingly, the concept of continuing
education has become relevant since the beginning of the XXI
century. Its strategic objectives and main areas of reform are declared
in a number of legal documents: the Law of Ukraine «On Educationy,
the State National Program «Education» (Ukraine for the XXI century),
the National Strategy for Education in Ukraine for 2012-2021.

In general, during the years of Ukraine’s independence, many
different strategic directions and educational concepts have appeared,
aimed at training an innovative person, a self-sufficient person, and
forming a system of his personal values. In particular, the Institute of
Vocational Education of the National Academy of Pedagogical
Sciences of Ukraine has developed concepts that ensure continuity
and continuity in ensuring quality training in various types of
educational institutions and in the system of non-formal education.
The concept of adult education development was also developed by
the Institute of Pedagogical Education and Adult Education of the
National Academy of Pedagogical Sciences of Ukraine (Huukaro,
2014, pp. 7-8).

Theoretical and methodological issues of continuing education,
continuity of general education and training are covered in the
scientific works of Ukrainian scientists H. Vasianovych, R. Hurevych,
S. Honcharenko, H. Hrebeniuk, H. Kostiuk, V. Kremin, N. Nychkalo,
I. Ziaziun, V. Rybalka, O. Romanovskii, S. Sysoieva and others.
Various aspects of the functioning of the system of continuing
education, its structural levels and degrees, formal, non-formal and
informal types, directly in the field of vocational education, trends and
prospects for its development are detailed in the works of
O. Aleksyiuk, 1. Bekh, V.Bondar, V.Haluzinsky, L.Khomych,
L. Lukiianova, other scientists. Understanding the strategic provisions
of these studies suggests that the creative use of progressive ideas,
awareness of effective pedagogical experience is an important
condition for modernizing the system of vocational education and
lifelong learning. As N. Nychkalo notes, in the process of
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implementing continuous education programs, the functionality of the
concept of «continuous education» should be taken into account. In
particular, in scientific research, its definition has different approaches,
according to which «continuous education» is: 1) a philosophical and
pedagogical concept that interprets education as a process that covers
the whole life of a person; 2) an important principle of implementation
of state policy in the field of education at its various stages, which
represents education as a purposeful development of the sociocultural
experience of different generations by a person; 3) the principle of
organization of the education system at the national and regional levels;
4) paradigm of scientific and pedagogical thinking (Huukano, 2001, p. 12).

The purpose of the publication is to analyze the structure of
continuing choreographic education in Ukraine in horizontal and
vertical integration areas, defining goals and objectives of
choreographic training in each of its forms of organization, in various
degrees and levels, outlining current directions of modernization of
national choreographic education.

Research methods. Theoretical study of the problem involved
the use of a set of methods-structural analysis became the basis for a
holistic review of choreographic education in vertical and horizontal
integration systems; comparative analysis made it possible to compare
the goals and objectives of specialized training in different parts of
continuing choreographic education; pedagogical analysis used to
identify current trends in the development of the content of continuing
choreographic education; the method of theoretical generalization
allowed to formulate research conclusions and prospects for the
development of continuing choreographic education in Ukraine based
on the results of research work.

Presenting main material. The system-forming factor of
continuous choreographic education determines its integrity and itself
and also deep integration of all educational subsystems. This factor of
systematic organizing of educational structures that ensure the imple-
mentation of the goals and objectives of choreographic education at
each of its stages, make it possible to form general and professional
choreographic competencies, improve skills throughout life. Subject
to the general principles and laws of development of choreographic
pedagogy, each link of choreographic training has its own goals,
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content characteristics, provides for the acquisition and improvement
of special (choreographic) knowledge and skills both in various types
of educational institutions (general education and specialized) and
through self-education.

The realization of the continuity of choreographic education in
general is based on its vertical and horizontal integration. Vertical
integration involves the continuity of all degrees of formal education,
where each educational level makes it possible to move to the next.
Horizontal — provides professional training outside the formal
educational system and specially organized educational programs.
Horizontal integration also provides for the correlation of additional
education with education provided by different types of educational
institutions. These two integration spheres are determined by the basis
of the functioning of the structure of continuous education, where the
interaction of its components is of key importance. Thus, the basis of
continuous choreographic education is based on an active correlation
of narrowly professional and general choreographic training at
different levels of a single structure (bmiarosa, 2021a, p. 23).

Vertical integration of choreographic education is implemented
in various forms of organization of professional and pre-professional
(propedeutic) training, specialized primary, pre-higher and higher
professional education. Each of this stage has different characteristics
and era supplied by different educational programms. So the first
degree of choreographic education is mainly amateur in nature, it is
implemented in the system of general education (as its variable
component), also covering segments of additional education for
children and adolescents (in after-school or primary specialized art
educational institutions) (bnarosa, 2021b, p. 414).

The initial link of choreographic education also has signs of
horizontal integration, since it implements the expansion of basic
choreographic knowledge by moving from initial professional choreo-
graphic training to secondary education in the conditions of additional
educational structures (creative associations, author's schools,
children's studios of professional choreographic groups, dance and
artistic and aesthetic centers). They contribute to the formation of the
basis for further professional choreographic training of student youth
in specialized institutions of secondary and higher education.
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The active correlation of general (amateur) and professional
choreographic training is provided in today's conditions by integrated
educational complexes of the pre-professional level of education,
which may include both an ordinary secondary school (with profiling
of training) and a specialized educational institution of artistic and
aesthetic profile (school of arts, college, etc.). Resumed model of
organizing the choreographic education is the most effective from the
integration of the beginners professional and additional choreographic
education of children and teenagers as it organically combines the
resource capabilities of both types of education. In addition, it is in the
infrastructure of educational complexes that conditions are created to
meet the various personal needs of pupils, in particular for their
professional self-determination. At the same time, they may not be
considered as the basis for joining the future profession, but only as an
additional resource of general geographic training, which contributes
to the realization of individual creative needs of children and adolescents,
ensuring their self-development (biarosa, 2021b, p p. 414-415).

Taking into account the specifics of choreographic activity, in
particular, its early professionalization, we also consider the actual
strategy to strengthen pedagogical attention to the development of
children's choreographic performance as an integral initial component
of continuous choreographic education. In the modern conditions this
trend is characterized by massiveness, many genres as well as a high
level of organization and practical training. The popularity of
choreographic art among children and adolescents leads to an active
quantitative growth of children's dance groups, an increase in the
number of their pupils. As a popular genre of unprofessional artistic
activity, children's choreographic creativity is aimed primarily at self-
realization, self-improvement and general cultural development of its
participants, the formation of a worldview among children and students,
value orientations, aesthetic attitude to reality.

The analysis of modern trends in the development of children's
choreographic amateurism allows us to state the growing interest of
teachers-choreographers in modern foreign choreographic trends and,
accordingly, the intensification of the creation of choreographic
groups that present various directions of modern art of the movement.
We think that the main trend of development of the children
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choreographic a meter art must be the promotion of dance teams
which work in genre of folk choreography and care about preserving
and popularization of national artistic traditions, development of
Ukrainian folk-stage choreography, education of the younger
generation on the best examples of dance art.

The pre-higher professional choreographic education in Ukraine
is represented by specialized educational institutions, including:
choreographic schools and colleges, choreographic departments of
cultural schools, variety and circus art, theater schools. Covering
different ranges of professional activities in the choreographic field
(artistic, choreographic, teaching), institutions focused on the formation
of performing competencies in students, emphasize the importance of
professional and practical training. Higher choreographic education
provides multidimensional specialized training (artistic, choreographic
and choreographic-pedagogical) in cultural and art institutions,
pedagogical and theatrical universities, covers a range of specialties:
performers, teachers, choreographers, directors, heads of dance
groups (bnarosa, 2021 b, p. 415).

The development of innovative directions in choreographic art,
diversification of organizational forms of training in professional
dance at different educational levels determine the dynamics of
changes in approaches to the professional training of future
choreographers in the structure of higher education institutions.
Modern conditions of professional activity of a highly qualified
specialist-choreographer, open to innovation, creativity, dynamic
solutions, require him to possess general (cultural, art, pedagogical,
managerial) and special (choreographic) competencies. So the modern
definition of «choreographer» is not narrow-minded, includes wide
opportunities for its application in various fields of culture, art,
education, sports. Accordingly, the competence for all specialists-
choreographers — possession of the art of dance — includes various
types of choreographic activity, methods, technologies, and the nature
of the action on the object of professional activity in order to change
and transform it.

Training of students of choreographic specialties in higher
education institutions on the basis of a competently oriented approach
requires, in our opinion, improving the quality of educational

152



SSN 2226-4051. Ecmemuka i emuka nedazoeiyHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

programs of specialties 024 Choreography and 014 Secondary
education (Choreography); expanding the capabilities of specialized
departments in increasing the number of professionally oriented
disciplines, forming an individual educational trajectory of students,
organizing their external and internal mobility, acquiring soft skills in
choreographic activities; stimulating student choreographic creativity
in formal and informal forms of organization; intensification of the
use of innovative information resources in the educational process
(educational manuals, programs) (biarosa, 2021 a, pp. 29-30).

Continuity and continuity of development of personal potential
of the choreographer are provided by retraining courses, internships,
scientific and practical conferences, seminars and webinars, master
classes of leading figures of choreographic art, competitive, concert
events. Modern scientists in the field of choreographic education
detail practical and theoretical components in the structure of
improving the qualification level of choreographers, where the
practical training of choreographers is characterized as a system of
internship activities, and theoretical — involves training in graduate
school and doctoral studies (KacbsinoBa, 2010). Each of the designated
organizational forms has different content characteristics, is provided
by different programs of choreographic training, but is aimed at the
implementation of a common task — professional self-improvement,
the formation of an individual style (performing, choreographic,
pedagogical), creative handwriting, professional image.

Horizontal integration of choreographic education is realized in
a variety of informal organizational forms (diverse artistic
associations), provides for self-realization, self-improvement of
amateur dancers. As an integral component of the cultural and artistic
life of society, amateur choreography is also an important link between
general and professional choreographic education in today's
conditions. Branching and mass, high level of practical training proves
the importance of this structure of continuous choreographic education
and allows it to be considered the mandatory stage, which also makes
it possible to further study in specialized educational institutions
(secondary and higher).

Despite the progressive tendencies of continuity of choreo-
graphic education, we note that modern challenges in the development
of various links and forms of its organization (lack of educational
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discipline «Choreography» as an invariant component in the content
of general educational institutions; discreteness of support (legislative,
economic, organizational and methodological) pre-professional forms
of choreographic training in the structure of out-of-school and primary
art education at the state and regional levels; insufficient normative
and methodological regulation of the development of amateur and
professional choreographic education; lack of state programs of
national choreographic education of children and students;
tendentiousness regarding the professional training of a choreography
teacher in higher pedagogical education institutions) determine the
intensification of the efforts of the professional community of
choreographers to critically comprehend and overcome existing crisis
phenomena in the sphere (bnarosa, 2021 b, p. 416).

In particular, one of the priority tasks of the implementation of
continuous choreographic training is the introduction of the discipline
«Choreography» as an invariant component in the content of
secondary schools. It should be noted that the problem of school
choreographic training in the State Standard of Basic and Complete
Secondary Education (2004) has been updated. However, the status of
variability and the lack of a systematic approach in the organization of
school choreography made it impossible to define it as a mandatory
component of the educational process, so the partial introduction of the
discipline «Choreography» into school curricula was an affirmation of
fragmentation rather than mandatory (bnarosa, 2021 b, p. 416).

The approval of the State Standard of Primary Education (2018)
opened up new prospects for teaching choreographic art, as it led to
progressive changes in determining its status in the system of general
secondary education. In the «Typical Educational Programs of the
New Ukrainian School», «the formation of cultural and other
competencies, values in the process of knowledge of art» is provided
in the «artistic educational sector» (TumoBi OCBITHI mporpamu s
3aKJIafiB  3arajibHOi cepennpboi ocBith, 2019, p.9). Normative
initiatives in general made it possible to «get acquainted with the
varieties of choreography», «reproduction of elementary dance
elements» through integrated courses or subjects of study on certain
types of art (TumoBi OCBITHI mIporpamMu Ui 3akKJIadiB 3arajibHOi
cepennboi ocBith, 2019, pp. 310, 313, 317). Then the preschool
choreography education is registered in «Instructive and methodic
recommendations for learning in the institutions of general secondary
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education educational subjects and organization of the educational
process in 2018-2019 academic year» (03.07.2018), which, in
particular, states that part of the educational load on physical culture
(up to 1 hour per week) can be used to study certain subjects that
ensure the motor activity of students (choreography, rhythmic), if
there are appropriate conditions for pedagogical personnel and curricula
stamped by the Ministry of Education and Science of Ukraine.

The modern content diversification of non-formal choreographic
education programs indicates that each of them was formed into an
independent dance school, personifies the uniqueness of aesthetic and
stylistic i1deas, principles, language of plastic expressiveness, training
technologies. The spread of alternative dance trends since the
beginning of the XXI century, based on foreign practice-oriented
theories in the field of movement art, is an effective content direction
of modern amateur choreography, significantly expands its aesthetic
and educational resources. Their popularity and demand in society
leads to a high demand of the modern field of choreographic
education in qualified specialists-choreographers, representatives of
various Western European theories and choreographic practices. At
the same time we will note, that in the period of modern
transformations in socio-economic and spiritual spheres of life, it is
the national choreography that should become the core of dance
amateurism. Promising directions of creative and staged work of dance
groups determine the preservation and further development of
Ukrainian folk-stage choreography; introduction of state programs of
national choreographic education of children and students,
strengthening of normative and methodological regulation of the
development of amateur and professional choreographic education of
adults (bmaroga, 2021 b, p. 418).

Since the beginning of the XXI century the tendency of
correlation of the content, strategies, tasks of professional and amateur
choreography is spreading. This greatly emphasizes the close
relationship between vertical and horizontal integration systems in the
field of choreographic education. Leading artistic associations are
actively imnvolved in choreographic education, significantly strengthening
the horizontal integration of choreographic education in informal
organizational structures. In particular, the National Honored Academic
Dance Ensemble of Ukraine named after P. Virsky provides systematic
educational and methodological assistance to amateur choreographic
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groups and individual performers. Since 2002 he has been directing
the educational activity of the team Association — All-Ukrainian
Choreographic Union of Ukraine, which since 2004 has received the
status of national (Resolution of the Cabinet of Ministers of Ukraine
Ne 1648 of 13.12.2004) (Ilpo maoamns cmamycy HAYiOHATLHOI
Bceyxpaincokiu xopeoepagiuniti cninyi). Under the chairmanship of
M. Vantukh (initiator of the organization) the National Choreographic
Union of Ukraine [hereinafter — NCUU] united on a voluntary basis
professional artists, choreographers, teachers, creating centers in 15
regions of Ukraine and covering educational work about 20 thousand
dance groups from different departments and genre areas. The priority
of creative activity of artists was the preservation of national traditions
and achievements in the field of choreographic culture of Ukraine,
coordination of creative efforts to support all types of dance art. In
order to further develop the national performing choreographic school,
identify talented youth and spread choreographic education in
Ukraine, the leadership of the NHSU Ilaunched a number of
competitive cultural and artistic projects, including the International
Festival-Competition «Rainbow Terpsichore», International Festival
«Folklore Wonderland», All Ukrainian folk choreography contest
named after P. Virsky (Baasicoa, Uepueus, & Illynbrina, 2012, p p.
58-60). As you can see, the functioning of the creative association is
focused on supporting all socially significant initiatives in the
development of national choreography in different regions of Ukraine.
This generally confirms the importance of his mission as a subject of
creative activity in the field of choreographic culture and education.

Conclusions and prospects for further research. Thus, the
implementation of modern continuous choreographic education is
based on two integration spheres — vertical and horizontal. They
denote its functioning and provide heritage of all levels of the formal
education where each educational level has possibility of coming to
the next level and informal forms of organizing complete professional
education over formal educational system and special educational
programs. Choreographic training at each of the defined levels has signs
of interdisciplinary and end-to-end continuity in mastering professional
competencies. Actual trends and at the same time prospects for the
further development of continuous choreographic education determine
its active integration (vertical and horizontal) at different
organizational levels.
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Temana bnazoea

HEMEPEPBHICTb AK NMPO BIAHA TEHAEHUIA PO3B UTKY
XOPEOIPA®IYHOI OCBIT U B YKPAIHI

Y cmammi cxapaxkmepuzosano cmpykmypy cyyachoi xopeocpaghiunoi oceimu 8
Vkpaini, euseneno oswaxu ii HenepepsHocmi 5K NPOGIOHOI MeHOeHYIi pPOo36UMKY,
aKmyanizo8aHo CMpameiuni HanpsaMu MooepHizayii HayioHanbHOI Xopeoepadiunoi oceimu
ma wasaxu noOOJNAHHs KPU308UX ABUWY iT PO3BUMKY HA PIZHUX OCBIMHIX pi6HAX. Ymouneno, wo
peanizayis HenepepeHoi xopeoepagpiunoi oceimu cnupaemvcs Ha 08I iHmezpayiini cgepu —
BEPMUKATILHY | 20PU3OHMANbHY, — AKI 3A2A/IOM 8U3HAYAOMb i YYHKYII08aHHS, 3a6e3neyyroms
CNAOKOEMHICMb  YCIX CMYNeHié QopmanbHOi 0cgimu, O0e KOJNCHUL O0C8IMHIl pigeHb 0de
MOJHCIUBICMb Nepexo0y Ha HACMYNHULL, a HeghopManvHi (opmu opeaHizayii 0ONO0GHIOIOMb
npogeciiiny niocomoexy noza )oOpMaibHOK O0CEIMHLOI CUCIEMON | CNeYiaibHUX OCGIMHIX
npoepam. 11ionopsaokosyouuUcsy 3a2anbHUM NPUHYUNAM | 3AGKOHOMIPDHOCHAM PO3GUMKY
Xopeoepapiunoi nedazo2iku, KONHCHA IAHKA X0peocpapiynoi niocomosKku mae c8oi cmpamezii,
yini, 3MIiCmMogi Xapakmepucmuxu, nepeooadac HaOymms ma 600CKOHANEHHS CNeyialbHUX
(xopeoepaghiunux) 3nanb i 6MIHb AK Y PISHUX MUNAX HABUALHUX 3AKAA0I6 (3a2aN1bHOOCEIMHIX
ma cneyianizoganux), max i wnsgxom camoocsimu. JlogedeHo, w0 8 OCHO8I HenepepseHoi
Xopeocpagiunoi oceimu 3aK1a0eHo aKmugHy Kopenayiro 8y3bKonpoghecitinoi ma 3a2anvHoi
Xopeozpagiunoi nidcomoeéku Ha pi3HUX pieHAx €ounoi cmpykmypu. Ha kooxcnomy 3
BUBHAYEHUX PIBHI8 B0HA MAE O3HAKU MINCOUCYUNTIHAPHOCMI MA HACKPI3HOI HACMYNHOCMI 8
0807100iHHI npogeciinumu KomnemeHmuocmamu. Becmanoseneno maxosrc, wjo cy4acHi BUKIUKU
8 PO3BUMKY pI3HUX JIAHOK 1 ¢hopm opeaHizayii xopeoepaghiunoi oceimu (8iocymuicme
HaguanvHoi  Oucyuniinu  «Xopeoepagisy aK  IHEAPIAHMHO20  CKIAOHUKA Y  3Micmi
3a2a1bHOOCEIMHIX 3aKNA0I8, OUCKPEMHICIb 3AKOH00A840i niOmpumKu donpoghecitinux ¢hopm
Xopeoepagiunoi nideomosku y cmpykmypi NO3awKiibHOI ma NOYaAmKO80i MUCMEYbKOT
oc8imu, He0OCMamHs HOPMAMUBHO-MEMOOUYUHA Pe2laMeHMayis po3UmKY amamopcyKoi ma
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npogeciiinoi  xopeoepaghiunoi  oceimu,  8IOCYMHICMb  3A2ANbHOOEPHCABHUX — NPOSPAM
HAYiOHAIbHO20 XOpeospapiuno2c0 8UX0BAHHS Jimell Ma YYHIBCbKOI MON00I, MeHOeHYIUHICMb
wooo npogeciiinoi nidcomosku euumesnss xopeocpaii 6 3akiaoax euwjoi neoacoiuHoi
ocgimu) 3yMOGNI0IOMb aKmueizayio 3ycuiv npogeciinoi cnitbHomu Xxopeozpadie uooo
KPUMUYHO20 OCMUCIEHHA | NOOONAHHA HAAGHUX KPU30BUX AUW Y 2any3i. AKmyansHumu
MeHOeHYiAMU U  B0OHOYAC  NEPCNeKMUBAMU  NOOANbULO20 — PO3BUMK)Y  HenepepsHol
Xopeoepagiunoi oceimu 6usHaueHo ii yinicHicms ma 2auboKy iHmezpayio (8epmuKaivHy i
20PUBOHMANBLHY) BCIX OCBIMHIX nIOCUCIEM Y PIZHUX OPeaHI3ayiuHUX (popmax.

Knrouoei cnosa: xopeocpagiuna oceima; nenepepsHa npogheciiina oceima;
cmpykmypa xopeozpag)iunoi oceimu; 8epmuxanivHa inmezpayis xopeozpag)iunoi oceimu;
20pU3OHMANbHA IHMe2payis xopeocpagiunoi oceimu.
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FUTURE FINE ARTS TEACHERS’ PROFESSIONALISM
FORMATION IN THE DEPARTMENT CULTURAL AND
EDUCATIONAL SPACE

The article defines and characterizes the pedagogical conditions for the
future fine arts teachers’ professionalism formation in cultural and educational
space of the department. These conditions are the following: compliance of
lecturers’ basic education with department profile; organization lecturers’
artistic and creative activity and the process of motivating students to perform
the above-mentioned activity, lecturers’ scientific activity and involvement of
Students in research and innovation activities. It is proved that teaching,
scientific and artistic activity of the lecturers of the Department of Fine Arts of
Poltava V. G. Korolenko National Pedagogical University is the basis of the
department cultural and educational space. It is carried out at the level of
modern higher education and allows carrying out professional training of

specialists in the educational-professional program ‘Secondary Education
(Fine Arts).

Keywords: department; cultural and educational space; future fine arts
teachers, professionalism; formation; pedagogical conditions.

Issue statement: At the current stage of social development, the
education system needs new approaches to specialists in fine arts
training, which is reflected in the Law of Ukraine ‘On Education,’ the
National Doctrine of Education Development.

In recent years, the issue of forming future fine arts teachers’
professionalism in the cultural and educational space of pedagogical
universities has become especially relevant in this aspect. The
relevance, theoretical and practical significance of the outlined issue
in the system of higher professional education, its insufficient
theoretical and methodological development, as well as the needs of
today have necessitated our research.

Analysis of recent research and publications. The issue of
future specialists' vocational training is given due attention in the

© T. Saienko, T. Batiievska, Yu. Mokhirieva, 2022
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works of Ukrainian researchers. In particular, such aspects as the
modern philosophy of education were studied by V. Andrushchenko,
I. Ziaziun, V. Kremen, V. Skotnyi, N. Skotna, and V. Ohneviuk.
Theoretical and methodological principles of university education
were researched by the following scholars: V. Bezklubenko, V. Bitaiev,
H. Vasianovych, S.Honcharenko, V. Kurylo, M. Lukashevych, V. Lutai,
O. Meshchaninov, and S. Sysoieva. A. Aleksiuk, M. Yevtukh, and
V. Kushnir investigated the development of modern pedagogical
technologies and their introduction into the process of vocational
training. V. Bykov, T. Koval, P. Stefanenko, and M. Chepil analyzed
general pedagogical principles of organization of the educational
process in universities.

The study of scientific and pedagogical sources has shown that
the theoretical and practical principles of art pedagogy were studied
by S. Konovets, N. Myropolska, V. Orlov, H. Padalka, O. Rudnytska,
and others. The issue of future fine arts teachers’ creative and artistic
development was the subject of research made by O. Kaidanovska,
O. Muzyka, O.Piddubna, M. Stas, O. Stashchuk, A. Marchenko,
Yu. Mokhirieva, I. Pastyr, V. Shcherbyna, etc. The influence of the
environment on the person’s creative potential development was
studied by Sh. Amonashvili, O. Anokhin, Yu. Brodsky, A. Helmont,
V. Sukhomlynskyi. Scientists A. Trosheva and N. Romanchenko studied
the influence of the cultural environment. The educational environment
was studied by O. Voronin, S. Deriabo, V. Slobodchykov, and V. Levin,
whereas the environment one was studied by V. Afanasiev, H. Taraskina.

The paper aims to highlight the conditions for future fine arts
teachers’ professionalism formation in the cultural and educational
space of the graduating department.

The research methods are the following: theoretical analysis,
which has been used to clarify the essence of the category ‘future fine
arts teachers’ professionalism,” ‘cultural and educational space of the
graduating department;’ systematization has been used to determine
the ways of forming future fine arts teachers’ professionalism in
Poltava V. G. Korolenko National Pedagogical University; prognostic
analysis — to determine the prospects for improving the quality of
future fine arts teachers’ professionalism.
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Presenting the main ideas. Globalization, innovations in the
information society, changes in cultural and educational paradigms,
and technologies necessitate research on the impact of the cultural and
educational space of the graduating department on future fine arts
teachers’ professionalism formation. The idea of cultural and
educational space in the pedagogical university, in line with
culturological concepts of space, is a complex synthesis of ideas about
a heterogeneous, multifunctional object. It can be considered as a
separate unit and as a whole, and as a result of interaction with
coexisting spaces (personality space, city space, educational space), or
they fit together (the space of the pedagogical profession, the space of
science, the space of myth, the space of creativity) (Smolynska, 2015).

According to many researchers, the cultural and educational
space of the pedagogical university should be a significant factor that
determines such a quality as future teachers’ professionalism in
general, which, in turn, is determined by a number of internal qualities
determining them. That is, pedagogical professionalism, being derived
from the cultural and educational space of the university, is gradually
developing through the accumulation of experience, involvement in
professional activities of other crucial factors of its consolidation,
namely people, organizations, and institutions.

There are different approaches to the cultural and educational
space of a pedagogical university. But they agree on the point of
defining it as a cause and effect of symbolizing the interactions of
subjects that take place in a particular physical and intellectual
landscape, creating a new cultural and temporal reality that may be
different (professional, pedagogical, social, cultural, scientific, etc.).

We agree with the definition of the cultural and educational
space of a pedagogical university made by Ye. Smolynska.

The cultural and educational space of the pedagogical university
is a specific type of local chronotope, which arose as a result of the
individual (lecturers, students, managers) and collective (university)
entities to develop value-oriented applied and symbolic professional-
pedagogical reality, in turn, determines the parameters both this reality
and the activity of the subjects concerning its development and
organization (Smolinska, 2015, p. 394).
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In our opinion, the cultural and educational space of the Department
of Fine Arts of Poltava V. G. Korolenko National Pedagogical
University is the environment that, according to V. Sukhomlynsky, is
the key to spiritual life richness, the fullness of interests, mutual
exchange of spiritual heritage between students and lecturers, their
professionalism formation (Sukhomlynsky, 2002, pp. 11-16).

Future teacher vocational training is provided by lecturers of the
Department of Fine Arts. They conduct fruitful research and creative
work in various fields of art; take an active part in different types of
conferences, seminars, exhibitions, and competitions, namely university
ones, interuniversity ones, international scientific and scientific-practical
ones. The department staff has connections with foreign scientists and
artists and publishes their works in scientific and artistic publications
(Saienko, Chornoshchokov, Muzhykova, 2018, pp. 240-271).

Lecturers of the department provide future fine arts teachers and
lecturers with university education, which, according to K. Jaspers, must
fulfill four objectives, namely ‘... The first one is research, training,
and acquisition of certain professions; the second one is education and
upbringing; the third one is communication-based spiritual life; the
fourth one is the space of sciences’ (Zubrytska, 2002, pp. 113-114).

Currently, the department is headed by Tetiana Saienko, who is a
Candidate of Pedagogical Sciences, an Associate Professor, and a
Member of the National Union of Masters of Folk Art of Ukraine. She
graduated from Poltava V. G. Korolenko State Pedagogical Institute
and obtained a qualification as a teacher of primary school and fine
arts in secondary school in 1988.

Tetiana Saienko also graduated from the Research Institute of
Pedagogy of Ukraine (2001). She defended her dissertation at the
National M. P. Dragomanov Pedagogical University, specialty
13.00.02 Theory, and Methods of Teaching Fine Arts (2002). She
studied for a doctorate at Poltava V. G. Korolenko National Pedagogical
University, specialty 13.00.04 Theory and Methods of Vocational
Education from 2007 to 2010.

Yulita Mokhirieva is a Candidate of Pedagogical Sciences,
Associate Professor, and Member of the National Union of Artists of
Ukraine. She graduated from Kharkiv Art and Industrial Institute in
1991 and obtained a qualification as a graphic designer.
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She graduated from Kharkiv Art and Industrial Institute (2001).
Yulita Mokhirieva defended her candidate’s dissertation in the
specialty 13.00.04 Theory and Methods of Vocational Education at
the Institute of Pedagogy and Psychology of Vocational Education of
the Academy of Pedagogical Sciences of Ukraine in 2007.

Tetiana Batievska is a Candidate of Pedagogical Sciences. She
graduated from Poltava V. G. Korolenko State Pedagogical University
in 2006. She qualified as a teacher of physics and the basics of
computer science. In 2007 she graduated from the Poltava V. G.
Korolenko State Pedagogical University with a degree in 010103
Pedagogy and Methods of Secondary Education and Physics. In 2015
she graduated from Poltava V. G. Korolenko National Pedagogical
University with a degree in 7.02020501 Fine Arts.

Tetiana Batievska defended her candidate’s dissertation in the
specialty 13.00.04 Theory and Methods of Vocational Education at
H. S. Skovoroda Kharkiv National Pedagogical University in 2014.

Yurii Samoilenko is an Associate Professor, a Chairman of the
Board of the Poltava Regional Organization of the National Union of
Artists of Ukraine, and an Honored Artist of Ukraine. In 1971 he
graduated from Kursk State Pedagogical Institute. He obtained the
qualification as a teacher of drawing, sketching, and labor.

Viktor Babenko is a senior lecturer. In 1986 he graduated from
Kharkiv Art and Industrial Institute. He obtained the qualification as a
decorative artist.

The classical direction of future specialist training is provided by
major disciplines, namely ‘Drawing,” ‘Painting’ (V. Babenko,
Yu. Samoilenko, T. Saienko, Yu.Mokhirieva), ‘Fundamentals of
Composition,” ‘Fundamentals of Perspective,” and ‘Fundamentals of
Color Studies’ (Yu. Mokhireva, V. Babenko).

Future teacher methodical training to manage pupils’ art
activities 1s provided by means of teaching the courses ‘Methods of
Teaching Art Activities’ and ‘Pedagogical Drawing’ (T. Saienko,
V. Babenko).

The optional component is formed by disciplines of general
training, namely ‘Materials Studies’ (V. Babenko), ‘Fine Arts of
Poltava’ (Yu. Mokhirieva), ‘Methods of Organizing Art Activities in
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Out-of-School Education,” ‘Methods of Teaching Art and Exhibition
Activities in Educational Institutions’ (T. Batievska), “Theory and
Methods of Special Art Education” (T. Saienko) and vocational
training, namely ‘Decorative Composition,” ‘Ornament,” ‘History of
Decorative and Applied Arts’ (Yu. Mokhirieva), ‘Decorative and
Applied Arts,” “World Decorative Art,” ‘Carpet Weaving’ (T. Saienko),
‘Easter Egg Painting’ (Yu. Samoilenko).

The lecturers’ scientific research is reflected in the following
disciplines: ‘Computer Design of Art Products’ (T. Batievska),
“Traditional Ukrainian Painting,” “Painting of Traditional Household
Goods,” ‘Modern Applied Art’ (Yu.Mokhirieva), ‘Puppetry,” ‘Traditions
of Ukrainian Puppetry,” ‘Traditions of Ukrainian National Costume,’
‘Intangible Cultural Heritage of Ukraine’ (T.Saienko), ‘Practice of Art
Exhibitions’ (V. Babenko).

Future fine arts teacher practical training is carried out during
educational (Plein air) and pedagogical practices in the institutions of
general secondary, out-of-school education, and higher educational
institutions in Poltava city and region, and different regions of Ukraine.

The next condition of future fine arts teachers’ professionalism
formation is lecturers’ artistic and creative activity and the process of
motivating students to perform the above-mentioned activity.

The category ‘artistic and creative activity’ has a synthetic
meaning; it is divided into two sub-categories, namely artistic activity
and creative activity.

Creativity or creative activity is the human activity aimed at
creating spiritual and material values (new works of art, scientific
discoveries, engineering, technological, managerial, or other
innovations, etc.). This definition is found in the Universal Dictionary
of the Ukrainian Language by Zoriana Kunch (2007, p. 741).

Artistic activity is an activity related to art and involves the
reproduction of reality in images. The definition is derived from the
adjective ‘artistic’ (Kunch, 2007, p. 814).

Thus, artistic and creative activity refers to a specific type of
aesthetic activity, the results of which are works of art addressed
to a person.
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The lecturer’s artistic and creative activity is an accomplishment
of various pedagogical objectives, successful emotionally rich organi-
zation of the educational process, and obtaining desired results.
Moreover, its content is largely revealed through certain professional
and personal qualities that generate this activity and ensure its
effectiveness.

The lecturer’s creative activity includes works of different types
and genres of fine and decorative arts, namely projects of restoration
of temples and artistic solutions of public buildings, painting, graphics,
carpet weaving, ceramics, decorative painting, glass painting, and
puppetry. The best of them have been repeatedly exhibited at
prestigious international, national, and regional exhibitions. They have
decorated halls in state and cultural institutions and are stored in
museums and private collections.

Yuliia Mokhirieva is the author of works in the field of painting,
graphics, and Poltava painting, which have been exhibited at
international and national exhibitions in Dnipro, Kyiv, Khmelnytsky,
and Poltava.

Tetiana Saienko is the author of works in the field of Ukrainian
puppetry and author’s dolls, which have been exhibited at national and
international exhibitions in Kyiv, Poltava, Warsaw, and London. The
master is the initiator of a series of exhibitions in Poltava that promote
the art of Ukrainian traditional puppetry.

Yurii Samoilenko is the organizer of the artistic and creative life
in Poltava region, the initiator of artistic actions, which are
systematically held in the Poltava Mykola Yaroshenko Art Museum
(art gallery). He is the compiler of catalogs of Poltava artists’ artistic
works, in particular catalogs of the above-mentioned art events. He is
the author of tapestries, stained glass, and paintings, which have been
exhibited at international and national exhibitions.

Viktor Babenko is an artist of decorative art, a designer, and an
author of monumental paintings, works in the field of painting,
graphics, sculpture, and printing design. He set up the following
projects: the project of Exaltation of the Cross Church of the
Exaltation of the Cross Monastery interior recreation in Poltava (co-
authored with O. Petrov and O. Riasny) in 1989-1991; the project of
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iconostasis reconstruction for the Exaltation of the Cross Monastery
(co-authored with R. Ruhalov) in 1991-1993. Together with a group
of students, he created the design of the V.O. Sukhomlynsky
University Museums, the V. M. Verkhovynets University Museums,
and the Museum of the Faculty of Psychology and Pedagogy History.
The memorial plaque to Yurii Kondratiuk was made according to his
sketches. The artist is the author of the painting in honor of the 1100th
anniversary of Poltava in the lobby of PNPU building Ne 1, bust of
V. G. Korolenko, sketches of the flag and coat of arms of the university,
and the emblem of the Faculty of Psychology and Pedagogy.

In 2011, a large-scale exhibition of works by lecturers of the
Department of Fine Arts was held in the large exhibition hall of the
Poltava Mykola Yaroshenko Art Museum, where 91 lecturers’ works
were exhibited.

2021, on the occasion of the fortieth anniversary of the
Department of Fine Arts of the Faculty of Psychology and Pedagogy
of Poltava V. G. Korolenko National Pedagogical University, lecturers
presented their work at art exhibition ‘The Department Spiritual
Progress’ in the exhibition hall of Poltava Vasil Krychevski Museum
of Local Lore. The exposition presented a wide range of achievements
and results of artistic activity of the department staff and their students
during this period. The works of prominent luminaries of Ukrainian
art in Poltava region were presented in organic combination with the
latest creative achievements of graduates, namely bachelor and masters
of the Department of Fine Arts. Along with the works by Valerii
Mozok, Ivan Vitko, Yurii Samoilenko, Anatolii Chornoshchokov,
Oleksandr Babenko, Liubov Bychkova, Oleksandr Tarasenko, Yuliia
Mokhirieva, Tatiana Saienko, there were works by young talented
masters of folk art, painters, graphic artists Olena Perepelytsia, Maryna
Rozhniatovska, Yuliia Leheida, Nataliia Piliuhina-Dmytrenko, Tetiana
Vatsenko, Alla Tymoshenko, Thor Shypulinand other promising
artists-teachers who were graduates of the department.

The artistic and creative achievements of the department include
a number of lecturers’ and students’ personal exhibitions.

Among the various means of activating students’ artistic and
creative activity, such a form of artistic and creative activity
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organization as a masterclass should be noted. It allows combining the
perception of works of art with direct participation in the creative
process, mastering certain techniques of artistic or artistic and
pedagogical activities. In terms of the educational process, the department
staff implements such types of masterclasses as a lecturer’s
masterclass, an artist’s masterclass, and a student’s masterclass.

Under the influence of such cooperation with artists, students re-
evaluate the value of personal art. They have opportunities for their
own realization in the art field, as well as such an important
component of art and pedagogical education as the formation of the
art connoisseur.

The creative activity of the lecturers of the department is
presented in Vol. 9 of the encyclopedic edition ‘Poltavika,” and their
works are published in 30 catalogs. The creative activity of students of
the departments is presented in 5 catalogs of art exhibitions.

It should be noted that the artistic and creative activity of the
staff of the Department of Fine Arts with students is organized in such
a way that it has a productive continuation in the post-student years.
Among the graduates of the department, there are talented teachers,
teachers of fine arts in secondary schools, heads of clubs and art
studios, artists, and masters of folk art.

Alla Tymoshenko, Maryna Rozhniatovska, Viktor and Yurii
Panchenko, Olena Pushkarieva, and Yuliia Storozheva are active
participants in the artistic life of Poltava region, Ukraine, and abroad,
members of the National Union of Artists of Ukraine.

Members of the National Union of Masters of Folk Art of
Ukraine are Nataliia Dmytrenko, Tetiana Vatsenko, Nataliia Dihtiar,
Dmytro Korol, Tetiana Kobzar, Tetiana Saienko, Svitlana Soroka.

The next condition for future fine arts teacher professionalism
formation is the lecturers’ scientific activity and the involvement of
students in it.

The lecturers’ scientific research aimed at art education is united
by the common theme ‘Theory and methods of forming the artistic
culture of the individual at different stages of its development.' It is
implemented by the department staff in theoretical, methodological,
artistic, and creative aspects. The result of lecturers’ scientific
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research was the defense of Ph.D. theses dedicated to the various
artistic and pedagogical aspects.

The scientific and professional image of the department staff is
evidenced by their involvement in dissertation writing. Lecturers of
the department actively participate in the international and all-
Ukrainian scientific-practical conferences on pedagogical and art
education.

The annual all-Ukrainian scientific-practical conference ‘Art in
the Realities of Modern Education’ held by the department staff and
dedicated to the issues of art education and artistic creativity is
traditional. It was launched in 2013.

Lecturers of the department involve students in research and
innovation through work in problem groups; writing individual and
joint scientific publications; participation in international, all-
Ukrainian scientific-practical conferences and seminars; participation
in All-Ukrainian student Olympiads and competitions of scientific works.

Conclusion. Thus, the teaching, scientific and artistic activities
of lecturers of the Department of Fine Arts are the basis of the cultural
and educational space of the department, carried out at the level of
modern higher education and allow proper training of professionals in
the educational program ‘Secondary Education (Fine Arts).’

Prospects for further research. Further research should
highlights the pedagogical conditions for future fine arts teachers’
professionalism formation through art and exhibition activities and
professional development of young fine arts teachers in the modern
cultural and educational space.
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Temsana Caenxo, Temana bamicecvka, IOnia Moxipesa

®OPMYBAHHS ITPO®ECIOHAJIIBMY MAUBYTHIX YUATEJIIB
OBPA3OTBOPYOI'O MUCTELTBA B KYJIbTYPHO-OCBITHBOMY ITPOCTOPI
BUITYCKOBOI KA®EJIPUA

Cmammio npucesaueno npobaemam npoghecitinoi ni0comosku MaubymHix yuumenie
06pa3zomeopu0c0 Mucmeymed 6 KyibmypHO-OCGIMHbOMY HPOCMOPI BUNYCKOB0I Kaghedpu
neoaeociunoco yHigeepcumemy. Buceimaeno pizni nioxoou 00 BU3HAYEHHS NOHAMDb
«npogpecionanizm Maubymuix yuumenie¢ 00pPA30MEOPUO20 MUCMEYMBA», «KYJIbMYPHO-
OCGIMHIU  npocmip  nedazo2iyHo20  YHigepcumemyy,  «KVAbMYPHO-OCBIMHIL — NPOCMIp
8UNYCKOBOI Kapedpuy.

Busnaueno ma cxapaxmepuzogano neoazociuni ymosu ¢hopmysanns npogecionaniamy
MatuOymHix yuumeinié 00pa3omeopuo20 Mucmeymed 6 KyJIbMYPHO-OCEIMHLOMY NPOCMOpI
sunyckosoi kageopu. Taxumu ymosamu €: BIONOBIOHICMb 6A3080i 0C8IMU BUKIAOAYIB
npoginio eunyckosoi xaghedpu, opeauizayisi Xy00AHCHbO-MBEOPUOi OIANLHOCHI BUKIAOAUI8
BUNYCKOBOI Kagedpu ma momusayisi 00 Hei cmMyOeHmis, HAYK08a OUAIbHICMb BUKIA0AYI8
8UNYCKO60I Kapedpu ma 3anyuenHs cmyoeHmie 00 HAYK080-00CIIOHUYbKOI ma IHHOBAYIIHOT
OIsIbHOCM.

Hosedeno, wjo sukiadayvbka, HaAyKo8a ma Xy0OoHCHbO-mMEop4a OiANbHICMb BUKIAOAYIE
Kkageopu obpazomeopuozo mucmeymea Ilonmascvko2o HAYIOHANLHO20 Ne0a202iYH020
yHigepcumemy imeni B. I. Koponenka € 0CHOB8010 KyIbmMypPHO-OCBIMHLO20 NPOCMOPY
BUNYCK0B0I Kageopu, 30IlUCHIOEMbCA HA PIBHI 8UMOZ CYYACHOI 8uwoi oceimu i 00360J5€
HanedcHo 30IlcHIo8amu npoghecitiny niocomoexy ¢haxisyie 3a 0C8IMmHbO-NPOPecilino
npoepamoro « Cepeons oceima (Obpazomeopue mucmeymaeo)y.

THooanvuioi docnionuysvkoi ysacu nompedye SUCBIMAEHHS NUMAHHA NPOGecitiHo2o
CMAHOBNEHH MOJLOOUX Y4umenié 00Opasomeopuoc0 MUcmeymed 6 CY4acHOMY KYJIbHYPHO-
OC8IMHbOM) NPOCMOPI.

Knrwouosi cnoea: kynbmypHo-oc8imuiti npocmip, Nneoazo2iyHull  yHigepcumen,
sunyckoea Kagheopa, maubymui euumeni 06pA30mMEOPU020 MUCMmeymsd, npoghecioHaniam,
Gopmysanns, neda2o2iuti yMosu.
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MUSIC TEACHER AND PRIMARY SCHOOL
TEACHER TRAINING WITHIN ONE
EDUCATIONAL PROGRAM

The article reveals the legal and substantive components of music teacher
and primary school teacher training, which is within one educational and
professional program «Secondary Education (Music). Primary educationy. lIts
characteristic features are analyzed. The combination of general and
professional competencies, and program results of training, which are formed
by its educational components are defined.

Keywords: educational program, music art, primary education,
competencies, program learning outcomes.

Introduction. In the current conditions of reforming all spheres
of life of Ukrainian society, socio-economic, cultural, and political
development of the state, entering the European educational space, the
issues of ensuring the quality of higher education are of paramount
importance. The problem of teacher training in two specialties,
including music and primary school, is much more relevant as it is
related to the reform of the national education sector, certain socio-
economic conditions of Ukrainian society, and valuable pedagogical
traditions. Teacher training in two specialties significantly expands its
functionality in general secondary education, makes it competitive in
today's labor market, and opens up prospects for the endless
professional development and development of individual abilities.

Teacher training in two specialties significantly expands its
functionality in general secondary education, makes it competitive in
today's labor market, and opens up prospects for endless professional
development and development of individual abilities.

Poltava V. G. Korolenko National Pedagogical University (PNPU)
has historically developed and long-lasting practice of training
specialists in two specialties, one specialty with an additional
specialization, which combined philology and music, mathematics,
and computer science, choreography and foreign language. The
Department of Music has many years of experience in such training,
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where for forty years (since 1981), teachers have been trained in the
following specialties: «Pedagogy and methods of primary education.
Musicy» (1981-1996), «Primary education. Pedagogy and methods of
secondary education, music» (1996-2003), «Primary education. Music
education» (1998-1999), «Pedagogy and methods of secondary
education. Music. Social pedagogy» (2000-2016), «Music. Culturology»
(2002-2010), «Pedagogy and methods of secondary education. Music.
Psychology» (2007-2012), etc. And today, the problem of teacher
training in two specialties remains relevant.

Analysis of recent research and publications. Issues of
pedagogical and music-pedagogical education in Ukraine, academic
traditions of music pedagogy, and features of professional training of
music teachers were studied by scholars. O. Lobach analyzed the
development of musical traditions and the professional education of
music teachers at PNPU (Lobach, 2014). N. Kalita considered the
structural and semantic model of primary school teacher training in the
context of modern educational paradigms) (Kalita, 2015). E. Provorova
identified ways to form music teachers’ communicative competence,
methodological training on the basis of praxeological approach)
(Provorova, 2010). L. Sbitneva studied aspects of training future music
teachers for music and aesthetic education of students) (Sbitneva, 2015).
S. Strelets revealed features of primary school teacher training by
means of innovative technologies (Strelets, 2012). N. Sulaieva motivated
the need for the convergent combination of formal pedagogical
education with non-formal art education and highlighted its potential
in enriching the professional competence of future teachers (Sulaieva,
2013). O. Fediy studied theoretical and practical aspects of teacher
training by means of aesthetic therapy (Fediy, 2009), etc. However,
the problem of training teachers in two specialties within one
educational program, including music teachers and primary school
teachers, needs further research.

The purpose of the paper is to reveal the legal and substantive
components of the training of music teachers and primary school
within one educational and professional program «Secondary
Education (Music). Primary educationy.

Presenting the main findings. Music teachers and primary
school teacher training within one educational program has been
carried out in PNPU since 1981. The expediency and demand for the
double specialty are evidenced by many years of pedagogical experience

171



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

and significant scientific achievements of the Department of Music
and other departments of the University involved in the educational
process. Among the graduates are doctors of pedagogical sciences
(V. Berezan, O. Lavrinenko, O. Otych, N. Sulaieva, O. Fediy), teachers-
methodologists (O. Mostova, O. Shikhalkina, etc.), winners of
professional competitions (L. Rzheko, L. Khaletska, J. Yasko), Honored
Workers of Culture of Ukraine (V. Shevchenko), Honored Artists of
Ukraine (N. Mizeva, R. Pochep, V. Sokolyk, N. Sulaieva).

The educational and professional program «Secondary education
(Music). Primary education» of the first (bachelor’s) level of higher
education in specialty 014 Secondary education/subject specialty
014.13 Secondary education (Musical art) in the field of knowledge
01 Education/ Pedagogy was started by the teaching staff of the
Department of Music PNPU in 2018 meeting the modern educational
needs of the region and society’s demands for the training of highly
qualified, competitive teachers of music and primary school with the
prospect of their further employment and successful performance of
their professional duties in educational and cultural institutions. The
working group responsible for its creation included candidates of
pedagogical sciences, associate professors, and applicants for higher
education in the specialty, and employers, heads of general secondary
education. Stakeholders, namely headmasters and teachers of
educational and cultural institutions, who took part in improving the
program and expressed their suggestions, joined the educational
program review.

When creating and updating the educational program, the
developers were guided by the Order of the Ministry of Education and
Science of Ukraine Ne 506 of 12.05.2016 (version of 31.05.2019). It
states that higher education institutions that train applicants for higher
education in specialty 014 «Secondary education» (By subject
specialties), have the right to carry out educational activities under
educational programs that provide for the acquisition of a second
specialty, in particular, 013 «Primary Education». Editors of the
educational program «Secondary Education (Music). Primary
education» 2018, 2019, 2020 were created in the absence of Standards
for specialties 014.13 Secondary education (Music) and 013 Primary
education and relied on the Law of Ukraine «On Higher Education» of
01.07.2014, the resolution of the Cabinet of Ministers of Ukraine «On
approval of licensing conditions for educational activities of
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educational institutions» of 30.12.2015, «On approval of the National
Qualifications Framework» of 29.04.2015 6 266 and from 25.06.2020
Ne 519, «Methodical recommendations for the development of higher
education standards», approved by the higher education sector of the
Scientific and Methodological Council of the Ministry of Education
and Science of Ukraine (protocol Ne 3 from 29.03.2016) and
amendments to order Ne 584 of 30.04.2020), Temporary standard of
higher education of the first (bachelor’s) level of education in the
specialty 014 Secondary education (Music), approved by the Order of
the Ministry of Education and Science of Ukraine No 375 from
06.04.2016, Letter from the Ministry of Education and Science of
Ukraine Ne 1/9-239 from 28.04.2017 with recommendations
approximate sample of educational programs. Adoption of the Standard
of Higher Education in the specialty 013 Primary education for the
first (bachelor's) level of higher education, approved by the order of
the Ministry of Education and Science of Ukraine Ne 357 of 23.03.2021,
as well as taking into account the Professional Standard for Professions
«Primary School Teacher», «Primary School Teacher (with a diploma
of junior specialist)» (Order of the Ministry of Economy Ne 2736 of
23.12.2020) contributed to optimizing and balancing the content of the
educational program 2021 year in both specialties.

Educational and professional program «Secondary education
(Music).  Primary  education»  (https://drive.google.com/file/d/
10RMzkL.SBeSMHXLTZm4WgoDj 1y8im4 K/view) has no analogues
in Ukraine, because its specificity lies in the combination of music
teacher and primary school teacher professional training, which is
carried out in the conditions of formal and non-formal music-
educational activities. The aim of the program is to form students’
general and professional competencies for the successful
implementation of music and pedagogical activities in institutions of
general secondary and extracurricular education, professional
activities in primary school. It fully corresponds to the mission,
directions and conceptual principles of development of PNPU, which
is reflected in his Strategy for 2020-2025 (http:/pnpu.edu.ua/wp-
content/uploads/2020/02/strategiya.pdf) and the Charter
(http://pnpu.edu.ua/wp-content/uploads/2020/02/statut_pnpu.pdf). They
are the following: human-centeredness, personal orientation, and
student-centered educational process, creation of equal opportunities for
applicants for the full realization of abilities, talents, comprehensive
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development; formation of national and universal values; systematic
improvement of the quality of education through updating its content
and improving the organization of the educational process;
fundamentality of education, integration of science and practice in the
educational process, ensuring variability and alternatives, etc.

At the end of four years of study (3 years 10 months), the
graduate gains the qualification of Bachelor of Secondary Education
(Music). Music teacher. Bachelor of Primary Education. Primary school
teacher. According to the current version of the National Classification
of Ukraine (Classifier of Professions DK 003: 2010 as amended by the
order of the Ministry of Economic Development and Trade of Ukraine
dated February 15, 2019, Ne 259), the graduate may hold the positions
of a secondary school teacher, head of a group studio, collective (by
types of art and folk art), a choir director, a music director, an artistic
director, a primary school teacher (a teacher of secondary school) in
the institutions of general secondary and extracurricular education of
various forms of ownership, subordinated to the Ministry of Education
and Science of Ukraine, Ministry of Culture of Ukraine.

The content of the educational program corresponds to the
subject area of the specialties defined for it, namely 01 Education /
Pedagogy, 014 Secondary education, 014.13 Secondary education
(Music), and 013 Primary education. Its theoretical content consists of
the following basic knowledge: history; theory of musical art and
methods of its teaching; basics of instrumental, vocal, conducting, and
choral techniques; pedagogy; psychology; pedagogical skills; methods
of primary education, and general disciplines that will ensure students’
basic and subject musical competencies formation. The object of study
is the process of music and primary education in comprehensive
secondary and out-of-school education institutions.

The scope of the educational program and individual educational
components (in loans of the FEuropean Credit Transfer and
Accumulation System) 1is determined in accordance with the
requirements of the legislation on workload for the first (bachelor’s)
level of higher education and the relevant Standard of Higher
Education. It is 240 credits evenly distributed between the two
specialties — 84 credits for each (excluding the block of sample
components, for which 60 credits are allocated).

Mandatory components of the professional education program
(180 ECTS credits) include the disciplines of the general training
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cycle and the disciplines of the vocational training cycle in two
specialties. They are a coherent, logical, interconnected system and
provide the formation of general and professional competencies, and
the achievement of program learning outcomes.

Educational components of general training in «Foreign Language
(for professional purposes)», «History of Ukrainian Statehood and
National Culture», «University Education and Academic Writing»
develop, in particular, the following general competencies: the ability to
exercise their rights and responsibilities as a member of society, to be
aware of the values of civil (free democratic) society and the need for
its sustainable development, the rule of law, human and civil rights
and freedoms in Ukraine; to preserve and increase moral, cultural,
scientific values and achievements of society on the basis of
understanding the history and patterns of development of the subject
area, its place in the general system of knowledge about nature and
society; act socially responsibly, consciously, on the basis of ethical
considerations. Professional competencies are the following: to use in
professional activities knowledge of the history of Ukrainian
statcthood and national culture, Ukrainian and foreign languages,
university education and academic writing; communicate in state and
foreign languages orally and in writing. Among the program results of
training in general training there is knowledge of the history of
Ukrainian statehood and national culture; normative-legal, organi-
zational, semantic components of university education; management
in the practice of the norms of academic integrity; ability to
communicate orally and in writing on professional issues in Ukrainian
and foreign languages, to organize monological, dialogical and
polylogical forms of communication with younger students, other
participants in the educational process, respecting human rights and
social values; to integrate and use academic subject knowledge as a
basis for the content of educational branches of the State Standard of
Primary Education.

Educational components of professional training «Psychology»
and «Fundamentals of Inclusive Education» form the necessary
general competencies for teachers of music art and primary school: the
ability to identify, pose and solve problems; act on the basis of ethical
considerations (motives); professional competencies: the ability to
solve professional and pedagogical issues based on knowledge of
pedagogy, psychology, the basics of inclusive education and conduct
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research; to organize the educational process in primary school taking
into account the age and individual characteristics of younger students,
the development of critical thinking and the formation of wvalue
orientations. The program outcomes of the teaching and learning
process are the following: knowledge of peculiarities of development
and functioning of psychological phenomena for solving professional
tasks, skills of taking into consideration features of the organization of
inclusive education in teacher's work, planning and implementation of
the educational process considering age and individual characteristics
of elementary school children, fulfillment of prophylactical measures as
for the safety of the students and their physical and psychological health.

The leading competencies of a music teacher are formed by the
educational components of the training cycle, which include: «A basic
Musical Instrument with a Workshop on School Repertoire», «Theory
of Music and Solfeggio», «Voice Production», «Choral Conductingy,
«Choral Conducting», «History of Music», «Methods of Teaching
Musical Art and Integrated Course «Art», «Information and
Communication Technologies in Education and Art». Common
competencies include the ability to preserve and enhance moral,
cultural, scientific values and the achievements of society based on an
understanding of history and patterns development of the subject area;
evaluate and ensure the quality of work performed; among
professionals — the ability to freely use and reveal the essence of
music-theoretical concepts, to analyze the elements of musical
language and individual means of expression in their interaction; to
use information and communication technologies in the process of
music-pedagogical activity; demonstrate instrumental, vocal, conducting
and choral techniques and artistic and performing skills; work with the
choir; to plan and organize various forms of general music and art
education, to choose methods, means and art-pedagogical technologies
of formation key and subject competencies of students, to record and
control the results of artistic and educational activities, to transfer the
system of professional knowledge and skills in the field of education
«Arty». According to the defined competencies, the program results of
training in the specialty 014 Secondary Education (Music Art) are
knowledge of the elements of musical language, thesaurus, rules of
literacy and analysis of musical text, the role of harmony, and other
means of musical expression in creating an artistic image; information
and communication technologies; stories development of domestic, in
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particular regional and world music art, its styles, genres, forms,
identification of values and its introduction into music-pedagogical
practice; demonstration of instrumental, vocal, conducting and choral
performance techniques; knowledge of goals, objectives, content,
organizational forms, tools, methods, artistic and pedagogical
technologies for the formation of key and subject competencies of
students, types, and methods of planning, diagnosis and control of
general music and art education, their implementation in professional
activities.

According to the Standard of Higher Education in specialty 013
Primary education for the first (bachelor’s) level of higher education
(order of the Ministry of Education and Science of Ukraine Ne 357 of
23.03.2021) professional training of higher education in the second
specialty is provided by «Mandatory Pedagogy of Primary Educationy,
«Modern Ukrainian Language with Methods of Teaching Ukrainian
Language and Literature», «Workshop of Oral and Written Speech
with Methods of Foreign Language Education», «Mathematics with
Methods of Teaching Mathematics Education», «Methods of Teaching
Technology Education», «Fundamentals of Natural Sciences and
Social Sciences with Methods of Teaching Natural, Historical and Civic
Education», «Fundamentals of Computer Science with Programming
Elements and Methods of Teaching Computer Science Educationy,
«Fundamentals of Safety with Methods of Teaching Social and
Health, Physical Education», «Methods of Teaching Art Education. In
the process of their study, applicants form general competencies,
including: the ability to follow a healthy lifestyle; work in a team;
select, process and analyze information from various sources; and
professional competencies: ability to solve professional and pedagogical
tasks based on knowledge of pedagogy, psychology, basics of inclusive
education; communication in state and foreign languages orally and in
writing; integration and implementation of subject knowledge as the
basis of content educational branches of the State Standard of Primary
Education (linguistic-literary, mathematical, natural, technological,
informational, social and health-preserving, civil and historical,
artistic, physical culture); modeling the content in accordance with the
expected learning outcomes, selection of optimal forms, methods,
technologies and means of forming key and subject competencies of
junior students; organization of the educational process in primary
school taking into account the age and individual characteristics of
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primary school students, their development critical thinking and the
formation of value orientations; implementation of preventive
measures to preserve the life and health of primary school students,
combating and preventing bullying, various forms of violence;
bringing to specialists and non-specialists information, ideas,
problems, solutions, own experience and their argumentation on the
basis of partnership in the conditions of primary school. Among the
program learning outcomes of future primary school teachers:
critically assess the reliability of informational sources, adhere to legal
and ethical requirements for the wuse of information and
communication and digital technologies in the course of pedagogical
activities in primary school; to organize the educational process with
the usage of digital technologies and distance learning technologies of
junior schoolchildren; to integrate and use academic subject
knowledge as a basis for the content of educational branches of the
State Standard of Primary Education; apply methods and techniques
of teaching, innovation, interdisciplinary links and integrate the
content of educational areas in standard and non-standard situations of
professional activities; to plan and carry out the educational process
taking into account the age and individual characteristics of junior
students, to ensure the development of cognitive activity of students,
to form in them motivation to learn on the basis of partner pedagogy;
take preventive measures to preserve the life and physical and mental
health of primary school students, provide them with home care (if
necessary), plan and implement measures to prevent and combat
bullying and various forms of violence or any form of discrimination
among primary school students and other participants in the educational
process; objectively evaluate their own activities as a subject of
pedagogical work on worldviews, spiritual, ethical, aesthetic norms and
beliefs in order to self-education, self-development, self-improvement
throughout life; to argue and defend their own views on strategic
directions of education development in Ukraine; to protect and affirm
democratic, humanistic and national ideals, values and traditions in
professional activity.

Training applicants for higher education in two specialties 014
Secondary Education (Music Art) and 013 Primary Education involves
the implementation of the following two-course works: on methods of
teaching musical art and integrated course «Art» and on methods of
primary education. In the process of their implementation, the
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formation of general and professional competencies is provided, in
particular the ability to identify, pose and solve problems; the ability
to search, process, and analyze information from various sources; the
ability to act on the basis of ethical considerations (motives); the
ability to solve professional and pedagogical problems based on
knowledge of pedagogy, psychology, basics of inclusive education
and conduct research; the ability to navigate in the information space,
use open resources, information and communication, and digital
technologies, operate them in professional activities. The program
learning outcomes determine possession of skills and abilities of
research work; management in the practice of the norms of academic
integrity; critical assessment of the reliability and reliability of
informational sources, compliance with legal and ethical requirements
for the use of information and communication and digital technologies
in the course pedagogical activity in primary school; objective
assessment of one's own activity as a subject of pedagogical work
from the worldview, spiritual, ethical, aesthetic norms and beliefs for
the purpose of self-education, self-development, self-improvement
during life; argumentation and defense of one's own views on strategic
directions of education development in Ukraine; protection and
affirmation of democratic, humanistic and national ideals, values and
traditions in professional activity.

A significant amount of the educational program by the number
of credits (39) is devoted to the practical training of applicants. It
occurs through «Educational psychological and pedagogical practice
in GEI (institution of secondary education)», «Industrial pedagogical
practice (summer)», «Industrial pedagogical practice» in general
secondary educational institutions, out-of-school educational and
cultural institutions. Internships provide the formation of almost the
entire complex of general and professional competencies and program
learning outcomes that contribute to achieving a high level of training
for modern music teachers and primary school teachers.

Teaching and training of higher education students in the
educational-professional program «Secondary Education (Music).
Primary education» is carried out on the basis of modern theoretical
and methodological approaches, the implementation of which
contributes to the formation of competencies sufficient to produce
new ideas, and solve complex problems in the field of art (music) and
primary education.
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Development and implementation of the educational and
professional training program for applicants for the first (bachelor’s)
level of higher education «Secondary education (Music). «Primary
education» 1is driven by labor market demands and regional
educational needs for qualified teachers, as 90 percent of entrants are
from the rural community, and rural schools especially need qualified
teachers who have two specialties — «Music» and «Primary Educationy.
Teacher training in two specialties significantly expands its functionality
in GEI (institution of secondary education), makes it competitive in
today's labor market, and opens up prospects for endless professional
development and development of individual abilities. It is confirmed
by reviews of employers and stakeholders, statistics of the Department
of Education and Science of the Poltava Regional State
Administration (Ne 1737/0201-13 from 22.06.2020), and significant
demand for applicants for the dual specialty.

Conclusions. Poltava V. G. Korolenko National Pedagogical
University has many years of successful experience in training
teachers in two specialties, including 014.13 Secondary Education
(Music) and 013 Primary Education. Educational and professional
training program for applicants for the first (bachelor’s) level of
higher education «Secondary education (Music). Primary education»
i1s unique, and balanced; it implements the goals, namely training
highly qualified music teachers and primary school teachers with the
prospect of their further employment and successful solution of complex
specialized tasks and professional responsibilities in educational and
cultural institutions. Its development and implementation in modern

conditions is an urgent educational need of the region.
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No 375 Bim 06.04.2016 p. B3sto 3 http://psp.mdu.edu.ua/wp-content/uploads/2017/08.pdf

Oeniit, O. A. (2009). Iliocomosxa nedacozieé 00 GUKOpucmauHs 3acodié ecmemomepanii:
meopis i npaxmuxa: Monozepaghis. Ilontasa: ITHITY imeni B. I'. Koponenka.

Hamania /lem’anko
HIATOTOBKA BYUTEJISA MY3UYHOI'O MUCTELITBA
TA ITIOYATKOBOI IIKOJIA B MEXKAX OJTHIET OCBITHHOI ITPOTPAMUA

Y emammi poskpumo nopmamueno-npasosuii i 3micmoeuil CKIAOHUKU NIO20MOBKU
gYUMeENsT MY3UYHO20 MUCmeymea ma MNOYaAMmKOB0i WKOMU 8 Medlcax OOHIEI 0C8imHbO-
npogheciiinoi npocpamu «Cepeous ocsima (My3zuune mucmeymeo). Ilouamkoea ocseimay.
Bucsimneno mpaouyii niocomosxu euumenie 3a 0soma cneyiarbHocmamu 6 llonmascbkomy
HayioHanbHomy  neodazoziuHomy  yHieepcumemi imen B. I'. Koponenxa.  Ob6rpynmosano
HeoOXiOHICMb PO3POOKU MA B8NPOBAVNHCEHHS OCBIMHLO-NPODeCilinoi npoepamu 8 CyYacHUX
YMOBAX. 3A0080JIeHHsI OCBIMHIX nompeb pe2iony i 3anumie CyCniibCmea wooo Ni020moeKU
BUCOKOKBANIIKOBAHUX — YUUMENi6  MY3UUHO20 MUCMeymsea ma NOoYAmKo8oi KO,
RIOBUWYEHHST IX KOHKYPEHMOCHPOMOICHOCII HA PUHKY Npayi, 3HAYHUL NONUm abimypicHmis
Ha NOOGIlHY CNeyiaibHiCmb, 30epedceHHs Kpawux nedaso2ivHux mpaouyitl YHigepcumemy.
Busnaueno Hnopmamueno-npaeosy 6asy cmeopenns npoecpamu, 30kpema. Haxaz MOH
Yipainu Ne 506 6io 12.05.2016 p. (peoakyia 6io 31.05.2019 p.), Tumuacosuii cmanoapm
suwoi oceimu nepuioeo (baxanaspcvkozo) pisHs oceimu 3i cneyianvHocmi (014 Cepeons
océima (My3uune mucmeymeo), sameepodcenuui Haxazom MOH Yxpainu Ne 375 6io
06.04.2016 p., Cmanoapm euwoi ocsimu 3a cneyianvuicmio 013 [louamxoea oceima 0as
nepuioz2o (bakanaspcvko2o) pieHs euwoi oceimu, 3ameepoxcenoco Hakazom MOH Yxpainu
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Ne 357 6io 23.03.2021 p., Ilpogecitinuti cmanoapm 3a npogeciamu «Buumenv nouamxosux
K1acie 3aknady 3a2aibHoi cepednboi oceimuy, « Buumensv 3 nouamkosoi oceimu (3 Ouniomom
Monoowozo cneyianicma)y (Haxaz Minexonomixu Ne 2736 e6io 23.12.2020 p.). Bucsimneno
VHIKQIbHICMb 1 Memy OCGIMHbOI NpOSpaAMU, YMOBU HAGYAHHA MaA NPAYeslaumy8aHHs
gunycknukie. CxapakmepuzoeanHo o06csic ma meopemuyHull  3MIiCm npozcpamu, aKuu
cmanoenams 6a306i 3HAHHA 3 ICMOpIi, Meopii My3UYHO20 MUCmMeymea ma MemoouKu o2o
BUKIIAOAHHS, OCHO8 [HCMPYMEHMAIbHO-BUKOHABCLKOL, BOKAILHOIL, OUPUCEHMCLKO-XOPOBOI
MexXHIK, Nedazo2iku, NCUxXon02ii, nedazo2iuHol MatlcmepHoCmi, Memooux nOYAmKoBoi 0ceimu,
OUCYUNIIH 3a2aNbHOT NIO20MOBKU, AKI 3a0e3neuams 20MOGHICIb yuumensi 00 OPMYBaAHHS 8
WKOJIAPI8 KIOYOBUX | NpeOMemHux Komnemenmuocmet. Busnaueno nepenik 0008 ’a3xk06ux
OCBIMHIX KOMNOHEHM Npocpamu, 5IKi poO3nodileHO PIBHOMIPHO Midc 000Ma CheyiaibHOCMIMU
ma nooineHo Ha OI0KU 3a2aIbHOI NI020MOBKU Ma NPogeciinoi Ni02omosKu 3a cneyiaibHiCm0o
014.13 Cepeons oceima (My3zuune mucmeymeo) ma cneyianvricmio 013 Ilouamkosa ocsima.
O3nayeno 3aeanvhi ma Gaxosi KOMnemeHmHOCmI, SKi opmytomsbcs Y 3000y8auie uwoi
ocgimu 8 npoyeci 3ac60E€HHA OCEIMHIX KOMNOHEHMI8 Ma GIONOBIOHI NPOSPAMHI pe3yIbmamu
Hasuanus. Poskpumo ocobrugocmi  npakmuynoi nid2omosku  3000y8auie  NOOGINHOL
cneyianbHOCmi 8 Mexcax 0OHIET 0Cc8IMHbOI npocpamu.

Kniouosi cnosa: oceimusa npocpama; uumenb MY3U4HO20 MUCHMEYMEA; GYUMENb
NOYaAMKOBOI 0C8Iimu, KOMNEMEeHMHOCMI, NPOCPAMHI pe3yTbmamuy Hag4aHHs.
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NON-FORMAL MUSIC EDUCATION ORGANIZATION
IN OUT-OF-SCHOOL INSTITUTIONS

The article reveals the importance of non-formal music education in out-
of-school institutions. It is noted that non-formal music education is a certain
artistic movement and a socially organized community of people who are united
by common artistic interests, goals, and joint musical activities.

The use of different forms of organization of non-formal art education in
extracurricular institutions is conditioned by the type of art, namely non-formal
musical educational activity is carried out in choral groups (folk, chamber),
vocal ensembles (folk, vocal and instrumental), in individual vocal performance,
instrumental duets, trios, ensembles or orchestras (folk instruments, bandura
players, etc.) and various temporary creative music groups.

The advantages of using informal music education in an extracurricular
institution are its mobility, flexibility, the use of alternative forms of learning,
and the formation of additional skills.

Keywords: informal music education, extracurricular institution, music
circle.

Introduction. In modern conditions of increased attention of
society and the state to the pedagogical development of personal
creative abilities of the young generation, many fundamentally new
pedagogical concepts, systems, and educational technologies are
produced and implemented. All over the world, there is a search for
new strategies and directions of scientific and pedagogical activity,
which would simultaneously correspond to scientific postulates and
promote the development of new research. The Accomplishment of
new pedagogical and artistic objectives is carried out in the conditions
of fast dynamic social processes. Scientists are developing the latest
technologies, actively working with them, modernizing the music and
pedagogical industry, and studying the prospects for further
development of art, including music education.

Global transformations taking place on the world stage are the
cause of reform changes in the field of both formal and non-formal
education, including music education.

© V. Myroshnychenko, 2022
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Reforming the education sector in Ukraine involves finding new
approaches and models of non-formal music education. Such a model
as non-formal education has become an essential element of the
modern educational dimension. It expands the spheres of its existence.
Non-formal music education i1s becoming a crucial factor in a
personality’s formation and development.

Holistic theoretical analysis of scientific research shows that
Ukrainians are looking for perspectives and ways to raise the issue of
non-formal art education.

Analysis of recent research and publications. Ukrainian
scientists conduct research that can be classified as follows: research
that reveals and substantiates modern educational paradigms,
concepts, methodological approaches to future music teacher
vocational training (O. Kozyr, O. Hluzman, L. Masol, O. Oleksiuk,
H. Padalka, T. Reizenkind, A. Rostovskyi, O. Shchelokova); research
that analyzes the influence of art on the individual (I. Ziaziun,
L. Koval, O. Otych, O. Rudnytska); research that covers future music
teacher’s professional and personal qualities formation in the process
of vocational training (O. Kuznichenko, I. Levytska, K. Melnychenko,
O. Plokhotniuk, P. Kharchenko, M. Falko).

Art pedagogy has accumulated significant positive experiences
reflected in the progressive ideas of non-formal music education.
There are scholars who try to create the newest conditions, directions,
and technologies of music art development. Thus, Ukrainian scholars
M. Leshchenko, L. Pukhovska, and N. Sulaieva made a significant
contribution to non-formal art education. E. Huseinova, Yu. Lukianova,
L. Sihaieva covered the issues of the latest pedagogical systems of
non-formal art education; N. Vyshnevska, L. Volynets, V. Irkliienko
revealed the distinctive and common features of traditional and non-
formal education.

Ukraine 1s successfully integrating into the European educational
dimension. Scientists study foreign experience in non-formal art and
music education, improve the quality of teacher education, introduce
new, non-standard teaching systems, and explore ways of music
education innovative transformations in the concept of competence
approach.
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The purpose of the paper is to investigate the process of
organizing non-formal music education in out-of-school educational
institutions.

Research methods were the following: theoretical methods that
make up the analysis of the scientific sources; empirical methods were
used to study scientific sources dedicated to formal and non-formal
education development; the deductive method involved the course of
research from general (education system) to special (non-formal art
education) and specific (non-formal music education in out-of-school
education).

Presenting the main findings. The development of non-formal
music education in out-of-school educational institutions has been and
remains one of the leading topics for modern education. Non-formal
music education i1s a specific artistic movement, in a way. It is a
socially organized community of people united by common artistic
interests, goals, and integrated musical activities.

Currently, the issue of organizing non-formal music activities in
out-of-school educational institutions to create conditions for quality
music education is relevant for teachers. After all, non-formal art
groups are a universal means of involving a child in active artistic
activities, socialization, individualization, and acquisition of
professional musical abilities.

The use of various forms of non-formal art education in out-of-
school educational institutions is determined by the type of art. Thus,
non-formal music educational activities are carried out in choirs (folk,
chamber), vocal ensembles (folklore, vocal-instrumental), individual
vocal performance, instrumental duets, trios, ensembles or orchestras
(folk instruments, chamber one, wind, bandura players, bagpipers, etc.)
and various temporary creative music groups, etc. (Sulaieva, 2013).

Non-formal music groups can be called a social environment, a
circle of communication. Therefore, the reasons for the development
revival of out-of-school non-formal music groups, studios, and
associations can be described as follows:
the desire to study something unusual, especially modern art;
the failure at school and alienation from the school staff;
the lack of interest in something, inaction, indifference to learning;
the need for emotional impressions;
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e the lack of individual approach in school;

¢ inattention to adolescents in the family, neglect, loneliness,
insecurity;

e originality of impressions received by teenagers in non-formal
groups, inner freedom;

e the opportunity to protest against the situation of young people
in modern conditions.

Non-formal music groups are, in fact, a whole system; it is not
only music or artistic and aesthetic education. It is also a kind of social
education aimed at socialization and individualization by means of
music art. In order to implement non-formal music education, future
teachers should be prepared to implement the following areas of
educational work:

* the dynamic side of communication development, namely ease
of contact, initiative, willingness to communicate;

 development of empathy, emotionality, and expressiveness of
non-verbal means of communication;

« stimulating the child’s imagination;

 development of positive self-esteem, which is associated with a
state of looseness, self-confidence, a sense of emotional well-being;

* development of personality significance in the children’s
group, formation of positive self-esteem;

 improving the ability to creatively convey the musical image,
using their experience and various means of musical expression;

 renewal of the subject-spatial environment, which contributes
to children’s aesthetic development and emotional well-being;

* creating conditions for involving children and adults in musical
culture and organizing joint musical activities.

It might be stated that the purpose of the non-formal music
(vocal) group is to develop children’s musical abilities and interests,
in particular giving gifted children the opportunity to show their
abilities; teaching children to sing correctly and intonationally;
instilling and deepening a love for a song; cultivating taste, high
performing culture; taking part in non-formal out-of-school activities.
The non-formal music group head’s work should be focused on the
development of musical memory, basic skills of harmonious pitch,
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creative thinking, musical pitch and intonation, singing skills, singing
breathing, and expanding the range of voice.

Enriching children’s theoretical knowledge and forming their
vocal and instrumental skills, we teach them through music to express
emotional states, attitudes toward another person, tell a whole story
and create an image that corresponds to a piece of music.

By attending a non-formal music group or studio, teachers
involve children to gain knowledge about the surrounding art world,
thus provoking their initial socialization in music. It contributes to the
accumulation and understanding of knowledge about the art of music,
the formation of socially oriented motives, and creative mastery of the
diversity of social roles, which enriches the individual’s social
experience.

The work of the non-formal out-of-school music group is
concert and performance. Participants of the non-formal vocal group
participate in concerts, competitions, and performances. Therefore, the
music group head should pay attention to preparing students to
perform in front of an audience, which helps to increase self-esteem.

To organize non-formal music education, attention should be
paid to musical abilities development in the non-formal out-of-school
educational institution. Fundamental and specific musical abilities are
developed during the visit to the non-formal music group. The
development of children’s musical abilities is displayed in musical
activity. An example is the usage of modern information and computer
technology, which can accompany different types of children’s
musical activities, namely vocal and choral singing, listening, musical
and rhythmic movements, staging, improvisational and vocal,
instrumental, rhythmic, playing musical instruments, conducting,
musical and didactic games. Modern information and computer
technologies are presented by the following items: music players; musical
games; software for karaoke singing; music encyclopedias; curricula,
textbooks; music designers, and software for composing music.

Teaching music should be close to the game. However, it is
necessary to teach children to observe musical phenomena, compare
them, and find and correctly name musical patterns.
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Rhythmic education should be based on the transfer of the rhythm
of the music in a variety of simple movements made by children. The
rhythm lesson itself is the easiest to present in the form of a game:

* the usage of rhythmic elements (‘step,” ‘running,” ‘don, deli,’
‘ta-titi’);

« visual images of rhythmic phrases (Drawings of birds);

* thythmic accompaniment composition;

« thythmic exercises (clapping, tripping);

* singing with a roll call (performed alternately by the teacher
and children).

The key objectives of modern non-formal music education are
musical discoveries and musical talent development. Among modern
technologies, improvisation can be called a specific type of children’s
creative musical activity. Its result is achieved while improvising,
without prior training. For example, for a child to come up with a
melody, they need to master the rhythmic and intonation experience,
which is developed during music lessons hence constant practice.
Besides, it 1s necessary to get acquainted with the proposed text, its
rhythm, and its melody structure.

Creative tasks and productions are also effective means of
musical and creative activities development. Theatrical activity is the
basis of children’s interaction with adults, which influences creative,
musical skills, and abilities formation. The teacher encourages
children to be creative by designing appropriate scenarios and
situational pictures. Performance is easy, and children can interpret
music freely. Though, the rules of the game and the plot sometimes
help children improvise. The gradual complication of the game
conditions, fairy tales, productions, musicals, and their scripts
contributes to musical experience and creative abilities enrichment.
Thus, children’s independence develops. Creativity allows teachers to
develop, direct and control children’s musical thinking. The
difficulties that arise in the process of singing (lack of coordination of
pitch and voice) are gradually eliminated. ‘Non-singing’ children can
show their creativity through movements while playing children’s
musical instruments.

Conclusions. In out-of-school institutions, non-formal music
education is provided in parallel with formal education. It is realized
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mostly in artistic and creative groups, art associations, etc. Non-formal
music education is free from compulsory curricula, coordination with
various authorities, and strict adherence. Such freedom makes it
possible to build a curriculum every time, focusing on the audience’s
needs and implementing innovations.

On the other hand, the same freedom also means greater
responsibility for developing and adhering to internal quality
standards and constantly developing innovations. The advantages of
using non-formal music education in out-of-school education are its
mobility, flexibility, alternative forms of teaching, and the formation
of additional skills. It creates a wide field for the individual’s artistic
potential realization and creative development.

Prospects for further research. The study does not cover all
aspects of the issue. The methodological support development for the
music group (association) functioning in an out-of-school institution is
considered promising.

Cnucox BUKOPUCTAaHOI JiTepaTrypu

[MaBnuk, H. (2017). Teopis i npaxmuka opeanizayii HeghopmanrbHoi oceimu Moa00i:
Hasuanvnuu nocionux. XXutomup: Bua-so XKV im. I. @panka.

Cymnaesa, H. (2013). HedopmanpbHa MHUCTEIbKa OCBITa CTYICHTIB BHIMUX TE€IAarOri9YHUX
HaBUaJIBHUX 3aKJIaniB YKpaiHu. [ledacociuni nayku. meopis, icmopis, iHHOBAYIUHI
mexnonoeii, 7(33), 394-404.

Bimania Mupownuuenko

OPI'AHIBAIISI HE®GOPMAJIBHOI MY3UYHOI OCBITH
Y NO3ALIKIJIBHUX 3AKJIAJTAX

Y cmammi posxkpusaemvcsa  eadxcausicmv  He@OpMANbHOI  MY3uuHOi oceimu 8
cyuacnomy cycninocmsi. I 100anvHi nepemeopents, AKi 8i00y8aiomvcs Ha C8IMOSIll apeHi, €
npudUHOl0 peopmayiinux smin y cepi sk GopmanbHoi, maxk i HeOPpMAIbHOI MY3UUHOT
oceimu. 3a3Havacmvcs, Wo HehOpMAIbHA MY3UYHA OCBIMA € NEGHUM MUCEYbKUM DYXOM —
COYIANbHO OPeaHi308AHOI0 CHIILHOMONW JH00el, SKI 00 €OHAHI CNITbHUMU MUCHeYbKUMU
iHmepecamu, Yiiamu ma CRiIbHOW MY3UUHOIO OISIbHICIIO.

YV x00i nepopmanvroi myzuunoi oceimu peanizo8yiomucsi pisHi HANPAMU BUXOBHOT
pobomu, 30Kpema KOMYHIKAMUGHULL (PO36UMOK OUHAMIYHOL CMOPOHU CNIIKY8AHHS — 1e2KiCMb
KOHMAKMYBAHHS, [THIYIAMUBHICMb, 20MOBHICMb 00 CNIAKY8AHHA), COYIANbHUL ((hopmMysanHs
GIOUYMmMA 3HAUYWOCII 6 OUMAYOMY KOJEeKMuUei, chopmosanoi no3umueHoi CAMOOYIHKU),
NCUXONIO2TYHULL  (PO36UMOK  NO3UMUBHO20 CAMOBIOUYMMs, WO NO8 S3AHO 3i CMAHOM
PO3KYmMocmi, 6neeHeHocmi 8 Cco0i, GiouymmsamM 61ACHO20 eMOYIliHO20 OAa2oNnony4ys);
ecmemudHull (CmeoperHs yMo8 OJisl 3aLy4eHHs Oimell I QOPOCIUX 00 MY3UYHOI KyIbmypu ma
Opeawizayis CniibHOI My3uyHOi OISUIbHOCMI; MEOpYe GUPANCEHHS MY3UYHO20 00pa3sy;
NONOBHEHHS NPEOMEMHO-NPOCHOPOBO20 Cepedo8UULA) MOUO.

Buxopucmannusa pisnux @opm opeanizayii HeghopmanvHoi mucmeyvkoi oceimu 8
NO3AUWIKIIbHUX ~ 3aKNA0AX O00YMOBNIOEMbCA  NEGHUM 6UOOM MUCMeYmed: HepopmanrbHa
MY3UYHA OCBIMHS OIIbHICMb 30IUCHIOEMBCSL 8 XOPOBUX KOJEKMUBAX (HAPOOHUX, KAMEPHUX),
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BOKANLHUX AHCAMONAX ((ONLKIOPHUX, BOKANLHO-IHCIPYMEHMANbHUX), 6 [HOUBIOYANIbHOMY
B0KANbHOMY BUKOHABCMEI, IHCMPYMEHMANbHUX Oyemax, mpio, Keapmemax, aHcamoOnsax du
opKecmpax (HapoOHUX THCMPYMEHMI8, KAMEPHUX, OYX08UX, OAHOYPUCMIB, CONLIKApie ma iH.) i
PDI3HOMAHIMHUX MUMYACOBUX MEOPUUX MY3UYHUX 2PYNAX.

Memoto pobomu HegopManNbHO20 MY3UYHO20 2YPMKA € PO3BUMOK  MY3UYHUX
30ibHOCcmell ma iHumepecie Odimeu, a came. HAOAHHI MONCIUBOCMI 000APOBAHUM OIiMAM
npoasumu c6oi 30i6HOCMI, MY3UYHY NAM SAMb, 2APMOHIYHUL CIYX, ME0pYe MUCIEHHS,
BUX0BY8AMU CMAK, BUCOKY BUKOHABCLKY KYIbMYPY NIO 4ac yuacmi 8 3axo0ax no3auKiibHO20
3aknady. Poboma my3uuno2o Kepi6HUKA He@hopManrbHO20 MY3UYHO2O (BOKANLHO20 ) 2YpMKA
Mae 6ymu ckepoeaHa HAa po36UMOK MY3UUHO20 CAYXY ma YUCmomu iHmMoHayii, popmysanms
BOKANILHUX HABUYOK (CNiBOU020 OUXAHHA, 36YKOVMBOPEHHA, OUKYii, apmuKyisayii moujo),
PO3wUperHs Oianasony 20a0cCy, Nno2aubieHHs ab06i 00 nicHi. 3anponoHo8aHo i2poei
PUMMIYHI 3080aHHA, BUKOHAHHA AKUX MA€E 0OA3Y8amucs Ha nepeoavi pummy MY3UKU 6
NPOCMUX DIZHOMAHIMHUX PYXAX, 30KpeMa GUKOPUCMAHHA PUMMIYHUX eleMeHmi8 («KPOKY,
«biey, «OOH, Oiniy, «Ma-mi-mi»); HAOUHI 300PANCEHHS DPUMMIYHUX Dpa3; BUKOHAHHS
MY3UYHUX MBOpI6 (3 pUMMIYHUM aKomnawemenmom mowo. Ilepesacu eukopucmamnmsi
He(hopManbHOI MY3UUHOI 0C8IMU 8 NO3AUIKIILHOMY 3aK1a0l noiseaioms y ii MoOiibHOCHI,
CHYUKOCMI, 3ACMOCY8AHHI AlbMEPHAMUBHUX (OPM HABUAHHA MA QOPMYEAHHI 000AMKOBUX
Hasuuok. Lle cmeopioe wupoke none 0ns peanizayii Xy00HCHb020 NOMEHYIATY 0COOUCOCTI
ma it meopu020 po36UIMKY.

Knrwuoei cnosa: negpopmanvna mysuuna oceima, nO3AWKIIbHUL 3AKAA0; MY3UYHUL
2YPMOK.
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AND DIGITAL STORIES

The article deals with European Cooperative Work between Primary
Schools with eTwinning and Digital Stories. The author characterizes The Key
Action 2 Erasmus project ‘Writing for Inclusion’ (WIN) is to focus on rising
awareness, changing perceptions and providing resources to implement
inclusion through the concept of Care in Education.

The main purpose of this project is to empathize with the feelings and
emotions felt by those kids entering the group for the first time or those others
being different form the standardized group. Opening their minds and
broadening pupils’ boundaries may be a solid tool to create a more inclusive
and fair society to all.

The article includes detailed description of background and goals of the
project, it names all the project partners, project target groups, specific aims.

Keywords: Writing; Inclusion, European Cooperative Work; Primary
Schools; Digital Stories.

Background & Main goals. attempt to stimulate
students’ willingness to work creatively and collaboratively (Waters

The Key Action 2 Erasmus project "Writing for Inclusion"
(WIN) focuses on rising awareness, changing perceptions and
providing resources to implement inclusion through the concept of
Care in Education. At this point, the project’s conceptualization of
Care needs to be explained. It is understood as an epistemic category

© Mireia Canals-Botines, Nuria Medina-Casanovas, 2022

192


https://doi.org/10.33989/2226-4051.2022.25.256670
https://orcid.org/0000-0003-4481-4447
https://orcid.org/0000-0002-8002-4453

SSN 2226-4051. Ecmemuka i emuka nedazoeiyHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

that epitomizes the yearning of the individual to be "accompanied" in
the performance of experiences. In contemporary educational
research, the concept of Care 1s shaped by three lines of interpretation
and operation: Self-care; Care for others; and Care for the world.
These three different perspectives are not just a theoretical framework
of an educational model, but rather they represent a real "operative
model" that is usually applied in the care professions: teaching,
specialized educators, social workers, among others as an umbrella
term that encompasses every practice of inclusion (Canals-Botines and
Raluy Alonso, 2022).

Indeed, the main purpose of this project was for primary pupils
to empathize with the feelings and emotions felt by those kids entering
the group for the first time or those others being different form the
standardized group. Opening their minds and broadening pupils’
boundaries may be a solid tool to create a more inclusive and fair
society to all.

As for the project background, a needs analysis was carried out
to examine the beliefs and perceptions of university teachers, pre-
service and in-service teachers regarding inclusiveness and care in
education in the participating countries. The findings from the online
survey suggested that diversity was seen as an asset, but language
teachers struggled to facilitate integration. As for the main reasons,
many educators expressed their willingness to be trained in diversity
and, more particularly, to use new technologies and resources to
implement the principles of "Care in Education".

In order to mainstream inclusive practices and tackle the
effective use of digital storytelling to foster Care in childhood
education, a four-country consortium was created. It is composed of
four universities: University of Vic-Central University of Catalonia
(UVic-UCC) from Spain, Universita di Firenze from Italy (UNIFI),
Eo6tvos-Lorand University (ELTE) from Hungary, and Poltava V.G.
Korolenko National Pedagogikal University (PNPU) from Ukraine;
and four schools: Les Pinediques, from Spain, Istituto Comprensivo
Le Cure, from Italy, Erzsébetvarosi Két Tanitdsi Nyelvii Altalanos
Iskola €s Szakgimnazium, from Hungary and Poltava Comprehensive
school of I-III degree # 18, from Ukraine.
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Project target groups, Specific Aims and Outputs. Regarding
the Project target groups, they are in-service teachers, young language
learners, and more marginally pre-service teachers:

- School Teachers: In-service teachers play a crucial role in this
initiative because they need to be trained to gain deeper understanding
of “care” and also, they need to be given resources and support to
implement the project in their classrooms.

-Pupils: Children are undoubtedly the main target of our project
and all the project outcomes are meant to finally converge in helping
them develop positive attitudes towards inclusion in the class.

- Universities & Pre-service teachers: Pre-service teachers are
involved within the framework of the university modules since two
students from the four universities will carry out their practicum in a
project partner school to observe the development of the activities.

WIN is focused on seven outcomes during the project and upon
its completion:

- An open-access learning platform. It gathers practices and
transfers experiences among the participating universities and schools
in the areas of Inclusion and Care.

- Online modules. Their main goal is to reappraise the teachers’
attitude towards diversity and to sensitize them to the teaching styles
suitable for spreading our view of "Care" and Inclusion.

- Learning-focused animations. They are a bank of digital
resources that children can use to develop their stories on inclusion in
peer-to-peer scenarios.

- A school toolkit. It is developed to aid participants (teachers
and students) through all the steps that are to be followed to create a
digital story.

- A training activity. It combines e-learning modules (20h) that
different partners can choose according to their teaching needs, and
synchronic face-to-face sessions following a blended methodology
(20h).

- A multiplier event. Its main aim is to disseminate the project
outcomes and reach out to the local community.

- eTwinning and Digital tales. School students will elaborate
inclusive stories that are to be shared in an eTwinning project among
partner schools.
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Where are we so far?

Due to the war in Ukraine, the Consortium decided to extend the
project for six months and delay the training activity in Budapest and
the multiplier event in Vic as much as possible. Meanwhile, pupils
form the school partners have created drawings and digital books for
their peers in Poltava School. Also, they have sung a common song
that has been edited and compounded in a unique you tube channel for
private sharing. WIN i1s also grown up as a real European family
helping colleagues abroad in any need the Consortium can help in.
The schools in Budapest, Florence, Taradell and Poltava have been
organizing activities since the beginning of the project. This
understanding has overcome all possible outer disruptions until today.
The eTwinning, the digital stories and the videos with songs and
drawings are proof of it.

eTwinning

Introduction. The FEuropean Project Writing for Inclusion
(WIN) formed by the 4 Universities, the 4 schools of the 4 European
countries already mentioned in previous sections, started in September
2020, sharing the children’s work done in the project through an
eTwinning platform. The platform let them communicate, collaborate,
develop the project, and feel part of the FEuropean Ilearning
community.

The eTwinning Project We all Win is thought to be the meeting
point of the schools participating in the WIN (Writing for INclusion)
KAO02 Erasmus+ Project led by the University of Vic. “Writing for
Inclusion” focuses on raising awareness, changing perceptions, and
providing resources to implement inclusion through the concept of
care in education.

About the Project. The WIN project is designed to tackle the
effective use of digital storytelling to foster

care in childhood education. The pupils forming part of the
project come from very diverse cultural, economic, and social
backgrounds and this diversity is an asset for the children’s
involvement. Children will fully participate by exchanging their
animations with all the school partners and they will thus become
familiarized with cultural and social diversity in the other countries.
The Universities cannot take part in the eTwinning, only the schools
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can. The eTwinning rules establish that the teacher only forms part of
the eTwinning if he/she forms part of the school. If/When the teacher
leaves the school, the platform stays at the school and this teacher no
longer forms part of the eTwinning. To start using the platform, two
schools must start to construct the platform and then invite the others.

From September 2020 to June 2021 the eTwinning platform
helped to create bounds among the participating schools. All the
activities included in this eTwinning project are thought to allow
pupils and teachers in the different schools to get to know each other,
to get familiarized with cultural and geographical aspects of the other
countries. Sharing all these aspects will lead us to see similarities that
bring us together and differences that enrich each other. It will be the
meeting point of the schools as the basis for a better understanding.

Aims. The first set of aims are shared with the Erasmus+ WIN
Project:

e To share knowledge and best practices.

e To broaden teachers' understanding of inclusive educational
policies across Europe.

e To develop more inclusive attitudes towards diversity through
creativity in digital storytelling and the use of technology as part of
the emerging literacy process.

e To help pupils develop positive attitudes towards inclusion in
the class.

The following are the specific aims of the eTwinning project:

® To learn about other countries and cultures and infer their own.

® To create a better cultural understanding.

e To create a European identity.

e To develop oral and written skills in English.

e To improve students ICT skills.

Work Process

OCTOBER 2020: Logo contest. The four schools asked each of
their pupils to create a logo. All the schools made an exhibition out of
which each school chose the 5 best pictures. When they had the best
five, they created a paddle with the 20 best pictures from the 4
schools. The children voted for the 4 best ones and out of them the
one with the highest punctuation was the winner.
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https://padlet.com/europeanproject/win

The winner became the logo for both the Erasmus+ and
eTwinning projects.

NOVEMBER 2020: Who is Who activity with personal
introductions using avatars, pictures, or videos.

They created a Children’s padlet, called Let’s know each other,
in which they made a short description of themselves and talked about
their hobbies. They also added their pictures and put them together
with the text all scrambled up on the same wall. The task was to guess
“Who is Who?” and try to match the picture to the description. The
same was done in another paddled with the teacher’s pictures and
descriptions.

It was an interesting and challenging way to know each other.

DECEMBER 2020: How does each country celebrate
Christmas? Activity to

find similarities and differences between the participants.

https://read.bookcreator.com/50rw9GETTW VeaoBZniFpAuMn
VVn2/Japsq9cNTIOSzDSIC204UA

A. JANUARY-FEBRUARY: Guided tour through the
schools.

B. MARCH-APRIL: Cities, regions, and countries multimedia
presentations.

C. MAY-JUNE: Let’s talk about food sharing recipes!!

D. ALL YEAR ROUND: Did you know that we celebrate... ?
Activity to share a specific tradition that only one of the countries has.
It was done on the specific date of each celebration.

Expected Results. A non-tangible result is a wider cultural
understanding, improved ICT skills and better English. A tangible
result is the digital collection of traditions of the four participating
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countries. A more European outlook to our school and enrich our
pupils’ minds.

Digital Stories. The core of the Erasmust+ WIN Project is
writing stories by the school children to create awareness among
students of what inclusion means. One of the aims of the project is to
develop inclusive attitudes towards diversity though creativity in
digital storytelling and the use of technology as part of the emerging
literacy process.

When the schools started creating the stories, they made some
brainstorming with the children to know what topics they were going
to tackle. Out of this brainstorming came key words like hospitality,
citizenship, democracy, difference empathy.

The schoolteachers shared the activities created by ELTE
University in Hungary with the school children. All the activities
contained videos and stories showing the different topics, to make
children aware of care in education.

Once the children were acquainted with them, they were asked to
create their own stories dealing with the different topics, related to
their own situations. The children used their own L1, to make writing
and expressing themselves better. The schools created several stories:
Hungary and Ukraine created 5 stories each school, Italy created 10
stories and Spain 15 stories. Once they had created the stories, they
sent them to the respective Universities for them to translate them into
English, to be shared with all the school members.

Poltava University in Ukraine created a digital platform to be
used by children at school. This platform had a selection of different
characters to be used to create the animation of the written stories. The
fact of making these stories animated digitally motivated the pupils
because they could visualize their written version.

The next step will be joining the animation with the subtitles the
Universities will create to match the animation. We are now in this
process that will, hopefully be ready by the end of the school year
2021-22.

Videos

This Erasmus+ project had to face the COVID breakout during
the year 2020, but we never thought that something even worse would
come out: a war in one of the countries of a partner in the project. The
war in Ukraine was a shock to all of us, that made us create stronger
bundles within the group.
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Apart from trying to help out all the partners from the Ukraine,
the school teachers and school children of the other member countries
decided to make some drawings and sing a song of peace to be sent to
Poltava Comprehensive school of I-III degree # 18, from Ukraine to
make them feel that we are with them and we have them in our hearts.
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Mipeiia Kananz bominec, Hypia Medina Kazanosac

MONEPEIHI 3AYBAKEHHS IIIO10 IMMCHMA B IHKJIIO3Ii:
€BPOIEMCBHKA POBOTA B KOOIEPAIIIT MI’K IOYATKOBUMM HIKOJAMHA
3 eTWINNING TA HU®POBUMHU TBOPAMHU

Y emammi i0emuca npo esponeticoky cnienpayro mMisxe nOYAmMKOBUMU WKOIAMU
3 eTwinning ma Digital Stories y konmexcmi UKOPUCMAHHS eeKMPOHHO20 HABUAHHL.
Asemop xapaxmepusye K 2 npoekm Erasmus «llucomo 6 inknozusniti oceimi» (WIN),
AKULL CNPAMOBAHUL HA NIOBUWEHHs OOI3HAHOCMI, 3MIHY CAPULUHAMMA MAa HAOAHHS
pecypcie 01 6NPOBAOMCEHHs IHKMIO3Il 5K cucmemu HNOGHOYIHHO20 002140y ma
oonomoeu. Ceped napmuepis npoekmy — Ilonmascvkuil HayioHAAbHUL Neda2o2iuHUlL
yuigepcumem imeni B. K. Koponenka ma I[lonmascvka 3azanvrooceimus wkona I-111
cmynenig No 18 (nuni — I'imnazia Ne 18 [lomagcwkoi micvkoi paou,).

OcHosHa mema Yybo2o NPOEKMY — YMONCTUBUNU CNIBNEPENCUBAHHS NOYYMMAM
ma emoyisam, AKi 8i0yysaoms Oimu, Wo enepuie 8Cmynaroms 00 2pynu, abo mi, uo
BIOPI3HAIOMbCA 810 00HONIMKIE. CNpUsHHA NOBHOYIHHOMY MEHMAIbHOMY iX PO36UMK)
ma HisenAYis NepeuKo0 Moxice cmamu HAOIUHUM THCIMPYMEHMOM OJisl CMBOPEHHS.
OLIbW MOIEPAHMHO20 MA CNPABEONUBO20 CYCNITLCMEA.

Cmamms micmums 0emanbHUuti onuc nepedymo8 ma Memu NpoEKmy, 6 Hii
HA36aHi 6Ci napmuepu NPOEKMY, YIIbOBI 2PYnU NPOEKMY, KOHKPEmHI 3a680AHHS.
Ocmannimu €:

® 0OMIH 3HAHHAMU MA NEPedo8UM 00CBIOOM,

®  DO3WUPEHHS PO3YMIHHA GUUMENAMU IHKIIO3UBHOI OCBIMHbOI NOJIMUKU
€sponu,

® pO36UMOK OibUl [HKAIO3UBHO20 CMABIEHHA 00 PI3HOMAHIMHOCMI Yepe3
MBOpYiCMb Ni0d YAKC CMBOPEHHS YUPP0oB8020 ONOBGIOAHHS | BUKOPUCTNAHHS MEXHONO02Il
SK CKIAOHUKA PO3BUMK) ePAMOMHOCHI,

® Jonomoz2a Y4HAM Y PO3GUMKY HOZUMUBHO20 CMABNEHHS 00 GKIIOYEHHS 00
Knacy.

Jlemanizoearno KOHKpemHi npiopumemu npoEKmy:

® Ji3Hamucs npo iHWi Kpainu U KyIvmypu ma 3p00umu 8UCHO8KU NPO GILACHI,

® CINBOpUMU VAGLEHHA NPO KYIbMypy,

® MBOPEHHS €BPONEUCHLKOT I0eHMUYHOCTI,

® DO36UMOK YCHUX MA NUCbMOBUX HABUUOK 3 AH2NITUCLKOI MOGU,

® YOOCKOHANEHHS HABUUOK POOOMU 3 YUPDPOBUMU PECYPCAMU.

OOHuM i3 pe3y1bmamié NpoEKmMy € CMEOPeHHs Y WK Yugpoesoi niamegpopmu
ona Oimei. ILla naamgopma npononye Habip pi3HUX NEPCOHAKCIB, AKI 0YOymb
BUKOPUCMAHT OJIsl CMBOPEeHHs animayii 0o Hanucawux icmopiu. Hacmynuuu xpox —
NOEOHAHHA animayii 3 cyomumpamu, aKi poorams 0imu, wob 00NO8HUMU AHIMAYIFO.
3apasz asmopu cmammi npay0ioms HAO GUPIUEHHAM CaMe Ybo20 3a80AHHS, KU, HA
ixH1o oymky, b6yoe 3asepuiero 0o kinysa 2021-2022 nasuanbhozo poky.

Kniouoei cnosa: nucomo, inkno3sis; €sponeticeka poboma 6 koonepayii;
noYamKo8a WKoJd, eneKmpoHHUl pecypc.
Received 14.03.2022 r.
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TECHNOLOGICALLY ENHANCED ONLINE
OPPORTUNITIES FOR LANGUAGE LEARNING
IN INCLUSIVE EDUCATION

The article deals with T the technologically enhanced online opportunities
for language learning in inclusive education. The author supposes theoretical
background of the issue to be processes of globalization and digitalization, and
as the result - learners need to be additionally aware of human rights and to act
as cultural agents, contributing to a more peaceful and tolerant cultural
existence.

The author stresses, that overall objectives of global education overlap
with the goals of an inclusive and diverse education: being a global citizen
means being an advocate of tolerating the individuality of people on different
dimensions of cultural exchange. This joined perspective on sameness and
difference is crucial to understand the necessity of inclusion and by following
the objectives of global education, the EFL classroom can provide learners with
the mindset and attitudes to achieve this view on a changing world. He also
gives the description of online course, consisting of 6 compulsory modules. The
module structure pattern (goals, theoretical background, practice, EFL
application, reflection) is given. It is stated, that other teaching resources such a
sample units of secondary school materials or teacher guidelines have also been
elaborated.

Keywords: online language learning, inclusive education, literature;
teacher education.

Theoretical Background. As early as 1994, the Salamanca
Statement proclaimed that every person has “the fundamental right
to education, and must be given the opportunity to achieve and
maintain an acceptable level of learning” regardless of this person’s
“unique characteristics, interests, abilities and learning need”
(UN 1994: VIII). The UNESCO Guidelines for Inclusion (2005)
furthermore state, schools and other educational institutions need to
“creat[e] an environment [...] in which children are both able and
enabled to learn” (UNESCO 2005: 10), so that young individuals can
grow up to freely develop their own identities and ideas and, in the
process, become themselves advocates for making an increasingly
interconnected world a place of non-discrimination and acceptance.

© Angel Raluy, 2022
201


https://doi.org/10.33989/2226-4051.2022.25.256672
https://orcid.org/0000-0002-9796-0088

SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

Fostering diversity and inclusion is an objective which concerns
all school subjects alike and the EFL classroom offers the potential to
negotiate and reflect upon diversity and inclusion from two
perspectives: 1) examine cultural forms of diversity (e.g., diversity
based on gender, religious beliefs or ethnicity) and 2) discuss the
central role /anguage plays 1in the representation and active
construction of diversity (Byram & Kramsch 2008). Indeed, the
contemporary EFL classroom becomes an ideal educational space in
which learners can get to know and reflect upon individual differences
resulting from dynamic processes of cultural categorization and
negotiation. In the European context, Byram shaped the idea of
intercultural communicative competence as an overarching goal of
teaching English (Byram 1997). His concept is based on the idea that
speakers of different languages also belong to different cultures. These
cultures are seen as relatively stable entities, which differ from each
other in terms of the values, rituals, lifestyles or beliefs they represent.
Given these basic differences between cultures, EFL learners are
supposed to not only know about the culture-related differences
between different speakers of English, butalso develop specific
communicative competences that allow them to negotiate with
and understand the ‘other’ (Byram, 1997).

In recent years, however, the intercultural paradigm has been
repeatedly criticized for its strictly binary understanding of culture,
centred around the clear-cut distinction between the self and the other
(cf. Blell/Doff 2014). Thus, critics have voiced the opinion that a
belief in fixed cultural boundaries can no longer be maintained in a
highly globalised world. As a result, several researchers have argued
for a transcultural approach to understanding culture, which replaces
the notion of culture as fixed entities with an image of cultures.
Cultures are conceived of ashybrid networks of ever-changing
cultural practices (Freitag-Hild 2018) in which individuals are no
longer representatives of a fixed cultural collective but become
“floating identities” (Griinewald, Kiister & Liining 2011: 69). This
transnational approach considers cultures as complex processes, and
seeks to enable learners to perceive diversity asbeing deeply
embedded in a constant exchange of different cultural influences.
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Finally, the more recent processes of globalisation and
digitalisation have increasingly triggered interest in the approach of
global education. According to Gaudelli (2016), global education
aims at making learners global citizens, who act on both a local and a
global level. In this context, as Osler and Starkey (2003; 2018) point
out, learners need to be additionally aware of the role human
rights play in the global sphere, which turns them into cultural agents
contributing to a more peaceful and tolerant cultural existence on
various levels of personal action (cf. Jackson 2019). At this point,
the overall objectives of global education overlap with the goals of an
inclusive and diverse education: being a global citizen means being an
advocate of tolerating the individuality of people on different
dimensions of cultural exchange. This joined perspective on sameness
and difference is crucial to understand the necessity of inclusion and
by following the objectives of global education, the EFL classroom
can provide learners with the mindset and attitudes to achieve this
view on a changing world.

Project. The Erasmus KA2+TOOLS project (Technologically
enhanced online opportunities for language learning in inclusive
education) aims at supporting the development of such educational
environments by examining how inclusive learning settings in schools
can be further established, improved and enhanced with the help of
digital technologies. In this context, the project follows a broad
understanding of diversity as a concept, which is used to describe the
different and idiosyncratic dispositions and identities of individuals
within a society in terms of “race, colour, sex, language, religion,
political or other opinion, national, ethnic, indigenous or social origin,
property, birth, age or other status” (UN 2008: 2) and Inclusion, which
i1s understood as the foundational principle and practice concerned
with the acceptance, protection and non-discrimination of these
individual dispositions on a social, cultural, political, and economic
level of society. The Project stems from the belief that foreign
languages, English in particular, form a very powerful platform for
enhanced education and personal development for learners with
different individual needs. However, EFL educators must have
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effective awareness of a variety of needs and cope with them in their
lessons. The project main goals are:

. Raise awareness of the necessity of dealing with mixed ability

. Enhance the quality of teacher training in social, digital and
cultural inclusion

- Promote ICT as an instrument to favour inclusion

« Organize seminars and activities to advocate for non-
discriminatory attitudes in teaching

. Set up a debate platform to share ideas regarding inclusion in
the EFL

The partnership consists of seven organisations from five
countries and is coordinated by the University of Opole, Poland. The
rest of the consortium is composed by:

« The University of Vic-Central University of Catalonia (Spain)

. Kaye Academic College of Education (Israel)

o The Zentrum fiir Lehrerbildung der Universitit Miinster
(Germany)

« The University of Cyprus SEIT Lab (Cyprus)

. The Municipal In-service Teacher Training Centre (MODN)
in Poland

« The Zentrum fiir schupraktische Lehrerausbildung Miinster
(ZFL) in Germany.

More specifically, this project 1s concerned with the
development of concrete teaching materials that can assist future
teachers of English in implementing a more inclusive approach to
teaching and learning in their own English as a foreign language
(EFL) classroom. For that purpose, an online platform has been
created, which does not only allow English teachers from all over the
world to easily access all the materials and units designed in the
course of this project but also, in doing so, can start a conversation
on what diversity and inclusion mean in the context of foreign
language education today.

Online Modules. The course consists of a number of modules
that have been placed on the project Moodle platform. They may be
used for online, hybrid, or face to face teaching and they aim to
promote technology use and inclusive education in the area of
language learning. In addition, the course endeavours to enhance
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international collaboration among pre-service students. The course is
planned for 30 hours /5 ECTS and its implementation may be carried
within the framework of university courses. They could also be adapted
in such a way that they can be offered in other languages. As for the
online course structure it consists of 6 compulsory modules, namely:

1. Introduction

2. Social diversity in education and accent bias

3. Cultural Diversity

4. Digital Citizenship in language education

5. Gender Inequality

6. Universal design for learning

The module structure follows a pattern for all the units:

e Goals: what participants will learn and be able to do by the
end of the module

e Theoretical background: key concepts and knowledge or
research related to the topic

e Practice: activities meant to reinforce the theory and help
participants progress in their understanding of the concept

e EFL application: tasks that connect the topic with the EFL
classroom practice and suggest activities for students

e Reflection: students are asked to self-assess themselves and
reflect upon their own practice

In addition, other teaching resources such a sample units of
secondary school materials or teacher guidelines have also been
elaborated to guarantee its sustainability and use by EFL teachers.
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Anxenv Panyu

PO3IMIMPEHHA TEXHIYHAX MOXKJIUBOCTEN OHJIAVH-POBOTH
Y XO/JI BABYEHHS MOBH B IHKJIIO3UBHIM OCBITI

YV cmammi udemvca npo mexuonoziume po3uwupenHs MonicIugocmel Yupposux
pecypcie 0 8UBUEHHST MOBU 6 IHKMO3UBHIU oceimi. Ilepedymosoro 00CniodiceHHs Ybo2o
NUMAHHA A8MOP B6ACAE NOCUNEHHS Npoyecie enodanizayii ma yugposizayii, pezyromamom
SAKUX € HEOOXIOHICMb 000AMKOB020 3HAHHS NPA8 NIOOUHU AU BUCIYNAMU 8 POJli KYIbMYPHUX
azenmis, CHpUAIYY OiIbUW MUPHOMY MA MOIEPAHMHOMY ICHYBAHHIO C8IMOBOI KYIbMYpPU.

ITiokpecneno, wo 3acanvui npiopumemu 2n006anbHOI ocgimu 30iearomvcs 3 YiiaAMU
IHKNII03U8HOI ma NONIKYIbMYPHOI oceimu. Oymu 2poMAOAHUHOM C8imy — O03HaYae Oymu
NPUXUTbHUKOM MOAEPAHMHO20 CMABLEHHs 00 THOUBIOYANIbHOCMI N0l Y DI3HUX BUMIPAX
KYyIbmypHo2o 00miHy. Taxuti cycnitbHutl no2isi0o Ha O0OHAKOBICMb [ GIOMIHHICMb MAE
supiuiaivbHe 3HA4eHHS OJisl PO3YMIHHA HeoOXiOHocmi iHKA03il. /Jompumyouucs memu
2N100aNbHOI 0C8iMU, THKIIO3UBHUL KIAC 0ONOMOdCe CMBOPUMU NIOTPYHMA 0N (POPMYEAHHS
came makozo no2usidy Ha c8im, wo 3MIHIOEMbCA.

Cpopmynboearno ocHOBHI 3a80AHHS NPOEKMY, AK-OM.

®  nidsuUWUMU YCBIOOMIIEHHS Neda202amu HeoOXiOHOCmi npayoeamu 3i 3MIUAHUMU
30i6HOCMAMU,

®  yoocKoHanumu SKiCmb Ni020MOSKU 64umenié i3 coyianvHoi, yugposoi ma
KYIbmyYpHOI IHKI03I1;

o nponacyeamu IKT ax incmpymenm cnpusnHs iHK031i;

®  opeamizogyeamu cemiHapu ma 3axo0u Oisl NPONA2aHOU HeOUCKPUMIHAYIUHO20
CMAGNeHHsl 8 HABUAHHI,

® cmeopumu OUCKYCIUHY naamgopmy 051 00MiHY i0esmu.

Aemop Hasooums onuc OHAAUH-KYPCY, WO CKIA0AEMbCA 3 wecmu 0008 [a3K08Ux
MOOYIIB:

1. Bcmyn.

2. Coyianvre posmaimms 6 0C8Iimi ma aKyenmHe ynepeodtCceHHs.

3. Kynomypne pozmaimms.

4. Lugppose epomadsaHcmeo 8 MOBHIl 0C8Imi.

5. I'enoepna nepignicmeo.

6. Vrigepcanvuuii Ouzatii HA84aHHs.

IIpononyemoca wabnon cmpykmypu mMooyis, AKull 8KII0YAE Yili, meopemuyny 6asy,
NPAKMUKY, 3aCMOoCy8aHHs IHKI03I1, peqhieKcito.

3aznauacmocsa, wo po3pobreHo U IHWL HABUANLHI pecypcu, HANPUKIAO, 3pa3Ku
0eMOHCMPAYIUHUX WKLIbHUX Mamepianie, peKomMeHOayii 01 auumenie.

Knrouogi cnoea: susuenns mMosu oHNAlH, IHKIIO3UBHA OCIMA; neoa2o2iuna oceima;
Jaimepamypa.
Received 20.03.2022 r.
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THE USE OF DIGITAL TECHNOLOGIES
IN THE TRAINING OF SOCIONOMIC SPECIALTIES
FOR WORK IN INCLUSIVE EDUCATIONAL
CONDITIONS

The article considers and analyzes the problem of using digital
technologies in the preparation of specialists in socionomic specialties to work
in an inclusive educational environment. The essences of inclusive education,
the regulatory framework of inclusive education in Ukraine, and socio-
pedagogical and correctional work with children with special educational needs
are revealed. The role of a social pedagogue, speech pathologist, and speech
therapist in working with children with special educational needs in inclusive
education is determined. The article considers the possibilities of using digital
technologies in the work of specialists in socionomic specialties in the context of
inclusive education and ways to improve the system of their training.

The authors present an analysis of experimental research to determine the
readiness of future specialists in socionomic specialties to use digital
technologies in educational and professional activities. Positive and negative
factors of digital technology use are determined.

Keywords: inclusive education;, a social pedagogue; a defectologist;
a speech therapist; a child with special educational needs,; a specialists, digital
technologies.

Introduction. Today it is determined that the main goal of social
development is to create a “society for all”. It opens the way to the
realization of rights and opportunities for every member of society, as
well as provides equal access to quality education. The concept of
modernization of Ukrainian education states the principle of equal
access of children and young people to full life and education in
accordance with their interests and preferences, regardless of family
wealth, place of residence, and health.

© V. Berezan, N. Pakhomova, V. Pakhomova, 2022
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The development and functioning of both special and inclusive
education in modern conditions is considered a reflection of
progressive change and a manifestation of care for children with
special educational needs. Thus, the introduction of inclusive education
as a modern model that provides quality education for children with
psychophysical development and opens the way to the rights and
opportunities of everyone, provides not only equal access to education,
upbringing, and rehabilitation, but also requires qualified teachers.

The main tasks of inclusive education, which should be solved
by educational institutions are the following: to ensure the diverse
development of children and the realization of their abilities; to create
an educational-correctional and rehabilitation environment to meet the
educational needs of students with special needs; to create positive
microclimate in an institution with inclusive education; to form active
interpersonal communication of children in an inclusive educational
space; to provide differentiated psychological and pedagogical,
medical, social and correctional support for such children; to provide
counseling and educational assistance to families raising children with
special needs (psychological, pedagogical, medical, social and legal
aspects), involving parents in the development of individual plans and
programs for development, training, and social adaptation, etc.

In the context of the complex challenges of the modern world,
which have taken place in our country (pandemic, war), the training of
socionomic specialties, namely social educators, social workers,
correctional educators, speech therapists, teacher assistants to work in
an inclusive educational environment becomes relevant possession of
not only innovative pedagogical, but also modern digital technologies,
which is a consequence (result) of scientific and technological progress.

Therefore, there is a necessity for the formation of digital
competence, which involves the possession of theoretical knowledge
and practical skills in the use of specific digital technologies as a
means of communication and providing content and procedural side of
learning, education, and personal development in limited interpersonal
interaction.

Analysis of recent research and publications. The problem of
life of children with special educational needs is the subject of
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research by theorists and practitioners of many branches of science:
medicine, special (correctional) pedagogy, psychology, sociology,
social work, social pedagogy and others. Problems of attracting
children with special educational needs to study in secondary schools,
their rehabilitation and adaptation to social norms are thoroughly
considered in the works of scientists in social pedagogy I. Zvereva,
A. Kapska, M. Reynolds, N. Sabat, O. Kholostova, etc. The basics and
principles of implementing inclusive education in Ukraine are revealed
by scientists S. Yefimova, A. Kolupaeva, A. Krykun, O. Martynchuk,
O. Taranchenko and others. The issues of professional training on the
basis of the competence approach of social and correctional teachers
and their readiness to work in an inclusive educational space are the
subject of research V. Berezan, V. Bondar, M. Galaguzova, A. Kapska,
L. Mishchyk, S. Mironova, N. Pakhomova, V. Polishchuk, V. Synyova,
E. Sinyova, D. Suprun, M. Sheremet and others. However, the issues
of the possibility of using digital technologies in the work of
socionomic specialists in inclusive education, and the conditions and
forms of training future professionals for such activities are studied, in
our opinion, insufficiently, and some aspects were not the subject of
scientific research.

Therefore, the purpose of the article is to highlight the legal
framework and main areas of work of specialists in socionomic
specialties in an inclusive educational space; to determine the main
advantages and disadvantages of using digital technologies in working
with children with special educational needs in an inclusive
educational environment; to outline the possibilities of using digital
technologies in the work of specialists and ways to improve the
preparation of students of socionomic specialties to work in an
institution with inclusive education.

Presenting main material. Modern science uses the term
“inclusion” to describe the process of education of children and young
people with special needs. In the general sense, inclusion is the
process of increasing the degree of participation of all citizens in
society, especially those with developmental disabilities. In foreign
countries (Belgium, Great Britain, Denmark, Canada, Cyprus, Spain,
USA, Sweden, South Africa), which have more than 30-40 years of
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experience in the social integration of atypical children, the concept of
“inclusion” replaces the concept of “integration”. Uniting (integrating)
children with special educational needs and normal development in
one class does not mean their full participation in the life of the team.
“The purpose of an inclusive school is to give all children the
opportunity for a full social life, active participation in the team, thus
ensuring the fullest interaction and care for each other as members of
society” (Cabar, 2008, p. 43).

Since the 1990s, the concept of “integration” in our country has
been replaced by the term “inclusion”, which has a broader context,
namely integration reflects an attempt to attract students with special
educational needs to secondary schools, and inclusion involves adapting
schools, their general philosophy to needs of all students. Inclusion
needs to change at all levels of education, as it is a special system of
education that covers the entire diverse contingent of students and
differentiates the educational process, taking into account the needs of
children of all groups and categories.

Most scholars and educators (N. Kvitka, L. Koval, A. Kolupaeva,
N. Kompanets, A. Lapin, I. Lutsenko, O. Martynchuk, N. Sofiy,
O. Taranchenko, etc.) note that inclusive education is an approach that
helps to adapt the educational program, the learning environment to
the needs of students with special educational needs that differ in their
capabilities. Thus, one of the main tasks of inclusive education is to
meet the educational needs in the school environment and beyond.
Therefore, in order to implement the task, there is a need for
professional training to work in an inclusive educational environment.

In order to prepare future pedagogues to work in an inclusive
space, by Order of the Ministry of Education and Science of Ukraine
“On creating conditions for ensuring the right to education of persons
with disabilities” from 02.12.2005 Ne 691, introduced the discipline
“Fundamentals of Correctional Pedagogy” (from 01.09.2006) in higher
education institutions, which trained specialists in the direction of
“Pedagogical Education”.

During 2009-2022, there were active positive changes in the
implementation and realization of inclusive education in our country.
It 1s reflected in the relevant legal documents and guidelines (Order of
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the Cabinet of Ministers of Ukraine “On approval of the action plan
for the introduction of inclusive and integrated education in secondary
schools for the period up to 2012 from 03.12.2009 Ne 1482-r, Law of
Ukraine “On Amendments to Legislative Acts on General Secondary
and Preschool Education on the Organization of the Educational
Process” from 06.07.2010 Ne 2442-VI, Resolution of the Cabinet of
Ministers of Ukraine “On approval of the Procedure for the organization
of inclusive education in secondary schools” from 15.08.2011 Ne 872,
Resolution of the Cabinet of Ministers of Ukraine “On approval of the
Procedure for the organization of inclusive education in general
secondary education” from 15.09.2021 Ne 957 etc.).

In order to implement the state policy on ensuring the rights of
children with special educational needs to receive a quality education,
their integration into society in Ukraine, the Concept for the
Development of Inclusive Education has been developed and approved
(Order of the Ministry of Education and Science of Ukraine “On
approval of the concept of inclusive education” from 01.10.2010 Ne 912).
This document defines the legal and methodological basis for the
implementation of inclusive education.

According to these changes, educational institutions could fully
create special and inclusive classes and groups for education and
upbringing of children with special educational needs; the government
approved the “Procedure for organizing inclusive education in
secondary schools”.

Therefore, in order to improve the system of teacher training and
ensure quality education of children with special educational needs in
general educational institutions, the Ministry of Education and
Science of Ukraine recommended from 2012—2013 academic year to
introduce higher education institutions that train teachers in areas
(specialties) “Preschool education”, “Primary education”, “Social
pedagogy” academic discipline “Fundamentals of Inclusive Education”
in accordance with the program “Fundamentals of Inclusive Education”,
developed by the Institute of Special Pedagogy of the National Academy
of Pedagogical Sciences of Ukraine.

The inclusive environment provides psychological and
pedagogical support for children with special educational needs. The
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importance and functioning of the educational process for them have
changed due to changes in the paradigm of learning and the
introduction of a functional approach to social and educational
services in Ukraine.

If until recently psychological and pedagogical support was
considered as a systematic activity of a practical psychologist and
correctional pedagogue (defectologist), and the work of a social
pedagogue as a separate aid, today in accordance with the Model
Statute on the team of psychological and pedagogical support of a
child with special educational needs in the institution of general
secondary and preschool education (Order of the Ministry of
Education and Science from 08.06.2018 Ne 609), psychological and
pedagogical support is a comprehensive system of measures for the
organization of the educational process and child development,
provided by the individual development program. It provides for the
provision of psychological, pedagogical and correctional, and
developmental services.

Accordingly, psychological and pedagogical services are a
complex system of measures for the organization of the educational
process and development of a person with special educational needs,
provided by the individual development program and provided by
the support team, which includes (taking into account the educational
needs of the child with special educational needs) regular participants
(employees of the educational institution) and involved specialists
(medical worker of the educational institution, doctor, child assistant,
specialists of the social protection system, children's services, etc.).

A social pedagogue in an inclusive environment provides
social and pedagogical patronage of a child with special educational
needs and his parents; identifies social problems that need to be
addressed immediately, if necessary, sent to the appropriate specialists
for assistance; studies the social conditions of development of a
child with special educational needs; promotes the process of
socialization of the child with special educational needs, its
adaptation in the new team; informs the child with special
educational needs and its parents about the network of out-of-school
educational institutions, involves the child in clubs, sections, taking
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into account its capabilities; provides recommendations to participants
in the educational process on ways to effectively integrate a child
with special educational needs into peers, the formation of a positive
microclimate in the children's team, overcoming personal, interpersonal
conflicts; protects the rights of the child with special educational
needs, on behalf of the relevant authority may represent its interests
in relevant bodies and services.

Besides, the social pedagogue promotes the development of
social skills of students, as well as provides appropriate moral support
to children's families, their relatives and teachers, helps to overcome
difficult life situations. Today, a social pedagogue is a leading
specialist in social education, a specialist in educational work with
children and youth with special educational needs, designed to create
favorable social, educational and educational conditions for their
development and socialization.

A teacher-speech therapist and a teacher-defectologist in an
inclusive environment provide correctional and developmental
services to a child with special educational needs in accordance with
an individual development program; monitors achievements in the
relevant field of child development in accordance with the individual
development program; provide recommendations to pedagogues on
the peculiarities of the organization of the educational process, the
implementation of correctional and developmental goals in the
learning process, technology to achieve the ultimate goals of learning,
defined in the individual program of development and application of
adaptations (modifications); conducts consultative work with the
parents of such children.

It should be remembered that each child is unique; it has a
certain speed of socialization and adaptation, and it has its own
characteristics of speech and intellectual development, its own
learning style, and its strengths and weaknesses.

Thus, the complexity and versatility of educational activities in
an inclusive education require specialists in socionomic specialties
with strong integrative theoretical knowledge and practical skills to
analyze pathological phenomena of psychophysical development,
psychological and pedagogical features of mental and speech
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development, to conduct correctional and developmental classes taking
into account the potential of a particular child, a participant in the
inclusive space, which will increase the efficiency and effectiveness of
diagnostic, rehabilitation, propaedeutic, corrective and advisory and
educational work (ITaxomoBa, 2013, p. 45; Pakhomova, N., Baranets,
Pakhomova, V., Scherban, & Boryak, 2021, p. 126). Therefore, there
is a necessity to find innovative forms and methods of training to
ensure the successful learning and socialization of such a child.

Achievements of scientific and technological progress require
the transformation of the educational process in the direction of digital
technology. The use of distance learning technologies has become
extremely important during the COVID-19 pandemic and martial law.
The implementation of the educational process became possible only
with the use of digital technologies in education. Today’s realities
have made it possible to assess the importance and effectiveness of
digital technologies as a basis for ensuring the education system at its
various levels, in particular: for the educational process in educational
institutions at different levels of education (preschool, primary, etc.)
and training competitive staff for various fields and activities. At the
same time, it highlighted the necessity to rethink and reorient all areas
of activity to the use of advanced technologies, educational programs,
methods, tools and forms of educational activities, evaluation
procedures, etc. Despite the complexity and multifaceted nature of the
correctional educational process for children with special educational
needs, the use of digital technologies has become one of the main
means of supporting such children and their parents. Thus, one of the
ways to ensure the correctional educational process in the context of
inclusion at the present stage is the use of digital technologies in
working with children with special educational needs, their families,
and the staff of the educational institution.

The study of the problem of application of computer innovative
technologies and appropriate teaching methods in the correctional and
pedagogical process is not new. In the initial stages of the introduction
of information and communication technologies in the educational
process, correctional and social educators, and speech therapists began
to actively use them as an auxiliary and alternative means of teaching,
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education and communication when working with children with mental
and physical disabilities. During this time, a significant database of
theoretical and empirical data has been accumulated, which became
the basis for the study of the process of digitalization of the modern
system of special education. In order to ensure comprehensive
rehabilitation, create preconditions for the socialization of children in
the conditions of inclusion, computer programs of correctional and
developmental direction are developed and implemented in the
educational environment (Maprtunenko, basuma, KaudypoBchbka,
Komomiens, 2018, p. 41).

But the experience gained in the analysis of digitalization of
education still needs to be generalized, the positive and negative
consequences of this process need to be highlighted, and the most
promising areas of digital technology need to be clarified.

During 2020-2022, we conducted an experimental study with
140 students of socionomic specialties (future correctional pedagogues,
social pedagogues, social workers, speech therapists) studying at the
Faculty of Psychology and Pedagogy of Poltava V. G. Korolenko
National Pedagogical University to determine the place and importance
of digital technologies in the structure of professional training and in
future professional activities, the attitude of future professionals to
understand the need for such knowledge in professional activities and
their willingness to actively use such knowledge and skills.

To find out the importance of digital technologies in educational
and professional activities, indicating the strengths and weaknesses of
digital technologies, respondents were asked to answer the
questionnaire.

Analysis of the results of the survey revealed that 126 (90 %)
respondents before the COVID-19 pandemic were not ready to use
digital technologies in education and professional activities.
Respondents listed the positive features of the introduction of digital
technologies in the educational process, among which the majority
noted: individual approach to each student (pupil), taking into account
his abilities; student (pupil) can take an active part in the learning
process regardless of location; mobility in the learning process;
devotion of considerable time to independent cognitive activity, etc.
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Among the main shortcomings, almost all respondents noted: the
lack of direct “live” communication, which is a key component of the
success of the correctional educational process in interaction with a
child with special educational needs; low digital competence of
students and specialists in socionomic specialties; possible technical
risks associated with failures in the operation of programs and
equipment; a large number of computer programs and various
services, which requires appropriate knowledge and awareness of their
technical capabilities, etc.

In this regard, teachers of the Department of Special Education
and Social Work of Poltava V. G. Korolenko National Pedagogical
University together with students, who are majoring in 231 “Social
Work” and 016.1 “Special Education (Speech Therapy)”, have created
and constantly update the catalog of webliographic and bibliographic
materials. They call for resources that allow students, pedagogues,
practitioners of socionomic specialties to get acquainted with the latest
regulations on inclusive education, correctional and socio-pedagogical
work with children with special educational needs, enrich knowledge
in relevant disciplines, and improve their professional competencies
within network pedagogical societies, etc. (Berezan, 2019).

Thus, it should be noted that the digitalization of education helps
to improve its quality, as today there is a trend to increase the number
of virtual educational platforms, digital tools, and electronic resources
for online and offline learning (especially in the pandemic of March
2020 and martial law in February 2022). It significantly facilitates the
process of socialization and access to the educational process of children
with special needs, people with disabilities, people with musculo-
skeletal problems, etc. Digital technologies allow such people to develop
their abilities and talents, acquire a profession, and communicate with
like-minded people, etc. (Lyons, Thompson, Timmons, 2016). Thanks
to digital technologies, they overcome socio-psychological barriers in
communication, learning, gain access to a variety of informational,
legislative, didactic materials in an acceptable format, as well as have
the opportunity to demonstrate their educational achievements in other
fields (3anmoposxxuenko, 2013; Mop3se, bapna, Bemoep, 2013).
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Depending on the task of psychological and pedagogical support
of a child with special educational needs, specialists in socionomic
specialties use universal or special digital technologies. Universal
digital educational technologies include: electronic social networks,
multimedia presentations, educational and game platforms, video and
computer games, video conferencing, digital narratives (storytelling),
chat, guest books, blogs, forums, e-mail, text, photos-, audio-, video
editors, resources for creating crosswords, puzzles, augmented reality,
spreadsheets, databases, tools for online search, analysis and data
collection, online tools and applications that design digital or printed
graphics of time intervals (time tapes), etc.

Thus, these are general-purpose technologies for socionomics
specialists working with the Internet resources to communicate with
colleagues, medical and rehabilitation centers, etc., communicate and
cooperate with parents, specialists, and like-minded people, prepare
and maintain documentation, and create interactive exercises,
educational work, etc.).

Special digital technologies include:

diagnostic computer programs that allow multi-level diagnostics,
fill out electronic diagnostic cards, get an individual development profile,
make a support route or develop an individual development program,
track development dynamics, generate reporting documentation in the
form of summary tables, charts, protocols, maintain a database;

correctional and pedagogical digital technologies represented by
computer software complexes, professional simulators, therapeutic,
multimedia programs, design programs, computer, video, and audio
games;

digital reference and information technologies — special websites
that provide professional information, where you can get special
advice online and offline, find the necessary professional materials,
participate in chat discussions, etc.

The impact of digital technology on a child's development is
determined by the content of a particular program. However, there are
some common features, namely: increase motivation; quick
establishment of emotional contact with the child; effective interactive
communication; involvement of the emotional sphere; activation of
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cognitive activity; increasing the child's ability to work; creating a
favorable psychological climate (Tkauyk, 2015, p. 91).

Therefore, today it is impossible to imagine the educational
space without digital technologies that open fundamentally different
opportunities for socialization, education, and communication of
children with special educational needs and have significant
pedagogical potential.

Conclusions. Inclusive education in Ukraine is actively
developing and improving its regulatory framework. Thus, the
specifics of the activities of specialists in secondary schools with
inclusive education require them to continuous self-improvement,
broad awareness of innovative methods and forms of teaching and
education, and organization of the educational environment, awareness,
erudition, deep specific knowledge, and practical skills in various
fields of knowledge.

Digital transformation in the field of education should begin
with teachers, because only a teacher who has digital educational
technologies and ‘‘digital’’ thinking, is able to provide quality training
for future specialists in socionomic specialties. The teacher and future
specialist must have not only general technical and technological
competence but also modern digital technologies that are necessary
for the technical implementation of the distance form of education
when working with children with special educational needs.

The future specialist must be able to use in their professional
activity not only special software and hardware for working with
children with mental and physical disabilities, but also have skills in
working in an electronic environment, learning programs for audio
and video conferencing, and programs for creating electronic
educational materials. It determines their readiness to provide
correctional and pedagogical, and socio-pedagogical assistance in the
distance educational and correctional-rehabilitation process (design of
graphic, audio, and video information for diagnostic and correctional
work). These requirements must be taken into account in the training
of future professionals and in advanced training courses for specialists
in socionomic specialties.
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Banenmuna bepezan, Hamanin Ilaxomosa, Banepia Ilaxomosa

BUKOPUCTAHHA IU®POBUX TEXHOJIOTI'TH
Y NIATOTOBII ®AXIBIIIB COIIIOHOMIYHUX CHEIIAJTBHOCTEH
A0 POBOTHU B YMOBAX IHKJIIO3UBHOTI'O OCBITHBOT'O ITPOCTOPY

YV cmammi pozensanymo ma npoananizosamo npobiemy 6UKOPUCMAHHA YUPDPOBUX
MexXHON02Il npu ni02omosyi (axisyie cOYiOHOMIYHUX cneyiarbHocmel 00 pobomu 8 yMo8ax
IHKIO3UBHO20 — OCBIMHbO20  cepedosuwa. Poskpumo cymHicmv  iHKIIO3UBHOI  ocsimu,
HOPMAMUBHO-NPAB06a 0a3a IHKIO3UBHOI oceimu 6 YKpaini ma coyianbHo-nedazociynoi ma
KOPEKYIUHO-8UX08HOI pobomu 3 OimbMu 3 0COOIUBUMU OCBIMHIMU NOmMpedamu, 8USHAYAEMbCS
Poib coyianvbHo2o nedazoea, Oegekmonoea i noeoneda 8 pobomi 3 OimbMu 3 0COOTUSUMU
OC8IMHIMU nompebamu 6 YMO8ax IHKIO3U6HOI oceimu. Posensoaromecs mooiciusocmi
BUKOPUCMAHHA YUPDPOBUX MEXHON02IL Y pobomi ¢haxisyie CoyioHOMIUHUX CcheyiarbHOCmel 8
YMOBAX IHKMIO3UBHOI OC8ImuU ma WIAXU BOOCKOHANEHHS CUCmeMU iXHboi Nnpogheciinoi
ni020MmoeGKu.

Ilpeocmasneno awnaniz excnepumMeHmanbHo20 OOCNIONCEHHS 3 MemoK GU3HAYEHHS
20MOBHOCMI  MAUOYMHIX ¢haxieyie COYIOHOMIUHUX chneyiarbHocmell 00 BUKOPUCAHHS
Yughposux mexnono2ii y HaguaivHiti ma npoghecitinill OisibHOCMI, 6U3HAYEHO NO3UMUBHI MA
He2amueHi (pakmopu SUKOPUCAHHA YUDposux mexHonozit. Bcmanoeneno, wo maubymmiu
Gaxiseyp Mmae emimu Gukopucmosysamu y Cc60ill npoghecitiniii OisnbHOCMI He Julue
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cneyianvhe npocpamue 3aOe3neyeHHs ma MexHiuHi 3acobu 01 pobomu 3 OimbMu 3
NOPYWEHHAMU ~NCUXODI3UUHO20 PO3BUMKY, ale U B0J00IimuU HABUYKAMU pPOOOMU 8
CEKMPOHHOMY CepedoBUWl HABYAHHS, npospamamu OJsi 30MUCHeHHs aydio- ma 6ideo-
KOH@epenyill, a maxKodic npocpamamu 0jisi CMEOPeHHs eleKMPOHHUX HABUATbHUX Mamepiais,
WO BU3HAYAE 1020 20MOBHICMb 00 HAOAHHA KOPEKYIUHO-nedazo2iunoi ma CcoyianibHO-
neoazociunoi 0onomo2u 8 OUCMAHYIUHOM)Y OCBIMHbOMY Ma KOPEeKYIUHO-peadiiimayitiHomy
npoyecax.

Knwuoei cnosa: inxniosueHa oceima;, coyianvhuli neoazoe; 0e@exkmonoz;, 102oneo;
OUMUHA 3 0COOIUBUMU OCBIMHIMU Nompebamu, haxieyi; Yyugpoesi mexHonozii.
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MODERN TECHNIQUES OF DIGITAL VISUAL
DIDACTIC CONTENT OF MATHEMATICAL,
INFORMATIC AND NATURAL EDUCA TIONAL
BRANCHES IN ELEMENTARY SCHOOL

The article clarifies the concept and features of the visual thinking
development of primary school students. The effectiveness of visualization of
didactic content in the primary school educational space is theoretically
substantiated. Modern techniques of digital visualization of educational
material in mathematics, computer science, and natural sciences are
characterized. They are the following: scribing, infographics, intelligence cards,
comics, crosswords, memes, book trailers, word clouds, etc. The basic principles
of creation and presentation of didactic content in the format of digital
visualization are singled out, in particular, principles of system quantization and
cognitive visualization.

Keywords: visual thinking; digital visualization; didactic content; primary
school students, mathematics education; computer science education, natural
education.

Introduction. There is a tendency among primary school
students to form ‘clip thinking’, which is characterized by simplified
processing of visual information, the predominance of images or
multimedia text objects. The creation of an educational and
methodological complex should saturate the illustrative blocks of
additional cognitive and productive information aimed at generating
new knowledge, stimulating analysis, establishing cause-and-effect
relationships, seeing trends, and forecasting the development of the
educational situation. Visualization of educational material is a fast
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and accurate way to convey verbal information through visual images.
They are more understandable and ergonomic compared to text and
numerical data. The advantage of visual aids is the ability to
compactly present a large array of the same or different types of
information, structure, and summarize it, which allows you to present
educational material in a concise form.

The information content of modern didactic content requires
special preparation of educational material before its presentation in
the educational space. The teacher must have modern techniques for
creating digital didactic content that will contribute to the effective
teaching of mathematics, computer science, and natural science.

Analysis of recent research and publications. In psychological
and pedagogical sources, much attention is paid to highlighting the
importance of the usage of visualization in the educational process,
the study of issues of application, and the creation of visual teaching
aids. Psychologists (C. Jung, 1966; R. Mayer, 2001) emphasize that
the effectiveness of such tools is due to the psycho-physiological
features of the processes of perception and assimilation of
information, their ability to provide logical and semantic support for
the implementation of basic operations of mental and educational-
cognitive activities.

In research by V.Bykov et al. (2017), L.Bilousova &
N. Zhitenyova (2019), N. Gibalova & L. Protsai (2018), practical
issues and technological aspects of training teachers to create visual
teaching aids are considered. Many publications that contain practical
recommendations for developers of visual aids for pedagogical purposes,
focused on a certain type of such tools, such as presentations (I'ibanoBa
& Ilpomnait, 2021; daiina, 2019), mental maps (Illaxina & MenBenes,
2015), infographics (Jlorsinenko, 2018, Mop3e & byiinuika, 2017),
scribing (Moprynosa, 2019, binoycosa & KutrennoBa, 2018) etc. or
to use a specific visualization tool (easel.ly, infogr.am, pictochart.com).
At the same time, the urgent need to prepare teachers for the
independent creation of digital didactic visual aids actualizes the
development of technology for their design. It is effective for different
types of such tools and various tools that can be used for their digital
implementation.
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The purpose of the article. To characterize modern techniques
of digital visualization of didactic content and the principles of their
creation and presentation in the educational space of the primary
school, to highlight the effectiveness of their use in teaching
mathematics, science, and computer science education.

Presenting main material. In today’s world, there is a trend of
visualization, and interest in ways of processing and presenting the
information. Well-known American futurist John Naisbitt has devoted
his new book ‘Megatrends’ to the analysis of the present and forecasts
of the upcoming development of education, noting that visual culture
captures the world. After all, everyone knows that the human brain is
arranged so that most of the processed external information is visual.
In other words, we perceive the world around us with more than 90%
of our eyes, and the other senses play only a supporting role.

Common in pedagogy is the term ‘visual thinking’, which is
defined as a human activity, the product of which is the creation of
new images, the creation of new visual forms that carry a certain
semantic load and make meaning visible. Interest in the formation of
visual thinking is growing due to the rapid development of various
forms of information presentation and their combination. The main
function of visual thinking, according to R. Arnheim, there is the
function of ordering the meaning of images. No information about the
subject can be passed on to the observer until the subject is presented
in a structurally understandable form. It is the manipulation of the
elements of the visible world that creates a new image and is the essence
of visual thinking. It performs specific cognitive functions, dialectically
complementing the conceptual study of the object, has a synthetic
character: it arises on the basis of verbal thinking, but due to the
connection with the transformed sensory material loses its verbal
character.

Theoretical analysis of existing psychological and pedagogical
approaches to defining the concept of visual thinking allowed us to
identify the main components of its components, presented in
Figure 1.
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Components
of visual
thinking

basic thinking
operations

visual-motor
coordination

analysis
comparison
imagination
abstraction
synthesis

generalization

classification

Fig.1. Components of visual thinking.

The specificity of the thinking of younger students is the age of
perception and little visual experience. Providing generalized and
dynamic ideas about the world around us, children’s visual thinking is
a process of modeling objects and phenomena of the surrounding
reality, search and cognitive activity. The formation of students’
visual thinking in learning has a number of advantages (Figure 2):

benefits of visual thinking

simplification of
complex concepts

increasing the level of
acquired knowledge

increasing the level of
acquired knowledge

visualization helps to display the most complex
information in a picture that can be grasped at a
glance instead of listening to the text

Various pictures, diagrams and graphs allow you to
clearly present hierarchical relationships, causation and
dynamics of phenomena, to identify their similarities or

differences.

Visual perception occurs on three levels: sensation,
perception and imagination.

Fig. 2. Advantages of visual thinking
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Researching the problem of information visualization in
integration with the problem of digitalization of education can not do
without the term ‘content’. Content means information content (text or
visual), site content, books, etc. It can be text, video, audio, infographics,
photos (or some other images). In the pedagogical literature, the term
‘didactic content’ occurs in the sense of an electronic educational tool.
In our study, didactic content will be understood as information of any
form, the content of which is educational in nature. The concept of
digital visualization is interpreted by us as a didactic product (tool)
created by using digital applications and saved in digital format or
other formats. Digital didactic content can be stored locally or
remotely via computer networks.

The technology of digital visualization of didactic content
significantly expands the scope of their application in the educational
process: facilitates the perception of educational information by students,
presenting it taking into account their cognitive characteristics; promotes
the formation of correct ideas of students about the object of study,
eliminating the need to further correct the initial misconceptions;
gives students the opportunity to focus on the main semantic elements
of the educational material, highlighting them in the visual image and
at the same time filtering out secondary and unnecessary details;
allows to intensify the educational process by using the economic
volume and time of presentation of educational material in figurative
form; activates different types of thinking and memory of students;
promotes better integration of new knowledge into the system of
previously acquired, as well as their assimilation and memorization by
students; develops students’ cognitive interest; gives the opportunity
to create a positive emotional background in the lesson; facilitates the
implementation of interdisciplinary links in learning.

The methodological foundation of the technology of digital
visualization of didactic content is the principles of information
visualization, the principles of system quantization, and cognitive
visualization.

1. The principle of system quantization: large amounts of
educational material are difficult to remember; educational material
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presented compactly in a certain system is better remembered;
effective memorization involves the selection of semantic reference
units in the educational material.

2. The principle of cognitive visualization: the assimilation of
educational material will be effective if the clarity in learning
performs not only illustrative but also cognitive function, i.e. the
principle of cognitive visualization involves the use of cognitive
graphic didactic elements.

The functions of digital visualization of didactic content for the
intensification of the educational process include:

1) compact presentation of educational material, which allows
increasing the information content of the educational process;

2) concentrated presentation of educational material in a
comprehensible form while preserving its semantic completeness;

3) ensuring the adequacy of the presentation of educational
material to the psychophysiological characteristics of the student;
‘Making knowledge visible’, visualization helps to reduce the cost of
time and energy of the student to perceive and understand a large
amount of educational material;

4) maintaining a high pace of learning by reducing its inefficient
or low-effective phases;

5) promoting the rational organization of educational and cognitive
activities of students in the classroom through its algorithmization.

Types of digital visualization of didactic content: interactive —
allows the user to analyze content while direct interaction with him;
dynamic — time-line, which illustrates the dynamics of a particular event
in time and space; static — the finished product is saved as an image
file, after which it can be easily distributed online or printed on paper;

The use of techniques for visualization of didactic content is
effective in terms of systematic use in the educational space of visual
models of one species or a combination of species. We have singled
out the following popular techniques of digital visualization of
didactic content — didactic infographics, intelligence maps, comics,
crossword puzzles, scribing, word clouds, and memes.
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Didactic infographics is a graphic method of presenting didactic
information in the format of instructions (fig. 3), explanation of the
process or algorithm of action, display of dynamics, development of a
specific process or activity, or in the format of video infographics.

r HIPAUOEMO )3 IKOMI K l ‘ ‘ .‘.‘j.:.xj,“.j 0

7 Mpuragait npaBuna NOBOAXEHHS B KOMM'tO- N
TepHoMy knaci. Mpuaymaid cumeonn ansa ix
nosHavenHs. [Npuragaid, Ak y TekctoBomy
pefakTopi BCTaBMTW B TEKCT 306paxeHHs. ]
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peaaktopi (B) i BcTaBTe B TEkCTOBMIA [OKY-
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Fig. 3. Infographics-instruction in the field of information
education

The educational and developmental potential of using didactic
infographics in computer science lessons i1s an effective visual means
of presenting educational material to younger students, it promotes its
assimilation, trains visual memory, develops imagination and
thinking; helps the teacher to present didactic content in an organized
form, easy to understand; review and summarize the key concepts of
educational material on the topic. Didactic infographics are also
means of pointing to action during a lesson. The development of
visual thinking of primary school students through infographics allows
primary school teachers to carry out the educational process in
accordance with the requirements of modern visual and communication
space. There are many services for creating infographics, such as
Canva, Piktochart, Infogram, Visual.ly, Easel.ly, etc.

An intelligence card (mind map) is a complex diagram with a
tree-like structure based on associations; the way of depicting the
process of thinking with the help of schemes and images; an effective
method for processing large arrays of information (CunkoBa & JloOauy,
2018, p.182). Ideas are presented in a schematic format with the
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addition of drawings and other auxiliary graphic elements (fig.4)
(keywords on the theme, graphics, and arrows).

Y

Fig. 4. Intelligence map of natural education

The educational and developmental potential of intelligence
maps in science lessons are effective for the organization of the project,
blended and distance learning, promote deep and intensive learning,
and effective for systematization and generalization of knowledge.
Technology teaches thinking, involves both hemispheres of the brain
in active work, and forms an intuitive perception of information.

When building a mental map, different types of thinking are
activated: figurative, associative, critical, creative, which increases the
activation of students' learning activities, the ability to analyze,
synthesize, the ability to work conclusions; form creativity, imagination,
the level of formation of communicative skills increases; friendly
relations are formed when working in groups. Smart cards can be
developed by yourself with the help of markers, applications, as well
as with the assistance of special computer programs: Freemind,
Cacoo, Mindmeister; Mapmyself; Bubbl; Mindomo, Text2mindmap,
Dabbleboard, Lucidchart, Flowchart, Mind42, etc.

Comics are effective for working with younger students. It is a
literary genre, which is a series of illustrations combined with history,
unity of story, and visual action; easily reflects the complexity and
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problems of the environment. The use of comics allows students to
perceive and memorize learning material better. Comics, as a form of
graphic art and digital creativity, can make a lesson interesting and
exciting. Working with comics helps intensify cognitive processes, and
develop logical thinking and speech, motivating students in educational
and cognitive activities. Didactic possibilities of comics: to tell a
complex story in several images; provide commentary on any drawing
on various topics; use symbols that are easy to identify for all students;
the comic script simulates the culture of communication, life situations
(adolescence, family relationships, tolerance, etc.). To create comics,
there are services such as Pixton, Storyboard, Canva, etc.

Crosses 1s a puzzle based on the principle of associations, a
collage of pictures connected by logical connections; a modern
methodical method of visualization of educational material. The
crossword structure contains nine images that are arranged so that
each image is related to the previous and next. The central image can
combine several images in meaning. There are two types of connections
in crossword puzzles: superficial and semantic (deeper). It is advisable
to use crosses in both the combined lesson and the test. Solving the
crossword puzzle develops the ability to build deductive inferences,
skills of working with information, increases the level of curiosity,
and develops speech, and critical and creative thinking. Canva and
LearningApps are well-known tools for digital visualization.

Scribing 1s the process of visualizing information in real-time,
using a set of fonts, simple drawings, and graphic symbols.

Types of scribing: 1) static scribing (created on paper or
graphics tablet during the lesson), 2)dynamic scribing (video
scribing) — a dynamic video sequence with the voice of the speaker.

Didactic scribing reflects the teacher’s language in graphic form,
with the main points and keywords highlighted from the flow of
information; the student simultaneously activates two channels of
perception: audio and visual (MoprynoBa, 2019). Simple drawings,
supplemented by text, evoke emotions, interest in the subject, and,
hence cognitive activity. GoAnimate, PowToon, and Moovly are
digital scribing visualization tools.
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Word clouds are a visual representation of a list of words, labels,
or categories in a single shared image (fig. 5). Using the technique of
‘brainstorming’, you can visualize the terminology of the educational
topic of any educational field in a more visual way. The colored cloud
of words catches the eye of the object and forces you to focus on
specific conceptual categories. The cloud contains both visual
information and content load — the text itself. This contributes to more
efficient work with information.

e MpounTai, wo noTpibHO ANa Toro, Wob 34iINCHUTK BIAKPUTTA.

cnocrepirarm §

DAraTo YMTATU  He BoaTucs
SKCrepPpMMeHTYBAOT

LIKABUTUCSH
ByTH YBOXKHUMK  AOCNifXyBATH

Q Bubepu 3 xmapu cniB Kinbka puc i A, npuramaHHux Tobi,
i NPOOBX peyeHHs.

S MoKy 6yTH BUHAXiJHUKOM / BUHAXIJIHUIIEIO, OCKIJIbKHU..,

Fig. 5. Infographics — a cloud of words

Meme technology is a short witty phrase, image, or video of an
ironic nature (Figure 6). Meme technology is easy to create and
versatile; it can complement didactic content in any field of education.
Used properly, memes can be an effective and creative addition to a
lesson. Meme technology can be considered a kind of didactic
infographic. For example, students can create a linguistic
(mathematical) meme on their own or under the guidance of a teacher,
in which information will be presented in a non-standard humorous
way. Technology interestingly complements the educational process,
namely develops observation, helps rethink information creatively,
and teaches to make concise accents on the key points of the topic.
Examples of digital meme visualization tools are the following:
Risovach, Meme generator, and Meme arsenal.
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R Fig. 6. Infographics - mem

We have developed general recommendations for creating an
effective digital visualization of didactic content:

e Identify the main idea, target audience, and purpose of use.

e Highlight basic didactic information that should be most
visible and understandable.

e Structure the visualization composition according to the type
of object.

e Provide textual information concisely, do not place large
amounts of text, use accurate headings and subheadings, and choose
an easy-to-read font (Arial).

® Do not use unnecessary elements for decoration, as they
distract from the perception of the main idea.

® Choose a color scheme consisting of three colors in
combination with several shades.

e Use abstract associations, and intuitive and common symbols.

Conclusions and prospects for further research. Modern
techniques and means of visualization of didactic content (didactic
infographics, intelligence maps, memes, word clouds, crosswords,
scribing) are characterized. Their didactic potential is described as an
effective means of activating the educational activities of primary
school students, which contributes primarily to the development of
visual memory, imagination, and logical and critical thinking.
Visualization of didactic content is an essential element of
communication in the educational space New Ukrainian School,
which facilitates the perception and understanding of information.
Infographic manuals activate the process of perception and
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understanding of information, ideas, and concepts, increase the ability
to think critically, develop an organized idea and improve the
assimilation of information.

We consider the problem of preparing future primary school
teachers for the development of digital didactic infographics to be
promising research. Digital literacy and digital creativity of the
teacher in the practice of teaching students of the Alpha generation is
extremely important, will allow the teacher to be original in the
presentation of educational material, and thus guarantees successful
didactic communication.
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JTrwoomuna Ipoyait, Hamania I'ibanosa, €ezenia Ilouunok, Onvea Deoii

CYYACHI TEXHIKA IU®POBOI BI3YAJIBAII INJTAKTUYHOT O
KOHTEHTY MATEMATHUYHOI, IHOOPMATHYHOI TA IPUPOJHNUYOI
OCBITHIX 'AJIY3EN IOYATKOBOI IIIKOJIN

Y cmammi ymouneno nowammsa ma ocobausocmi po3eumky 6i3yanbHo20 MUCIEHHS.
VUHA nO4amKo80i wkKoau. 30ilicHeHo meopemuyHuli ananiz ICHyIYUX NCUXOL020-Ne0da202iuHUX
nioxo0ié 00 BU3HAYEHHA NOHAMMA 6i3VAIbHO20 MUCIEHHSA, BUOKDEMIEHO OCHOBHI 1020
KOMHOHeHmu. 3’4C08aHO, Wo OUOAKMUYHUM 3A80AHHAM DO3GUMK) BI3VAIbHO20 MUCLEHHS €
CHpOWeHHs NOOAHHS CKIAOHUX NOHSAMb, MOMUBAYis yuHie 00 ananizy iHgopmayino i 5K
pe3yibmam — ni0BUWEHHsL PIBHS 3HAHb YUHIB.

Teopemuuno obIpyHmMosano egexmusHicms Gizyanizayii OUOAKMUYHO2O0 KOHMEHMY 8
OCBIMHLOMY NPOCMOPI NOYAMKOBOI WKOAU. B 00ocniodcenHi nio Ou0aKkmudHum KOHMeHmom
Ppo3ymiemo inghopmayito 008inbHOI hopmu, 3micm aKoi mae HaguyanvHull xapaxmep. [lonamms
yughposoi izyanizayii mpakmyemscs Hamu K OUOAKMUYHUL NPOOYKm (3acib), cmeopenull 3a
00NnoOMO02010 YUPPosUx 3acmocynkie ma 30epedcenuti y yugposomy gopmami abo iHwux
¢opmamax.

3’sacosano, wo mexnonozia yughposoi izyanizayii OUOAKMUUHO20 KOHMEHM) ICOMHO
posuwupioe cgepu  iX 3acmocy8aHHs 8 OCBIMHLOMY HNpOYeci. MNONeSULYE CNPULIHANMMSL
HABYANbHOI IHGhopMayii yuHAMU, CNpUAE OPMYBAHHIO NPABUTLHUX VAGIEHb WKOAPIE Npo
00°cKm 8UBUEHHS, 0AE MONCTUBICMb CKOHYEHMPYS8AMU y8azy VUHI6 HA 20J08HUX CMUCTIOBUX
e/leMeHmax HAaguanbHo20 Mamepiany, SUOLIAIOYU iX Y 30po6omy 00pasi U 00HOYACHO
Ginompyrouu Opy2opsaoui ma 3auei Oemaii; AaKMuUBi3ye PizHi GUOU MUCTIEHHSA 1l NAM Simi Y4UHig;
CNpUsAE Kpauwjomy 6KIIOYEHHIO HOBUX 3HAHb Y CUCEMY pauiule HAOYmux, a makodxc ix
3aC60€HHIO Ul 3aNam’SIMOYE8AHHIO VUHAMU, PO36UBAE NIZHABANbHUL iHmepec Oimet, Oae
MOJACIUBICML  CMBOPUMU  NOZUMUBHULL eMOYIUHULL (QOH Ha Ypoyi;, noaecwye peanizayiro
MidicnpeOMemHUx 36 s13Ki8 V HAGUAHHI.

Cxapaxmepu308ano cy4acHi mexwiku yugposoi 8izyanizayii HaguaibHO20 Mamepiany
3 Mamemamuxu, IHHOpMaAmuKu ma npupooo3Haecmea: cKpaubine, ingoepaghixa, inmenexkm-
Kapmu, KOMIKc, KpocceHuc, Mem, Oykmpetlnep, xmapu ciie mowo. I[lpezenmosano 6uou
yughposoi sizyanizayii OUOAKMUYHO2O KOHMEHMY: IHMEePaAKmueHy, OUHAMIUHY, CMAMUYHY.
Buokpemneno npunyunu cmeopeHHs ma NOOAHHSA OUOAKMUYHO20 KOHMEHmY Y Gopmami
yughposoi sizyanizayii: NPUHYUNU CUCMEMHO20 K8AHMYBAHHA | KOSHIMUBHOI Gi3yanizayii.
Busnaueno ocnoeni  ¢hynxyii  yugpoesoi eizyanizayii OuUOAKMU4HO20 KOHMEHMY w000
B00CKOHANICHHST HABYAHHS MAMEMAMUKY, IHGHOpMamuKy ma npupooosHaAscmed: KOMHAKMHe
NOOAHHS HABYATLHO20 Mamepiany, wo 0d€ 3Mo2y NiOSUWUMU THHOPMAYIUHY HACUYEHICMb
HABYANIbLHO20 Npoyecy, KOHYEHMpPOBaHe HNOOAHHA HABUANbHO20 MAmepiany 8 OCANCHOMY
euenadi 3i 30epedceHHAM U020 CeMAHMU4HOi NOoGHOMU, 3a06e3nedeHHs a0eK8amHOCmi
NOOAHHS HABUANLHO20 Mamepiany NCUxo@izionociuHumM 0COOIUBOCMAM YUHs, GI3yanizayis,
AKA «POOUMb 3HAHHA BUOUMUMY, CHPUSE 3MEHUWIEHHIO S8UMpPAm uacy ma eHepeii yuHsA Ha
CHpUUHAMmMA U PO3YMIHHA BEIUKO20 34 00CA20M HABUAILHO20 Mamepiany;, niOmpumaHHs
BUCOKO20 MeMNy HABUAHHS, CKOPOYYIOUU 11020 Heepekmusni abo Huzvbkoegekmueni gasu;
CNPUSIHHA PAYIOHAIbHIU OpeaHi3ayii HABYANILHO-NI3HABANLHOI OIIbHOCMI YYHIE HA Ypoyi
WIAIXOM i1 aneopummizayii.

Kniouosi cnoea: gizyanvhe mucnenns;, yughposa eizyanizayis, OUOAKMUYHUL
KOHMeHm, YYHI NOYAMKOBOI WIKONU;, MamemMamudHa OC8imHsa 2any3v, IHopmamuyna
0CGIMHSA 2a1Y3b, NPUPOOHUYA OCBIMHSL 2ATY3b.
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TRAINING FUTURE PRIMARY SCHOOL TEACHER
AT POLTAVAYV. G. KOROLENKO NATIONAL
PEDAGOGICAL U NIVERSITY FOR DEMOCRATIC
CITIZENSHIP EDUCATION

The scientific and pedagogical basis of the special training course
“Forming Democratic Citizenship of a Primary School Teacher-to-Be in the
System of Higher Pedagogical Education” at Poltava V. G. Korolenko National
Pedagogical University is revealed and its content has been developed. The
prognostic results of studying the discipline as means of realization of
democratic principles in the pedagogical process of teacher training in the
conditions of renewal of Ukrainian society and growth of public activity are
determined.

Studying the educational discipline is aimed at mastering by teachers-to-
be the historical and pedagogical principles of becoming and presenting
citizenship education in the world educational systems in the context of
civilizational development of humanity, learning theoretical positions of civil
education: essence, pedagogical importance, purpose, tasks, and principles; to
become proficient at methodical bases and tools (forms, methods, facilities) of
realization of tasks of democratic citizenship education in the pedagogical
process.

Keywords: pedagogical education, primary school teacher-to-be,
professional teacher training, citizenship education, democratic citizenship,
special educational course.

Introduction. In the context of global integration processes,
European choice and development of statehood in Ukraine, the current
global political situation and the russian-Ukrainian war, civic education
i1s becoming increasingly important in the practice of the higher
pedagogical education in the country. The reason is that the
implementation of self-governing democratic principles in the
educational process of secondary school in the context of renewal of
Ukrainian society and the rise of social activity involves the usage of
appropriate teacher training.

The priority of forming democratic citizenship, intensifying the
participation of young people in state-building and social processes is

© V. Pogrebnyak, 2022
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emphasized in the National Program of Patriotic Education, National
Doctrine of the Development of Education in Ukraine, the National
Strategy for Development of Education in Ukraine for 2012-2021, the
Laws of Ukraine “About Education” and “About Higher Education”,
other methodological documents governing the renewal of the domestic
educational system.

Though, nowadays the system of purposeful training of future
teachers in domestic pedagogical universities for implementation the
tasks of civic education, in our opinion, is in its initial stage. The
functioning of such system requires, above all, proper scientific
methodological and theoretical funding, based on domestic and
foreign achievements in this field.

Analysis of recent researches and publications. A substantial
influence on the study of philosophical and methodological, theoretical
and methodical values of citizenship education in foreign and
domestic pedagogical staff has been made by N. Abashkina,
R. Alehandro, Yu. Alferov, P. Clark, M. Edwards, J. Gaventa, D. Hitter,
A. Hughes, N. Lavrychenko, M. Leschenko, B. Melnychenko,
L. Pukhovska, A. Sears, O. Sukhomlynska, K. Taylor, I. Vasylenko,
B. Wulfson and other researchers.

At the same time, it must be recognized that the organizational
and pedagogical conditions and methodological tools for educating
citizenship in pedagogical science and educational practice of foreign
countries, which have overcome the long path of birth, formation and
development of democratic society and school, were designed and
developed quite thoroughly. Unfortunately, only several scientific
studies have been devoted to the study of the world experience of
citizenship education of youth in Ukraine.

The importance of educating democratic citizenship today is
determined not only by the positive impact of the high level of its
formation on the political situation or governance in general, but also,
in particular, to ensure a responsible attitude to society and public
activities, understanding of processes of internal social and international
collaboration and unity. In spite of the fact that civic education has
always been the focus of pedagogical science and practice, these
aspects in the past, regrettably, often did not find proper embodiment
in the educational process. Finally, the issue of citizenship education
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has traditionally been based on the family, school and church, but
their main task has been to develop tolerance, subordination and
commitment among young people, which they considered to be key
components of responsible citizenship. Taking into consideration
specified recent social changes and processes in the community, in the
current context, the rationale for such an approach to civic education
is questionable and hotly debated (Pogrebnyak, 2013, 2014). Now the
education, both formal and non-formal, in terms of lifelong learning,
is crucial for development of active citizenship, quality of participation
in a democratic society and education of democratic culture. And the
primary school teachers have a principal role in promoting the
schooling of democracy and introducing an active participatory
approach, as the success of education for democratic citizenship and
human rights depends largely on teaching profession. This has been
repeatedly acknowledged by the political centres of the Council
of Europe.

The purpose of the research. In the context of the above issues,
the study is aimed at conducting scientific and theoretical validation
and development of a special educational course “Forming
Democratic Citizenship of a Primary School Teacher-to-Be in the
System of Higher Pedagogical Education” (Pogrebnyak, 2019) in
accordance with the professional educational program for future
teachers training at Poltava V. G. Korolenko National Pedagogical
University. Thus, the responsibilities of the research are: 1) to validate
the scientific pedagogical values and 2) to outline the contents of the
special training course, taking into account the promising foreign
achievements in the field of formation of democratic citizenship in
a higher school.

Historical and pedagogical comparative and content analysis
was chosen as the methods of research to present the main
provisions of modern methodology, theory and methods of citizenship
education; theoretical analysis — used to clarify the essence of basic
concepts; systematization and generalization — to determine the most
important elements of the content of the formation of democratic
citizenship of future primary school teachers in the discourse of world
and European integration of Ukraine; prognostic analysis — to
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determine the prospects for improving the quality of training future
teachers in the context of the research topic.

Main material presenting. Traditional models of education are
simply not able to create an active, informed and responsible
citizenship, as required by modern democracy. In important respects,
they fail to meet requirements of rapidly changing social, economic,
political and cultural environment. In history, the idea of citizenship is
based on the concept of participation in the coexistence of a culturally
homogeneous group and is associated with the implementation of
functions that optimally ensure its livelihood and survival. However,
the complexity of production processes and economic cooperation, the
development of new means of transport and communication today
have led to integration and globalization, comprehensive in-depth
contacts between various cultural groups around the world.
Accordingly, the expansion of cultural multiplicity of the population
and the evolution of interrelationship among countries (Pogrebnyak,
2013) involve the progress of modern approaches to the characterisation
of the phenomenon of civicism. It means that most of the citizenship
education methodological and theoretical fundamentals and
methodical providing need to be rationalised in accordance with the
contemporary sociocultural settings (Pogrebnyak, 2015).

Since the middle of the 19" century, the international community
has been convinced of the responsibility of a democratic government
for educating citizens, who are the source of state power and the
organizer of legislation and the entire socio-economic, political and
cultural life of the country. Canadian researcher E. Ryerson wrote
about this: “Civic education and civil liberties flourish or collapse
together” (Ryerson, 1848, p. 296).

In the context, public education is realised as means of forming a
national identity, and the care of schooling is the responsibility of the
government. Despite the fact that civic education is initially associated
with the formation of loyalty to the country and community, with the
development of statehood and nation-building, the main emphasis of
civic education is gradually shifting from general passive attachment
to abstract social ideas and awareness of the social community to
intensify vital participation in the social life of a democratic country.
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By the middle of the 20" century, the phenomenon of
democratic citizenship in the global world context is gradually being
formalized as a perception that is no longer interpreted as just the
legal, officially recognized status in a country with the corresponding
consequences. Democratic citizenship is defined by four basic
components: civil, comparative with the rights necessary to secure
fundamental personal freedoms; political, which envisages the right to
participate in political activity; social, related to the right on economic
well-being and private safety; moral, which simulates the general idea
of a “good citizen” (Ross, 1963, p. 389).

As well, different approaches involve the execution of such
aspects of democratic citizenship as the development of a critical
attitude and the need for energetic contribution in social life,
integration of basic information on national history, geography and
culture. These tasks are constantly applied by pedagogues in educational
institutions, starting with nursery; special care is paid to the elucidative
action with adult residents in the system of lifelong education,
especially with immigrants (Kymlicka, 1989, McKenzie, 1993).

Therefore, the combination of scientific approaches to civil
education allows to consider this pedagogical phenomenon in the
cumulation of getting knowledge of history, culture, social sciences;
development of critical and at the same time responsible civic position,
skills and abilities of participation in public life; formation of respect
and desire to care for the environment and preserve it; understanding
of one’s vocation and peculiarities of international relations in a
multicultural environment. Thus, citizenship education is a requirement
and effective means of building a democratic state and implementing
socio-economic, cultural and educational policies in the country on the
foundation of humanism, common respect and tolerance.

The overhead generalizations make it possible to assert that the
scientific and theoretical substantiation, development and introduction
of a special educational course “Forming Democratic Citizenship of a
Primary School Teacher-to-Be in the System of Higher Pedagogical
Education” at Poltava V. G. Korolenko National Pedagogical
University (Pogrebnyak, 2019) taking into account perspective foreign
successes in the area of formation of democratic citizenship in the
system of higher pedagogical education will contribute to the
academic process of teachers-to-be training, to the development of
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citizenship in the circumstances of the reform of the national
educational sector and to the realization of democratic values of the
civil society in educational activities of primary, secondary and higher
education in situation of updating Ukrainian society and the
intensification of public activity.

The methodological and theoretical bases for the realization of
the tasks of citizenship education in the professional activities of a
future primary school teacher are defined as the subject of the course
“Forming Democratic Citizenship of a Primary School Teacher-to-Be
in the System of Higher Pedagogical Education”.

The goal of the special training course is to familiarize future
primary school teachers with theoretical and methodical principles,
the contemporary state and leading tendencies of citizenship education
in the world pedagogical experience for forming their pedagogical
competence and enable the usage of the best pedagogical attainments
in practical educational activities in the background of building a
democratic society in Ukraine.

In accordance with the goal, we envisage the application of the
subsequent chief tasks of the course:

— exposure of the past of formation and upgrade of accountable
democratic citizenship in the situation of cultural and civilizational
expansion of mankind, the revelation of the essentials and tools of
civic education on a democratic foundation;

— expanding general and civic education, encouraging a
responsible attitude to the life of the community and the state as a
whole, ensuring educators’ awareness of the rank of citizenship
education in the democratization of Ukrainian social order and
incorporation into the European and world community;

— execution of citizenship education of a future primary school
teacher based on familiarising students with the core, methodological,
theoretical and procedural values, present status and recent trends in
this area of education in the sphere of pedagogical data, the formation
of civic consciousness of the individual and responsible professional
pedagogical position of a future primary schoolteacher as the key
fundamentals for the practical execution of democratic citizenship
education of youth;

— promoting the integrated development of general (instrumental,
interpersonal and universal) and special competencies of students in
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unity with the need to ensure the quality of professional pedagogical
training in higher education on the basis of the Bologna Process.

The outcomes of the study of the discipline are the mastery of
the past and contemporary pedagogical foundations of forming and
promoting citizenship education in world educational systems in the
context of the cultural and civilizational development of mankind;
integration of the theoretical bases of civic education: the essence,
pedagogical value, purpose, tasks, principles, regularities; methodical
positions and tools (forms, methods, means) for appreciating the tasks
of citizenship education in the pedagogical process. Additionally,
future primary school teachers are trained to use up-to-date methods
of diagnosis and valuation of the quality of the educational process to
found out a level of citizenship education; to analyse and take a broad
view on the actual data of pedagogical diagnostics of civic education
and to use its outcomes for improvement of the enlightening process;
to integrate the contents of citizenship education in pedagogical
activity; to implement the principal forms, methods and means of
civic education in the pedagogical process; to build contacts on the
basis of social open-mindedness, fairness, acknowledgement and
admiration for diverse understandings, thoughts and opinions.

As an significant condition for attaining the goal and realization
of the tasks of the special educational course “Forming Democratic
Citizenship of a Primary School Teacher-to-Be in the System of
Higher Pedagogical Education” at Poltava V. G. Korolenko National
Pedagogical University, we consider to be guaranteeing its
comprehensive study in line with the entire psychological and
pedagogical training in higher educational institution, specifically,
through the application of interdisciplinary influences among general
and social pedagogy, pedagogy of higher education, comparative
pedagogy, teaching methods, the theory of pedagogical management,
bases of methodology and organization of scientific research,
pedagogical technologies of training, general, age-based and educational
psychology, sociology, political science, law, culture and ethics.

The content of the academic course “Forming Democratic
Citizenship of a Primary School Teacher-to-Be in the System of
Higher Pedagogical Education” 1is planned according to three
curriculum units: “Historical and Pedagogical Principles of Formation
of Citizenship Education” (1), “The Experience of Citizenship
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Education in World Educational Systems” (2), “Methodology and
Theory of Citizenship Education in Democratic Society” (3).

The key instruction methods of the discipline are the lecture, the
description, the clarification, the conversation, the educational
discussion, the dialogue, the annotation, the reviewing, the project and
implementation of practical and research tasks, the modelling
pedagogical situations, the solving creative individual tasks, the
actualisation of the individual experience and skills, exercises,
multimedia presentations of educational materials.

For mastering the content of the course on the basis of study and
theoretical analysis of scientific and methodological resources on the
problems of the discipline, we offer students to perform tasks of self-
governing (individual) work in the form of a structured report on
teaching and research.

Predefined topics can be changed according to the
investigational interests of students as a result of proper
contemplations. In this case, students formulate the topic and choose
the source base independently, and it’s one of the evaluation criteria.
An alternative form of independent work is to determine the
preparation of a scientific article (speech, report or message) for
publication or presentation at student research events: conferences,
seminars, training competitions, during the presentation of research
papers and more.

Valuation of the quality of students’ completing of the program
of the course “Forming Democratic Citizenship of a Primary School
Teacher-to-Be in the System of Higher Pedagogical Education” at
Poltava V. G. Korolenko National Pedagogical University can be
carried out with the help of procedures of current, modular and
final control.

Current control 1s aimed at checking the regularity of work and
the level of actual mastery of the content of the discipline. Forms of
current control are determined by the instructor.

Modular control is carried out as a result of work on mastering
the themes of a single module (unit). Forms of modular control are
chosen by students in agreement with the pedagogue (verbalised /
written interview, conversation, etc.).
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Final evaluation of the discipline involves all the points gained
by future primary school teachers during the current and modular
control procedures.

Conclusions and perspectives. Therefore, we expect that the
study of the special educational discipline “Forming Democratic
Citizenship of a Primary School Teacher-to-Be in the System of
Higher Pedagogical Education” at Poltava V. G. Korolenko National
Pedagogical University will guarantee the individual progress and
learning by future primary school teachers: the historical and
pedagogical principles of formation and promotion of citizenship
education in world educational systems in the background of cultural
and civilizational development of manhood; theoretical ideas of
citizenship education and upbringing (spirit, academic meaning,
determination, responsibilities, values, regularities); methodical bases
and tools (procedures, methods, resources) for realizing the tasks of
citizenship education in the pedagogical process of Ukrainian primary
school.

All at once, we have confidence in that the practical positioning
of the course will donate to the introduction of up-to-the-minute
methods of diagnosis and evaluation of the quality of educational and
upbringing procedures to establish the level of citizenship education;
analysis and generalization of information on pedagogical diagnostics
of citizenship education and usage of its results to improve the
educational process; implementation and integration of the content of
citizenship education in pedagogical activities; application in the
pedagogical process of leading forms, approaches and resources of
civic education and upbringing, as well as building pedagogically
suitable relations on the basis of social tolerance, democracy,
recognition and respect for diverse interpretations, backgrounds
and thoughts.

Accordingly, the introduction of the designed special course
“Forming Democratic Citizenship of a Primary School Teacher-to-Be
in the System of Higher Pedagogical Education” and experimental
evaluation of the effectiveness of selection and usage of its content,
methods, resources and procedures of teaching in the pedagogical
process of future primary school teacher training at Poltava
V. G. Korolenko National Pedagogical University are the prospects
for further research on this topic.
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Bonooumup Ilozpeonax

MNIATOTOBKA MAMBYTHBOI'O BUUTEJISI IOYATKOBOI IIKOJINA
B IOJITABCBKOMY HAHIOHAJIBHOMYIIEJATOI'TYHOMY YHIBEPCUTETI
IMEHI B. I'. KOPOJIEHKA /1O BUXOBAHHSI JEMOKPATUYHOI
I'POMAJAHCBKOCTI

B ymosax enobanvruux inmezpayitinux npoyecis, €6poneicbkozo eubopy ma po3eumxy
Oepoicasnocmi 8 Ykpaini, cyuachoi c8imosoi noaimuunoi cumyayii ma pociticbKo-yKpaincbKoi
IlIHU 2POMAOSHCHKE BUXOB8AHHA HADY6AE 6Ce OINbUO20 3HAYEHHA 8 NpaKmuyi euwoi
neoazoziunoi oceimu kpainu. Ilpuuuna nonseac 6 momy, wo peanizayisi camo8PsIOHUX
0eMOKpamu4Hux 3acad y HABYAIbHO-8UXOBHOMY NpOYeci WIKOIU 8 YMOBAX OHOBIIEHHs
VKPAiHCbK020 CYCRIIbCMBa ma NiO8UWeHHs COYIanbHOi akmueHocmi nepedobavae 8iOnoBiOHy
ni020MOBKY UUMEis.

Cb0200Hi 6uUx08aHHA U o0ceima, 5K opMmanvHi, max i HepOpMAalbHI, MaArOMb
sUpILATIbHE 3HAYEHHS. OJIsl PO3BUMK)Y AKMUBHOI 2POMAOSAHCHKOI no3uyii, 3a0e3neyuenHs yuacmi
8 0eMOKpAMUYHOMY YNPAGIIHHI CYCRIIbCMBOM [ 8UXOBAHHS O0eMOKpamuyHoi Kynbmypu. A
guumeni no4amKogoi JaHKU 0C8imu 8idicparoms OCHOBHY pPOb V CHPUAHHI U akxmueizayii
BUXOBAHHS 0EMOKPAMUUHOL 2POMAOSHCOKOCMI 8 WKOJLL, OCKLIbKU 1020 YCNiX I peanizayis ma
3axucm npas AOUHU 3HAYHOW MIPOI0 3anexcams 6i0 haxosoi nedacoiuHoi OisnbHOCH
guumens Ha NOYAMKOBOMY emani Ha84aHHs.

Poskpumo naykogo-neoazoeiuni 3acadu cneyianbHo20 HABUANILHO20 KYPCY NiO20MOBKU
«Dopmy6aHus 0eMOKPAMU4HOI 2POMAOAHCLKOCIE MALLOYMHbO20 8YUMeENsl NOYAMKOB0T WKOIU
8 cucmemi 8uwoi nedacociunoi oceimuy 6 Ilonmaecvkomy HayioHANLHOMY NEOA202iYHOMY
yuieepcumemi imeni B. I'. Koponenka ma po3pobreno 1 npedcmasieHo 1o2o 3Micm.
Busnaueno npocnocmuumi pesyromamu  6uSYeHHA OUCYUNIIHU AK 3acoby peanizayii
0eMOKpamu4HUX 3acad y neoazo2ivHomy npoyeci ni020moeKu uumenié 6 ymoeax OHOBIeHHs
VKPAiHCbKO20 CYCRIIbCMB8a ma NiOHeCeHHsl CYCNINbHOI AKMUGHOCII.

Buguenns HasuanvHoi OucyunniHu - CHpAMOBAHe HA  0B0I00IHHA  MAUOYMHIMU
GUUMENAMU NOYAMKOBOI WKOIU ICMOPUKO-NE0A0IYHUMU  3ACaA0aMU  CMAHOBNEHH ma
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PO3BUMKY 2POMAOAHCHKO20 BUXOBAHHA Y CEIMOBUX OCBIMHIX CUCMeMax Y KOHMeKCmi
YUBINI3ayiliHo20 pO38UMKY NHI0OOCMBA; 3AC60EHHL MEOPEMUUHUX NONONHCEHb SPOMAOSTHCHKO20
BUXOBAHHA: U020 CYMHOCMI, Ne0a2o2iuHo20 3HAYEHHs, Memu, 3a60aHb, NPUHYUNIE,
0B0JI00IHHSA MemMOOUYHUMU OCHOBAMU ma 3acobamu (hopmamu, memooamu, 3acobamu)
peanizayii 3a60aHb 8UXOBAHHA 0EMOKPAMUUHOI SPOMAOAHCOKOCMI 68 Nedazo2iuHomy npoyeci
VKPAIHCHKOI NOYamKo8oi WKoU.

Knwuoei cnoea: neoacociuna oceima;, Maubymuii yuyumenb NOYAMKOBOI WIKOIU,
npogeciina  nidcomoseka  GuuUmens;,  2POMAOAHCLKE  BUXOBAHHA,  O0EMOKPAMUYHA
2POMAOAHCHLKICMb, CneyianrbHUll HA84anlbHULL KypC.
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PRIMARY SCHOOL PUPILS’ ENVIRONMENTAL
COMPETENCE FORMATION IN THE PROCESS
OF MASTERING THE NATURAL FIELD OF STUDY

The article highlights the features of primary school pupils’
environmental competence formation while mastering the natural field of study
through an integrated course ‘I explore the world.” The features of
environmental competence formation, in particular, educational technologies of
situational modeling, in primary school, which are related to the need to teach
and educate the younger generation, able to coexist harmoniously with nature,
rationally use and reproduce its riches, are revealed. It is determined that, in the
process of ecological competence formation, pupils’ orientation in the
environment, cognitive abilities, and research interests are formed; and the
corresponding attitude to nature is brought up.

Keywords: ecological competence; natural field of study, integrated
course ‘I explore the world’; educational process, primary school.

Introduction. Today, at a time of qualitative educational change
in Ukraine, the ability to think rationally is a competitive advantage of
the nation, as reduced scientific and technological development
decreases the chances of social and economic well-being. One of the
New Ukrainian School features is the introduction of an integrated
course ‘I explore the world’ in the educational process of primary
school. Natural field of study is implemented into the integrated
course ‘I explore the world.” Therefore, there is a need to reveal the
features of the natural field of study implementation through the
teaching an integrated course ‘I explore the world’ at the New
Ukrainian School within the context of partnership pedagogy.

Analysis of recent research and publications. The current
ecological state of the planet has led to the solution of this issue at the
level of education. It has consequently determined the expansion and
deepening of the methodological basis in educational practice. Thus, a
significant contribution to the philosophical understanding of the unity
of nature and human-beings belongs to V. Vernadskyi, O. Halieieva,

© N. Vlasenko, 2022
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E. Hirusov, M. Holubets, O. Doroshko, M. Kyselov, V. Krysachenko,
M. Moiseiev, V. Nesterenko, H. Platonov, I. Safonov and others. The
psychological-pedagogical aspect of a personality and nature interaction
issue was presented in the studies of A. A. Ananiev, I. Bekh,
L. Bozhovych, L. Vyhotskyi, S. Deriabo, O. Zaporozhets, O. Kyrychuk,
V. Yasvin. Theoretical and methodological principles of primary
education, in particular, environmental one, were analyzed by
T. Baibara, N. Bibik, V. Ilchenko, L. Narochna, H. Pustovit, N. Pustovit,
H. Tarasenko, I. Andrusenko, K. Bakhanov, L. Kondratova, L. Martynets,
V. Nyshcheta, O. Onopriienko, O. Piekhota, Ye. Polat, O. Pometun,
H. Shkilova, and others (Andrusenko, 2020; Bida, 2002; Vlasenko,
2018; Iepikhina, 2019; Koval, 2019; Padalka, 2018).

However, despite numerous studies, the issue of primary school
pupils’ environmental competence formation in the process of the
field of study implementation through the teaching an integrated
course ‘I explore the world’ is not fully covered. Therefore, the aim of
our paper is to clarify the key primary school teachers’ objectives for
primary school pupils’ environmental competence formation, as well
as to reveal possible ways of its formation.

Presenting the main findings. In the State Standard of Primary
Education (2018), one of the key competencies is environmental
competence, which involves awareness of the basics of environmental
management, compliance with environmental behavior, conservation
of natural resources, and understanding the importance of nature
conservation for a sustainable society. This approach contributes to
the pupils’ personality self-realization in life, their social adaptation,
and constructive social activities and is a condition for the Ukrainian
citizen formation (Derzhavnyi standart pochatkovoi osvity Novoi
ukrainskoi shkoly, http://nus.org.ua/news/uryadopublikuvav-novyj-
derzhstandart-pochatkovoyi-osvity-dokument/; Intehrovanyi kurs «la
doslidzhuiu svity. Navchannia na osnovi zapytiv, https://edera.gitbook.io/
glossary/metodikivikladannya-u-1-klasi/worldiu, Kontseptsiia Novoi
ukrainskoi shkoly, https://www.kmu.gov.ua/storage/app/media/reforms/
ukrainska-shkolacompressed.pdf [in Ukrainian).

Requirements for pupils’ compulsory learning outcomes and
competencies are determined by fields of study, including the natural
one. The purpose of the natural field of study is the following:
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formation of competencies in the field of natural sciences, engineering
and technology, environmental and other key competencies by
mastering knowledge, skills, and methods of activity, developing
skills that ensure successful interaction with nature, forming the basis
of the scientific worldview and critical thinking, forming pupils’
responsible, safe and environmental behavior in the world based on of
the principles of sustainable development awareness.

On the basis of the New State Standard, two standard
educational programs were approved: the New Ukrainian School 1
(under the guidance of O. Savchenko) and the New Ukrainian School
2 (under the guidance of R. Shiian). The integrated course ‘I explore
the world’ combines the educational content of several fields of study
(Andrusenko, 2020; Balokha, 2018; Vorontsova, 2019; Hilberh,
Tarnavska, Khytra, Pavych, 2020; Derzhavnyi standart pochatkovoi osvity
Novoi ukrainskoi shkoly, http://nus.org.ua/news/ uryadopublikuvav-
novyj-derzhstandart-pochatkovoyi-osvity-dokument/). With integration
in mind, the course ‘I Explore the World’ aims to:

— formation of scientific thinking and research culture;
development of systemic ideas about the integrity and diversity of
nature, the establishment of the sustainable development principles,
effective, safe, and environmental behavior in the environment (the
natural field of study);

— formation of pupils’ ability to change the world around them
by means of modern technologies without harming the environment,
to use technologies for self-realization, cultural and national self-
expression (the technological field of study);

— formation of pupils’ ability to solve problems using digital
devices, information and communication technologies, and critical
thinking for development, creative self-expression, personal and social
well-being; safe and responsible activities in the information society
(the information field of study);

— formation of pupils’ independence, their social involvement,
and activity through the formation of a healthy lifestyle, development
of entrepreneurship, ability to cooperate in different environments,
self-confidence, integrity for security, well-being, and sustainable
development (social and healthcare field of study);
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— the creation of conditions for pupils to form their own identity
and readiness for change through awareness of their rights and
freedoms, understanding of the links between history and present life;
fostering an active civic position on the basis of democracy and
respect for human rights, gaining experience of coexistence in
democratic procedures (civic and historical field of study);

— development of children’s mathematical thinking, the ability to
understand and evaluate mathematical facts and patterns, make
informed choices, recognize problems in everyday life that can be
solved using mathematical methods, model processes and situations to
solve problems (elements of the mathematical field of study);

— development of pupils’ ability to communicate in the
Ukrainian language for spiritual, cultural, and national self-expression,
to use it in personal and public life, in intercultural dialogue, to see it
as a prerequisite for success in life; fostering the ability to communi-
cate in mother tongue (if it is not Ukrainian); formation of a respectful
attitude to cultural heritage; enrichment of emotional and sensory
experience (elements of the language and literature field of study).

Ecology is not an independent field of study. However, primary
school pupils’ ecological competence formation is provided by the
ecological component integration with basic subjects, which expands
the scope of natural knowledge, and shows their connection with life.
It increases pupils’ interest in learning; after all, a responsible attitude
to nature formation is possible only in conditions of constant
interaction and awareness. Environmental education is one of the most
crucial objectives in forming pupils’ sense of environmental
awareness and responsibility.

According to the Glossary, environmental competence is an
individual and collective (social) ability to understand the inextricable
link between each individual and humanity as a whole with the
integrity and relative immutability of the natural environment,
awareness of the need to use this understanding in practice, skills and
the habit of acting concerning nature, without disrupting the
connection and cycle of the natural environment, to promote their
improvement for the lives of present and future generations of people
(Velykyi tlumachnyi slovnyk suchasnoi ukrainskoi movy, 2001).

249



SSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2022. Bun. 25
ISSN 2226-4051 Aesthetics and ethics of pedagogical action. 2022. Issue 25

Undoubtedly, the natural field of study is the most
environmentally friendly, which is implemented in the integrated
course ‘I explore the world,” according to the State Standard of
Primary School and the concept of the New Ukrainian School, where
each content line is permeated with ideas of children’s holistic
perception, awareness of the need for their harmonious interaction.
We are convinced that such a thorough penetration of environmental
ideas into the fields of study in primary school will build a clear
strategy for the education greening in our country.

The Concept of Environmental Education states the following:
‘Environmental education, on the one hand, should be an independent
element of the general education system, and on the other hand, play
an integrative role in the entire education system’(Kontseptsiia
ekolohichnoi osvity Ukrainy: Informatsiinyi zbirnyk Ministerstva
osvity 1 nauky Ukrainy, 2020, 13 p.9). It should be noted that the
Concept of Environmental Education of Ukraine is a key document
for the environmental education implementation in Ukraine. It is an
element of the harmonious development of the state concept approved
by the Board of the Ministry of Education and Science of Ukraine
in 2001. Therefore, understanding the need to integrate environmental
education at the state-building level is not an innovation of today. It is
a valuable balanced idea of the strategy of national education.

Environmental education in primary school aims to predict the
planned result, namely the primary school graduate’s model. Its
implementation requires the fulfillment of the following objectives:
education of certain needs designed to implement a healthy lifestyle
and improve the environment; formation of a system of skills for
studying, assessing, and improving the state and health of the
population; development of aesthetic perception and assessment of the
environment state (emotional sphere); development of confidence to
solve environmental issues (volitional sphere); development of the
ability to analyze environmental situations (intellectual sphere); the
desire to disseminate environmental knowledge and participate in
practical matters of environmental protection.

Ecological competence is knowledge of environmental laws,
rules, and regulations, principles of human behavior in the
environment, which keep a person away from ecologically immoral
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acts, and direct environmental activities. Pupils’ environmental
competence is defined as the ability to gain environmental knowledge
and experience in life situations, guided by the priority of
environmental values and non-pragmatic motivation to interact with
the environment based on awareness of personal involvement in
environmental issues and responsibility for environmental consequences.
It is possible to find a way out of global environmental issues through
the system of training citizens with a high level of environmental
awareness and culture, based on new criteria for assessing the
relationship between humanity and nature.

The analysis of pedagogical publications allowed the author to
establish the main functions of environmental competence (Balokha,
2018; Zavhorodnia, 2013; Koval, 2019). They are the following:

— formation of reasonable ecological ideas, 1.e. the idea of the
relationship in the system ‘Human — Nature — Society’ and in nature
itself. It allows the student to know and understand what is happening
in the world of nature, between people and nature, between nature and
society, and how to act in terms of environmental feasibility;

— formation of a value attitude to nature. Ecological knowledge
does not guarantee the ecologically appropriate behavior of the
individual. An appropriate attitude to nature is required;

— formation of systems of interaction with natural abilities,
skills, and strategies.

Based on the analyzed sources, we have determined the levels of
schoolchildren’s environmental education goal achievement. Ecological
culture is formed at three levels. Ecological culture is people’s ability
to use their environmental knowledge and skills in practice.

Levels of primary school pupils’ environmental education are
the following:

Level I — environmental literacy. There is the cognitive model,
formed at the empirical level. Pupils act by sample. As well as
motivation for the self-restraint formation within environmental,
moral and legal norms is formed.

Level 2 — environmental awareness. The cognitive model is
mastered theoretically as a principle of knowledge, a means of
environmental self-education, environmental research, and
environmental project-setting-up.
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Level 3 — environmental competence. The cognitive model is
formed as a creative activity. The experience of ecological activity in
different life situations is accumulated. The ecological component of
key personal competencies is formed.

Thus, environmental competence is the ability of the individual
to situational activities in the social and natural environment. The
acquired environmental knowledge, skills, experience, and values are
actualized in the ability to make decisions, take appropriate action,
and be responsible for decisions, aware of their consequences for the
environment. In contrast to ecological culture, which can be inherent
in the community of society and the individual, environmental
competence is specific only to a particular individual. Acquisition of
competence combines normative, cognitive, emotional, and axiological-
motivational practical components and provides ecological balance in
relation to nature in order to prevent ecologically dangerous situations
on their basis.

Environmental competence is displayed in the systematic
decision-making concerning the environmental consequences of
people’s activities, which has a certain impact on the environment. If
this impact is positive, it does not disturb the fragile dynamic balance
in the biosphere. The basis of environmental competence is
environmental knowledge and experience of practical activities in the
environment. Acquired environmental knowledge 1is personal
property; it is formed as a result of obtaining certain types of
information. Students receive such information while mastering the
natural field of study.

During the educational process in higher educational institutions,
environmental competence is realized through the development and
implementation of relevant topics and modules in compulsory, i.e.,
professional disciplines, in particular, ‘Fundamentals of Science,’
‘Anatomy, Physiology with the Basics of School Hygiene and
Medicine,” ‘Methods of Teaching Natural Field of Study,” ‘Methods
of Teaching an Integrated Course ‘I explore the World,” ‘Field
Teaching Practice’ and elective disciplines ‘Environmental Education
in Primary School,” “Ecological Environment,” ‘Health coaching’ for
students majoring in 013 Primary education at Poltava V. G. Korolenko
National Pedagogical University.
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Given the views of leading scientists, it can be argued that one of
the most crucial objectives of the modern school is the formation of
primary school pupils' ideas about environmental management, the
ability to see and predict environmental consequences, and a sense of
responsibility to present and future generations. To form
environmental competence, it is recommended to follow the principles
of environmental education and upbringing. They are the following:
interrelation of global, national, and local history approaches; the
principle of cooperation; the principle of predictability; the principle
of interdisciplinarity; the principle of theory and practice unity; the
principle of continuity; the principle of intellectual and emotional
perception unity of the surrounding reality in practical activities for its
preservation, care, and its qualitative and quantitative content
improvement. The process of primary school pupils’ ecological
consciousness formation will be carried out successfully under the
condition of wusing situational modeling technologies in the
educational process, in particular, the usage of game activities with
ecological content.

Conclusions. It is established that an essential condition for
environmental competence formation in the process of using game
activities with ecological content is the transformation of external
motives and incentives into internal motives of the individual, which
will contribute to environmentally friendly activities without external
control. Thus, it can be noted that primary school pupils’
environmental competence formation in the process of taking the
integrated course ‘I explore the world’ can not exist without a deep
understanding of environmental phenomena, the aesthetic beauty of
nature, and the negative effects of human activities on nature.
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Hamania Bnacenko

PEAJII3AIISA EKOJIOTTYHOI KOMIIETEHTHOCTI YUHIB IOYATKOBOI
IKOJIA B MPOLIECI BUBUEHHSA ITPUPOJTHUYOI OCBITHBOI I'AJTY3I

Y ecmammi suceimneno ocobausocmi peanizayii eKon02iuHOI KOMNEMeHMHOCMI YYHI8
NOYamKOB80i WKOIU 8 Npoyeci ONAHY8aAHHS NPUPOOHUYOL OCBIMHBOI 2any3i uepe3 GUBUEHHS
inmezposanoco Kypcy «A docniodncyro ceimy. 3’sacosano ocobausocmi peanizayii eKon02iuHol
KOMNeMeHmMHOCMI 8 NOYAMKOSIL WKOJ, AKI N08 A3aHi 3 HeOOXIOHICIIO HABYAHHSA | BUXOBAHHSL
MONI00020 NOKONIHHA, 30AMHO20 2APMOHINUHO CHIBICHY8AmMU 3 NPUPOOOI0, PAYIOHATLHO
guKopucmogysamu ma giomeoprosamu ii bacamemea. Hailbinbw exonociyno cnpamosanoio €
NPUPOOHUYA OCBIMHA 2ANY3b, KA PeanizyeEmvCs 8 IHmMe2po8anomy Kypci «AH 0ocnioxncyro
ceimy, 8i0nogiono 0o Jlepoicanozo cmanoapmy nou4amro80i WKOMU 32I0HO 3 KOHYEenyieio
HVIII, oe kooxcua 3micmoea niHia npoHuzana ideimu Gopmysanus 6 oOimei YiliCHO2O0
CnpuiiHAmms npupoou, pPO3YMIHHSA €O0HOCMI OI0JI02IYHO20 1 COYIANIbHO20, YCBIOOMAEHHS
HeobxiOHoCcmi iX eapMOHIUHOI 63aEm00ii. Hackpizne npoHUKHeHHs eKOn02IuHUX i0ell y 3micm
OCGIMHIX eany3ell NoYamKo8oi WKoau Gudyoye 4imKy cmpamezilo ekonoeizayii oceimu 6
Hawiti Oepocasi. Buznaueno, wo 6 npoyeci peanizayii exkono2iuHoi KOMNEMEeHMHOCMI,
30Kpema  OCEIMHIMU  EXHONOIAMU — CUMYAMUBHO20 — MOOENI08AHHSA,  POSUWUPIOEMbCA
opieHmayin Y4Hi68 Y HABKOIUWHBLOMY Cepedosulyi, Popmyomscsa NisHABANbHI 30I0HOCMI,
00CNIOHUYLKE  IHMepecu, BUX08YEMbCS BION0GIOHe cmaegieHHs 00 npupoou. Exonociuna
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KOMNEMeHmHICMb NPOAGIAEMbCA 8 CUCIEMAMUYHOMY NPUUHAMMI PilileHb w000 8PAXyEaHHs
eKONI02IYHUX HACTIOKIB 8ACHOI OIS/IbHOCMI, WO YUHUMb NeBHUL 6NIUS HA 008KILIA. AKuo yet
6nIUE OyOe NO3UMUBHUM, 6IH He NOpYUUmMb KPUXKoi OuHamiyHoi pieHoeazu 8 Oiocgepi.
OcCHOB010  €eKONI02TYHOI KOMNEMEHMHOCMI € eKON02IYHI 3HAHHA, O00C8I0 NPAKMUYHOL
disinbHocmi 6 0oekinni. Habymi exonociumi 3Hanus € ocodbucmicHumu HAOOAHHAM, BOHU
Gdopmyromsbcs 6HACTIOOK ompumManHs nesHux munie ingopmayii. Taxy ingopmayito yumi
00epaxHcyIoms nio Yac HAGUAHHA 6 NOYAMKOSIl WIKOI, ONAHO8YIOUU NPUPOOHUYY OCGIMHIO
2any3b Ha Ypoxax immeeposanozo Kypcy «A oocniodcyro ceimy. Peanizayis exonoziunoi
KOMNEeMmeHmHOCmi 8 NouyamKo8ill  wKoni 0yoe 30IUCHIO8AMUC YCHIWHO 3d YMOBU
BUKOPUCMAHHA 8 OCBIMHLOMY NpOYeci MexHONO02Iil CUMYamueHo20 MOOeN08aH S, 30Kpemda
3aACMOCYB8AHHA  I2POBUX 3A60AHb €KOJO2IUHO20 3Micmy (IMimayitiHi iepu, po3iepy6eaHHs.
cumyayii 3a poaamu, Keecmu, nooopoici, eKcKypcii mowjo). Bcmanoaneno, wo 8axciugorn
YMOBOI peanizayii eKo102iuHOi KOMNEeMeHMHOCMI 8 NPpoyeci 3aCMOCY8AHHS i2POBUX 3A80AHb
E€KON02IYHO20 3MICMY € NepPemBOPeHHs 306HIUHIX MOMUBIE I CIUMYIIE Y 6HYMPIWHI MOMUGU
ocobucmocmi, wo cnpusmume Gopmy8arHio npupooobesneyHol JisibHoCmi Oe3 KOHMpOoIo i3
3068HIWHBLO2O  OOKY. Busnaueno pieni exonociyHoi oceimu  WKOIAPI6  (eKoN02iuHa
2PAMOMHICMb,  eKONO2IYHA — OCBIOYEHICMb, — eKONI02IYHA — KOMNEMeHMHICMy), 13 AKUX
Gopmyemouca exonoeivna kynemypa. Exonociuna xynemypa noounu 6xknodac ii eKono2iuHy
CBI0OMICMb Ma eKON02IUHY N08ediHKy. Takum YuHOM, MOJICHA 3A3HAYUMU, WO peanizayisi
€KOJI02TYHOI KOMNEeMeHMHOCII MOIOOWUMU WKONIAPAMU 8 NPOYeCi 8UBUEHHS [HIMe2PO8AHO20
Kypcy «A oocnidxcyro ceimy He Modice IcHysamu 6e3 2nUOOKO20 OCMUCTEHHA VUHAMU
eKOJIO2TYHUX SGULY, eCMEemUYHOI KpAcU 6l1acHe Npupoou, a makodc pO3VMIHHA He2amueHUx
HACAIOKI8 Oii TF0OUHU 8 NPUPOOi 3a ONOMO20H0 NPAKMUKO-OPIEHMOBAHOT i2p08OI OIsIbHOCI.

Kniouogi cnoea: exonociuna KOMNEMeHMHICMb, NPUPOOHUYA OCEIMHA  2aNY3b;
inmezposaruil Kypc « 1 0ocnioxncyro ceimy,; oceimmuiii npoyec, noYamrKo8a WKoJd.
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INFORMATION ABOUT SCIENTIFIC
AND PEDAGOGICAL ART AND EDUCATIONAL
ARRANGEMENTS

MODERN PROBLEMS OF TEACHER TRAINING:
THEORY AND PRACTICE

At difficult period in the struggle for national statehood of
Ukraine which i1s under martial law since February 24, 2022,
resistance to Russian aggression the unity of scientific, cultural,
educational elite is an important factor in establishing the priorities of
national identity, citizenship, universal values in the Ukrainian state.
In order to implement this important consolidating mission on April
21, 2022 it was held the Reporting Scientific and Practical Conference
of Pedagogical Education and Adult Education Institute named after
Ivan Ziaziun the Ukraine National Academy of Pedagogical Sciences
for 2021 "Modern problems of teacher training: theory and practice".

The partners of the event were Ukrainian and foreign educational
institutions, scientific and state institutions: Directorate of Professional
Higher Education of the Ministry of Education and Science of
Ukraine, State Service for the Quality of Education of Ukraine,
Kharkiv National Pedagogical University named after Skovoroda,
Vinnytsia Mykhailo Kotsiubynskyi State Pedagogical University,
Suchava University Stefan Cel Mare (Romania), Stefan Batory State
Institution of Higher Education in Skierniewitse (Republic of Poland).
The participants of the event are scientists, teachers, graduate students
and undergraduates of higher education institutions from different
regions of Ukraine (about 60 people).

The greeting words of Nelli Nychkalo, Doctor of Pedagogical
Sciences, Professor, Full Member (Academician) of the National
Academy of Pedagogical Sciences of Ukraine inspired the educational
and scientific community. Professor, Vice-Rector of the University of
Stefan cel Mare (Suchava, Romania), Honorary Doctor of the Yuri
Fedkovych National University of Chernivtsi Shtefan Purich express
enthusiasm of the Romanian people towards the Ukrainian nation,
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which heroically defends its own state in the struggle for
Independence, and also convincingly proved that Romania and other
EU countries, Suchava University, other universities in Europe and
America together with Ukraine and will support Ukrainians by all
possible means.

Heorhiy Filipchuk, Doctor of Pedagogical Sciences, Professor,
Full Member (Academician) of the National Academy of Pedagogical
Sciences of Ukraine, Deputy Chairman of All-Ukrainian Society
"Prosvita" named after Taras Shevchenko, addressed the conference
with a motivational speech "Time of Cultural Ukrainocentrism". The
well-known public figure focused on the need of Ukrainian society to
implement Ukrainian studies achievements, culturally appropriate
educational paradigm in modern pedagogical education, because the
teacher is a "warrior" who must be loyal to Ukraine, his people, aware
of the nation's mission in education.

Larysa Lukianova, Doctor of Pedagogical Sciences, Full
Professor, Corresponding Member of the National Academy of
Pedagogical Sciences of Ukraine, Director of the Ivan Ziaziun
Institute of Pedagogical Education and Adult Education of the
National Academy of Pedagogical Sciences of Ukraine, delivered a
key scientific-analytical report "Teacher training: modern dominants
in the development of pedagogical education in Ukraine". The
Director of the Institute focused on the current challenges of
pedagogical education in Ukraine, including the low prestige of the
teaching profession; low wages; lack of quality professional selection;
low motivation of young teachers to continue their professional
activity in secondary education institutions; lack of legislative
regulation directly of the teacher's activity, etc.

The conference was attended by the head of the expert group on
professional higher education of the Directorate of Professional
Higher Education of Ukraine Ministry of Education and Science,
Candidate of Historical Scienceslhor Anatolii Baluba, who summarized
the main activities of Ukraine Ministry of Education and Science
under martial law (focus on quality assurance, safe working conditions
for teachers, wages, specifics of distance education, development of
effective tools for online education, organization of the educational
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process among internally displaced persons and persons who have
gone abroad, etc.).

Ivan Yuriichuk, Deputy Head of the State Education Quality
Service of Ukraine on Digital Development, Digital Transformations
and Digitization, spoke about the peculiarities of the work of the State
Education Quality Service under martial law made a report "Teacher
Certification: Mission Possible", focusing on the challenges of
assessing the professional qualities of modern teachers, taking into
account the Professional Standard of Teachers.

The speeches of the rectors of the leading domestic pedagogical
universities were extremely poignant, sensitive and full of pain about
our pedagogical education. Thus, Yurii Boichuk, Rector of Kharkiv
G. S. Skovoroda National Pedagogical University, Doctor of
Pedagogical Sciences, Full Professor, Corresponding Member of the
National Academy of Pedagogical Sciences of Ukraine, focused on
the activities of higher pedagogical education in martial law, on all
possible measures to save lives of students and teachers, the use all
resources to provide humanitarian assistance, quality organization of
the educational process online.

Rector of Vinnytsia Mykhailo Kotsyubynsky State Pedagogical
University, Doctor of Pedagogical Sciences and Full Professor
Nataliia Lazarenko described the activities of the university headed by
her during the military aggression. Among the main activities of the
university teachers and students there are volunteering, which consists
in psychological, material, resource assistance to internally displaced
people, the work of the educational hub of the university, interaction
with volunteers from foreign countries, est.

Tereza Yanitska-Panek, Doctor of Pedagogical Sciences, Full
Professor of the Stefan Batoriia State Institution of Higher Education
in Skierniewice (Republic of Poland) shared information and thoughts
on changing the professional identity of teachers; in particular,
reorientation of values, goals, tasks, new challenges, changes in
priorities, legislative changes at different stages of education
management, multiculturalism, development of self-government and
democracy, etc. Changes in Polish education (some mobility of the
system) were illustrated, taking into account the needs of children and
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students from Ukraine which were forced to leave for Poland due to
hostilities.

Based on the results of the reporting conference of the Institute,
recommendations were formulated, most of which were launched
under martial law and which will help to improve the quality of
pedagogical education in Ukraine, taking into account current
political, military and socio-cultural challenges:

e strengthening participation in joint research projects within
the framework of cooperation between the Institute and institutions of
pedagogical education from different regions of Ukraine and abroad;

e updating the content component in educational-professional,
educational-scientific training programs for teachers at bachelor's,
master's and doctoral levels (introduction of content modules,
development of varied courses on modern cultural, Ukrainian,
historical and pedagogical issues) aimed at developing national
identity, values;

e use of experience in the theory and practice of pedagogical
skills, psychopedagogy in the process of volunteering in regions where
migrants, adults, children, students are forced to live in connection
with hostilities (on the basis of "pedagogy of the wounded heart");

e publishing activities in international and Ukrainian
publications on the experience of organizing the educational process
for the training of future teachers, high education teachers in a mixed
and remote format in martial law;

e involvement of authors to publishing in professional
publications of the Institute, focusing on the issues of materials that
should present the experience of research, teaching in martial law,
especially in the Bulletin of the UNESCO Chair "Continuing
Professional Education of the XXI Century".

Larysa Lukianova, Myroslava Vovk
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