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SOCIO-PEDAGOGICAL ADAPTATION
OF UKRAINIAN TEACHERS AND STUDENTS TO THE
EDUCATIONAL ENVIRONMENT OF POLAND UNDER
CONDITIONS OF FORCED MIGRATION

The article presents the results of a study on the socio-pedagogical adaptation of
Ukrainian teachers in Poland under conditions of forced migration, considered in the context
of intersystem educational integration of students. The relevance of the study is determined by
transformations in the educational space caused by the war, as well as by the increasing
number of Ukrainian students in European countries. The empirical basis consists of data from
a survey and focus group interviews reflecting the experience of Ukrainian teachers’
professional functioning within the host country’s education system.

The obtained results make it possible to reconstruct the features of teachers’ inclusion
in a new educational environment, where different educational practices, norms, and
communication models coexist. The professional activity of teachers acquires a complex
character, combining educational, mediating, and supportive functions. In this dimension, the
teacher acts as a link between the Ukrainian and Polish educational systems, ensuring the
coherence of the learning process and supporting students. This role requires a flexible
combination of professional experience with new educational requirements and interaction
norms.

The adaptation of Ukrainian teachers and students is represented as a
multidimensional process that integrates professional, social, and psychological aspects.
Particular importance is attached to preserving students’ educational and cultural identity
alongside their inclusion in a new educational environment. The study identifies factors that
complicate these processes, including language barriers, institutional differences, features of
educational organization, and conditions of teachers’ professional realization, and highlights
the importance of a supportive educational environment that contributes to the stability of
professional activity and effective interaction with students.

The importance of systemic support for Ukrainian teachers is emphasized as a key
resource for ensuring the stability and quality of the educational process in conditions of
prolonged migration, as well as a factor in coordinating interaction between educational
systems.

Keywords: Ukrainian teachers, forced migration, educational integration, refugee
students, Polish education system.
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Problem statement. The full-scale invasion of Ukraine by the
Russian Federation on February 24, 2022, triggered a large-scale wave
of forced migration affecting virtually all socio-professional groups of
the population. Military aggression caused a deep crisis in Ukraine’s
education system, as a result of which a significant number of pupils,
students, and educational staff were forced to leave the country in
search of temporary protection (UNHCR, 2024; OECD, 2023). These
migration processes have had a substantial impact on the educational
systems of European countries, particularly the Republic of Poland,
which has become one of the main host countries for Ukrainian citizens.
In the field of education, this has led to the need to integrate a large
number of students and involve Ukrainian teachers in the educational
process (Eurydice, 2023).

The dynamics of the number of Ukrainian teachers in Poland
during 2022 — 2025 indicate a gradual decrease to 5,410 individuals as
of early 2025. This trend may reflect both processes of partial integ-
ration and changes in professional activity, as well as the return of some
teachers to Ukraine (Polish Ministry of Education and Science, 2024).

At the same time, there has been a rapid increase in the number of
Ukrainian students in Poland. According to analytical reports,
approximately 200,000 Ukrainian children were enrolled in the Polish
education system in 2024 (Swidrowska & Stano, 2024; Tedziagolska,
Walczak, & Wielecki, 2024), which has led to increased demand for
teaching staff capable of supporting their adaptation and education.

In this context, the professional activity of teachers under
conditions of forced migration can be considered as an interdependent
system in which teachers and students function as interconnected
elements of the educational process.

Literature review. In contemporary academic discourse, the
issue of educational integration of Ukrainian refugee children and the
functioning of education systems under crisis conditions is widely
represented. International reports emphasize that such integration is a
key factor in their socialization and largely depends on the availability
of qualified teachers capable of working in intercultural
environments. A substantial body of analytical materials has been
produced by international organizations, including the Office of the
United Nations High Commissioner for Refugees (UNHCR), as well as
UNICEF and OECD. These publications address the scale of migration,
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socio-demographic characteristics of refugees, access to education, and
the specifics of their integration in host countries. Particular attention is
paid to systemic challenges faced by European education systems due
to the rapid increase in the number of refugee students and the need to
adapt curricula and pedagogical approaches.

Significant empirical data on the educational trajectories of
Ukrainian children, their learning conditions, and adaptation challenges
are presented in reports by UNESCO (2023) and UNICEF (2024).
These publications describe educational responses, particularly in
Poland, aimed at integrating Ukrainian students through their inclusion
in general education schools, the establishment of preparatory classes,
and the provision of language support. They also highlight the role of
teachers and the challenges associated with increased pressure on
education systems and the need for additional resources.

An important contribution is made by studies conducted by Polish
researchers, which explore the functioning of school education in
conditions of cultural diversity. For example, the report by Centrum
Edukacji Obywatelskiej (2024) outlines the challenges of integrating
Ukrainian students, their educational needs, and the role of schools in
creating inclusive environments. Publications such as “Szkota z Klasg”
(2023), Swidrowska and Stano (2024), and Tedziagolska, Walczak, and
Wielecki (2024) present the experience of integrating Ukrainian
students into the Polish education system, identify challenges of
multicultural interaction, and describe the organization of the
educational process. Additional aspects of integration are reflected in
materials from local authorities, particularly reports by the Warsaw
Education Office (Gembik, 2024), which present monitoring data on
the situation in educational institutions.

A specific contribution to the study of this issue is provided by
analytical works of Ukrainian scholars (Lukianova & Ovcharuk, 2023),
which focus on the problems and needs of Ukrainian teachers in Poland,
as well as the specifics of their professional adaptation and educational
activity abroad.

At the same time, the issue of professional adaptation of Ukrainian
teachers abroad remains less systematically addressed compared to the
education of refugee children, and existing studies only partially reflect
their experience, indicating the need for further research.
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The aim of the article is to provide a comprehensive analysis of
the adaptation processes of Ukrainian teachers in Poland under
conditions of forced migration, to identify the key challenges and
determinants of this process, and to determine their role in the
integration of Ukrainian students into the Polish education system
within the framework of intersystem educational interaction.

Research Methodology. The empirical basis of the study consists
of the results of a survey of Ukrainian teachers who were abroad,
particularly in the Republic of Poland, during 2022—2024, supplemented
by focus group discussions conducted in 2025, which made it possible
to clarify the interpretation of the identified problems and needs.

Sample. The study involved Ukrainian educational professionals
who left Ukraine after February 24, 2022, have pedagogical education
and experience in the field of education, and are currently residing in
the Republic of Poland. The sample is purposive. The analysis
considered the following characteristics of respondents: age, gender,
teaching experience, specialization, and duration of stay abroad.

Research instruments. Data were collected using a structured
questionnaire covering socio-demographic characteristics, migration
experience, features of professional activity, adaptation challenges,
professional needs, and motivational orientations of respondents.

The survey was conducted online using digital platforms,
ensuring accessibility for respondents in different regions of Poland, as
well as anonymity and voluntary participation. The questionnaire was
distributed through professional communities, educational networks,
and civil society organizations working with Ukrainian teachers abroad.

Data analysis methods. Descriptive statistics, comparative analysis,
and qualitative analysis of responses were applied to process the data.

Limitations. The main limitations of the study include the non-
representative nature of the sample and the potential subjectivity of
participants’ self-assessments.

Main Body of the Study. The issue of forced migration of
Ukrainians following the outbreak of the full-scale war has gained
significant scholarly attention and has become the subject of
interdisciplinary research covering sociology, pedagogy, and
economics. One of the important aspects of this issue is the experience
of Ukrainian teachers who have found themselves in a new educational
environment abroad.
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Social Profile of Ukrainian Teachers in the Republic of Poland.

The analysis of the collected data makes it possible to identify the
structural characteristics of this group and the specifics of their
professional realization in a new educational environment. The vast
majority of respondents were women, which corresponds to the general
gender structure of the teaching profession. The largest age group consisted
of individuals aged 30-50, indicating that an active and professionally
mobile segment of the teaching workforce has moved abroad.

Some teachers were able to find employment in their field,
particularly in educational institutions in Poland, where their work is
related to supporting Ukrainian students in the process of integration
and cooperating with local teachers. At the same time, a significant
proportion of respondents reported a transformation of their professional
activities: some work in education only partially, while others are
forced to temporarily switch to employment in other sectors (Fig. 1).

The main factors complicating employment in the field include the
language barrier, difficulties with diploma recognition, differences between
educational systems, limited awareness of employment opportunities,
and high requirements for adaptation to new professional standards.

This situation reflects processes of forced professional mobility and
partial deskilling. Overall, the findings indicate the complex nature of
Ukrainian teachers’ integration into the labor market of the host country.

It is also important to note the motivational dimension of
professional activity. Even under challenging adaptation conditions,
Ukrainian teachers strive to remain in the profession. Their work is
often driven not only by economic factors, but also by the desire to
support Ukrainian children abroad, maintain their professional identity,
and fulfill a sense of social mission in the context of war.

In general, a contradictory situation can be observed: Ukrainian
teachers possess high professional potential and motivation to remain
in the profession, yet face systemic barriers that limit their full
integration into the education system of the host country.

A separate issue concerns adaptation and its role under crisis
conditions. In this regard, the adaptation of Ukrainian teachers abroad
becomes a key factor that, under conditions of forced migration,
acquires not only social and professional but also existential
significance, as it is linked to overcoming the consequences of
traumatic wartime experiences.
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Fig. 1. Social profile of Ukrainian teachers in the Republic of Poland
during the period of the full-scale war

Thus, in addition to the language barrier and significant
differences between the educational systems of Ukraine and the host
country, one of the most common challenges identified by respondents
Is adaptation under conditions of post-traumatic stress associated with
war, forced displacement, and the disruption of social ties. Respondents
emphasized emotional exhaustion, anxiety, and difficulties in adapting
to a new environment.

An equally important aspect is sociocultural adaptation. Ukrainian
teachers are required to adjust to new norms of professional behavior,
establish interaction within a different cultural community, and build
new social connections. At the same time, this process is complicated
by differences in educational traditions and communication styles,
which necessitates the development of intercultural competence.
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Analysis of Focus Group Results
The results of the focus group discussion complement the survey
data and enable a deeper interpretation of the identified problems and
needs of Ukrainian teachers abroad. The focus group highlighted
subjective experiences, emotional responses, and less visible aspects of
adaptation (Tabl. 1).
Table 1.

Structure of Problems and Needs of Ukrainian Teachers Abroad
(based on focus group data)

Category Problem Description Interpretation

Mismatch with Complexity of diploma Gap between teachers’

qualification recognition; need for additional qualifications and the

requirements education; limited employment requirements of the host
opportunities country’s education system

Recognition of Limited career development Partial devaluation of

professional opportunities; decline in professional experience and

experience professional status decrease in social status

Psychological Psychological stress; emotional High psycho-emotional burden

condition exhaustion; loss of professional affecting professional activity
identity; traumatic war experience

Adaptation to Insufficient technical skills; Need for digital adaptation to

online learning limited access to platforms and new learning formats
programs

Cultural differences | Different pedagogical Complications in professional

and language approaches; differences in communication and integration

barrier terminology; different assessment | into the educational environment
systems

Integration into the | Entry into a new professional Dual adaptation process:

local environment | community; challenges of integration into a new
socialization; integration while environment while preserving
maintaining identity identity

Participants of the focus group emphasized a sense of professional
uncertainty accompanying their stay abroad, along with emotional
tension and internal conflict, often associated with feelings of instability
and uncertainty about the future. On the one hand, they strive to adapt
and realize themselves in a new environment; on the other, they
maintain a strong connection to Ukraine and to a professional identity
shaped within the national education system.
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The discussion clearly highlighted that psychological exhaustion,
anxiety, and emotional instability directly affect professional
performance and the capacity for adaptation. Thus, the results of the
focus group discussion made it possible to deepen the understanding of
the adaptation processes of Ukrainian teachers abroad. They
demonstrate that behind statistical indicators lies a complex personal
experience which, together with motivational factors, plays a decisive
role in teachers’ willingness to support students.

The context of the interrelation between the key actors
“teacher — student”

The logic of the study requires considering the problem not in
isolation, but in the context of the interrelation between its key actors,
“teacher — student” (Fig. 2).
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Fig. 2. Dynamics of the number of children and youth enrolled in schools and
Kindergartens

Source: author’s own elaboration based on  Uczniowie z Ukrainy z doswiadczeniem
uchodzstwa w polskich szkotach. Raport z analizy danych. 10.2024 https:// ceo.org.pl/wp-
content/uploads/2025/01/Raport-z-danych-SIO-UKR_CEO_UNICEF _10.2024 PL-1.pdf

According to international organizations and national statistics, in
2022 Poland received the largest number of Ukrainian school-aged
children among European Union countries (UNESCO, 2023). Since
September 2024, following the introduction of compulsory schooling
for all children and youth from Ukraine, a new group of students has
entered Polish schools, those who had previously remained outside the
Polish school system (Tedziagolska, Walczak, & Wielecki, 2024).

In October 2024, 195.3 thousand refugees from Ukraine attending
various types of schools and preschool institutions were registered in
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the Education Information System (SIO) (Swidrowska & Stano, 2024).
To gain a more comprehensive understanding of the scale and dynamics
of this phenomenon, it is important to examine specific quantitative
indicators reflecting changes in the number of Ukrainian students in the
Polish education system over recent years (Tabl. 2).

Table 2.
Dynamics of the Number of Ukrainian Students in Poland
(2022-2024)
Year | Estimated Number of Ukrainian Students Dynamics Characteristics
in Poland
2022 | 500,000-700,000 (total number of children), | Sharp increase due to the outbreak
including over 180,000 in Polish schools of the full-scale war
2023 | 180,000-200,000 in the Polish education | Stabilization and partial integration
system
2024 | 200,000+ (according to SIO data) Sustained high presence and long-
term integration

, Note. Data are aggregated based on analytical reports 2024; Chrostowska, 2023;
Swidrowska & Stano, 2024, Tedziagolska, Walczak, & Wielecki, 2024; OECD, 2023

The data presented in the table demonstrate a transition from a
phase of crisis response to a stage of long-term integration, which, in
turn, highlights the importance of the role of Ukrainian teachers in
ensuring the educational process.

It should be noted that, in the context of a significant increase in
the number of Ukrainian children in the Polish education system after
2022, Ukrainian teachers perform the function of educational
mediators, facilitating the connection between the two educational
systems. They support students in understanding the requirements of
the Polish school system, help overcome language barriers, and assist
in adapting to new learning conditions. In this context, their role
becomes particularly significant given the critical shortage of teaching
staff in Poland: as of 2025, more than 20,000 teaching positions remain
unfilled in schools. Under such conditions, Ukrainian teachers, with
their relevant experience and high motivation, become a highly
demanded resource for the education system (Balynska, 2025).

The obtained generalizations make it possible to consider the
situation of adaptation of Ukrainian teachers and the integration of
Ukrainian students into the Polish education system as a complex,
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multi-level system of interaction between two educational spaces,
within which a specific distribution of responsibilities between
countries is formed.

The analysis shows that Poland experiences primarily an
institutional burden associated with integrating a large number of
students into its education system, while Ukraine continues to perform
the function of ensuring educational continuity through distance
learning. The current situation creates a significant burden on both the
Polish and Ukrainian education systems. At the same time, the nature
of this burden differs, which directly affects the role and significance of
Ukrainian teachers in Poland.

Thus, a situation of dual educational load emerges, in which both
systems are simultaneously involved in educating the same students. In
this context, the question of which country — Poland or Ukraine
experiences a greater burden cannot be answered unequivocally.

First, on the one hand, the Polish education system has faced a
substantial burden due to the sharp increase in the number of Ukrainian
students after 2022. The integration of hundreds of thousands of
children into the school system required a rapid expansion of resources,
adaptation of curricula, the establishment of preparatory classes, and
the involvement of additional teaching staff (Ruszkowska, Nazaruk,
Budnyk, 2025). On the other hand, the Ukrainian education system
continues to bear a significant functional burden, as a large proportion
of students remain engaged in distance learning in Ukraine, ensuring
educational continuity for children physically residing abroad.

Second, Poland faces a quantitative and institutional burden
related to integrating a large number of students into its education
system. In contrast, Ukraine bears a systemic and functional burden by
ensuring the continuity of education under conditions of war and forced
migration. Ukrainian teachers effectively perform a compensatory
function, reducing the imbalance between students’ educational needs
and the capacities of both systems by bridging these two educational
dimensions.

Further analysis allows for an expanded interpretation of their
role, viewing their activities not merely as auxiliary or compensatory,
but as system-forming in ensuring educational stability under crisis
conditions. In this context, the work of Ukrainian teachers in Poland
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acquires particular significance. They act as a key link that reduces the
burden on the Polish education system by supporting students’
adaptation while simultaneously maintaining connections with the
Ukrainian education system, thereby ensuring functional coherence
between the two systems and reducing the risks of fragmentation of the
educational process. In addition, they facilitate students’ adaptation
within Polish schools and help integrate elements of the Ukrainian
curriculum into their learning experience. This helps prevent
disruptions in learning continuity and minimizes educational losses that
could arise due to differences between the systems.

From a discussion perspective, it is also important to note that
Ukrainian teachers act as agents of social stabilization, providing not
only instruction but also psychological support to students, fostering
their integration while preserving their cultural identity. This
multidimensional role further enhances their significance in conditions
of prolonged migration.

In this context, the question of which country Poland or
Ukraine bears a greater burden shifts from a quantitative to a qualitative
dimension. Poland ensures the institutional integration of students,
while Ukraine maintains the functional continuity of education.
Ukrainian teachers serve as a key element that connects these two
processes and ensures their coherence.

At the same time, the insufficient level of integration of Ukrainian
teachers into the Polish education system, difficulties in employment
and recognition of qualifications, as well as limited access to resources,
reduce the effectiveness of utilizing their professional potential. This
group of educators possesses unique competencies that cannot be fully
replaced by other resources. Therefore, the findings confirm that
supporting Ukrainian teachers in Poland should be considered not only
as a social or humanitarian measure, but also as a strategic instrument
for managing educational processes in times of crisis. Investment in
their integration, professional development, and involvement in the
educational process can reduce the burden on both education systems and
enhance the effectiveness of educational support for Ukrainian students.

Conclusions. Ukrainian teachers, under conditions of forced
migration, perform a multifunctional role that includes educational,
adaptive, sociocultural, and psychological dimensions.
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They support the educational process, facilitate the integration of
Ukrainian students into the Polish educational environment, while
maintaining their connection to Ukrainian educational and cultural
traditions. Their activities have a compensatory character and are aimed
at reducing the imbalance between students’ educational needs and the
resources of education systems.

The results of the study reveal the presence of systemic barriers
that limit the effective realization of Ukrainian teachers’ professional
potential. These include difficulties in employment within their field,
language barriers, challenges related to the recognition of qualifications,
as well as insufficient informational and institutional support.

Currently, the Polish education system is experiencing a
significant institutional burden associated with the integration of a large
number of Ukrainian students, while the Ukrainian system continues to
ensure the continuity of education through distance learning. In this
context, Ukrainian teachers in Poland acquire a key role as a connecting
element between these two educational dimensions.

Thus, Ukrainian teachers in Poland perform a system-forming
function in ensuring educational stability under crisis conditions. Their
work contributes not only to improving the quality of education for
Ukrainian students, but also to optimizing the distribution of the burden
between the education systems of Ukraine and Poland.

Directions for Further Research. In this regard, particular
importance is attached to the development of a comprehensive policy
for supporting Ukrainian teachers abroad. Such support should include
simplifying procedures for the recognition of qualifications, expanding
employment opportunities, enhancing language training, as well as
ensuring psychological and professional adaptation.
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Japuca JIyk’anosa

COULJIAJIBHO-IEJATOT'TYHA AJIANITAIISI YKPATHCBKHUX YYUTEJIIB
1 YYHIB JIO OCBITHbOI'O CEPEJOBHIIIA TITOJIBIII B YMOBAX
BUMYIIEHOI MITPAIIII

Y cmammi npedcmaeneno pesyromamu  OOCHIONCEHHA COYIANIbHO-NE0A202iUHOL
aoanmayii ykpaincokux yuumenie y llonvwi 6 ymosax sumyuieHoi miepayii, po3ensHymoi 6
KOHMEKCMI  MINCCUCMEMHOI 0C8IMHbOI  inmezpayii yuHie. AKmMyanbHicmb O0CHIONCEHHS.
3yMO81eHa mpanc@opmayiamu 0c8imub020 NPOCMOpY, CNPUYUHEHUMU BIUHON, d MAKONC
3POCMAHHAM KIIbKOCMI VKPAIHCLbKUX Y4HI@ V €8PONEUcuLKux kpainax. Emnipuuny ocHogy
CMAaHo8IAMb 0aHi AHKemy8aHHs ma hOKyCc-epynosux iHmeps’ro, wo 8i0obpasxcaioms 00c8io
npoghecitinoco PyHKYIOHY8aAHHS YKPATHCOKUX YYUmMenie y cucmemi oceimu Kpainu nepedy8anHsi.

Ompumani pe3ynrbmamu 0aioms 3M02Y PEKOHCMPYIOBAMU OCOOIUBOCMI BKIIOYEHHS
neoaeo2is y Hoge OC8IMHE cepedosuwye, Y AKOMY CHIBICHYIOMb PI3HI 0CEIMHI NPAKMUKU, HOPMU
ma moodeni Komywikayii. Ilpoghecitina Oisnvnicms yyumenie Habd)Y8a€ KOMNAEKCHO2O
xapaxkmepy, NOEOHYIOUU OC8IMHIO, NOCEPEOHUYLKY ma NiOmpumyeanvry @yukyii. ¥ yvomy
BUMIPDI 6YUMENb BUCHIYNAE TAHKOIO MIJIC YKPAIHCLKOIO MA NOAbCHKOI0 OCBIMHIMU CUCEMaMU,
3abe3neyyrdu y3200H4CeHiCMb 0C8IMHBLO20 NPoYecy ma NiOMpPUMKY VUHIG.

Aoanmayito YKpaiHcoKux yuumenié ma YYHI8 NPeOCmasieHo 5K 0azamo8uMipHull
npoyec, wo inmezpye npogheciiini, coyianvui ma ncuxonoeiuni acnekmu. Ocobau8oeo 3HaueHHs
HAOAHO 30epedicenHIo 0C8IMHbOI Ma KYIbMYPHOI I0eHMUYHOCIIE YUHI8 NOPAO 13 iX GKIIOUEHHAM
Y Hoge ocsimHe cepedosuwye. Y 00CHiOHCeHHI BUSHAUEHO YUHHUKU, WO VCKIAOHIOIOMb Yi
npoyecu, 30Kpema MOSHI 0ap ’e€pu, IHCMUMYYIUHI 8IOMIHHOCMI, 0COOAUBOCMI OpeaHizayii
HABYAHHA Ma YMOBU npoghecilinoi peanizayii nedazo2is, a maxkoic aKyeHmo8aHo GaiCIUICIb
nIOMPUMYBATLHO2CO OCBIMHBLO2O Cepedosud, sKe CHpusc cmaditbHocmi npogeciinoi
OisinbHOCMI Ma eghexmueHitl 63aEmo0ii 3 YUHAMU.

Hazonoweno na eaxcnusocmi cucmemnoi niOmpumku VKpaiHCbKUux yyumenié sk
KIH0408020 pecypcy 3abe3nedenHs cmabilbHOCmi ma sSIKOCmi 0C8IMHbO20 Npoyecy 8 YMoeax
mpusanoi miepayii, a maxkoiC YUHHUKA KOOPOUHAYIL 63AEMOOTT MIJIC OCGIMHIMU CUCTIEMAMU.

Knwuosi cnosa: ykpaincoki uumeni, umyuiena miepayis, 0C8ImHs inmezpayis,; VuHi-

Oiocenyi; cucmema ocsimu Ilonvuyi.
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