ISSN 2226-4051. Ecmemuka i emuka nedazoaidHoi dii. 2025. Bun. 32
e-ISSN 2616-6631 Aesthetics and ethics of pedagogical action. 2025. Issue 32

UDK 378.011.3-051:373.3]:373.3.016:811.111
DOI: https://doi.org/10.33989/2226-4051.2025.32.347892

Olha Palekha, Poltava
ORCID: https://orcid.org/0000-0002-9894-4944

TRAINING FUTURE PRIMARY SCHOOL TEACHERS
TO DEVELOP YOUNG LEARNERS’ ENGLISH
VOCABULARY COMPETENCE IN BLENDED

LEARNING SETTINGS

This article addresses the urgent need to modernize the professional
training of primary school teachers in Ukraine amidst the New Ukrainian School
reform and the challenges of digitalization. The study identifies a contradiction
between the state requirements for foreign language communicative competence
in young learners and the insufficient methodological readiness of teachers to
work in blended environments. A methodological system is proposed to bridge
this gap, integrating systemic, competence-based, and synergetic approaches.
The article substantiates the content and operational components of this system,
including the specific use of gamified digital platforms and the development of
methodological readiness for flexible, technology-mediated instruction.

Keywords: methodological training,; future primary school teachers;
English vocabulary competence; blended learning; digital tools;, the New
Ukrainian School.

Presentation of the problem. The modernization of the
Ukrainian educational system is currently driven by two powerful forces.
They are the following: the systemic reform of the “New Ukrainian
School” (NUS) and the urgent necessity to adapt to crisis conditions
through digitalization. Under the NUS framework, foreign language
communicative competence is prioritized as a key life skill. According
to the State Standard for Primary Education (Cabinet of Ministers of
Ukraine, 2018), young learners must not simply memorize lexical units
but use them communicatively to interact and solve real-life objectives.
Vocabulary acquisition serves as the cornerstone of this competence.
Without a sufficient lexical base, young learners cannot engage in the
interactive, game-based learning that modern methodology demands
(Cameron, 2001; Nikolaieva, 2013).

However, the mechanism for delivering this instruction has
shifted dramatically. While blended learning was initially viewed as an
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innovative supplement to traditional schooling in Ukraine, the COVID-19
pandemic and the subsequent imposition of martial law have transformed
it into a dominant, often mandatory, educational mode (Kukharenko &
Bondarenko, 2020; Bykov et al., 2022).

This rapid transition has exposed a critical gap in the professional
preparation of future primary school teachers in higher education
institutions. While Ukrainian pedagogical universities successfully
equip pre-service teachers with general pedagogical knowledge and
subject-matter fluency, there remains a kind of methodological vacuum
regarding the specific didactics of teaching young learners in a digital
or blended environment. Current research (Bihych, 2020; Morze &
Buinytska, 2019) indicates that while future teachers may possess
general digital literacy, they lack the specific methodological
competence to apply digital tools for philological purposes with
children aged 6-10.

This discrepancy presents a significant pedagogical issue as
teaching English vocabulary to young learners requires multisensory
engagement, Total Physical Response, and immediate feedback. These
are elements that are notoriously difficult to replicate in the online
components of a blended environment without specialized training.
When novice teachers attempt to simply transfer traditional classroom
methods to a digital format (e.g., using Zoom or Google Classroom as
a lecture hall), young learners suffer from cognitive overload, a lack of
scaffolding, and a rapid decline in motivation. Consequently, the core
problem addressed in this study is the contradiction between the high
societal demand for primary school teachers capable of implementing
the NUS language curriculum in flexible, technology-enhanced
environments, and the current state of university training, which often
lacks a systematic, scientifically grounded model for developing future
teachers’ readiness to build young learners’ vocabulary competence in
blended learning settings.

Analysis of recent research and publications. The issue of
training future teachers to work effectively in blended learning
environments has generated significant scientific interest, resulting in a
substantial body of research that can be categorized into three main
thematic groups. The theoretical and practical aspects of implementing
blended learning in Ukrainian universities have been thoroughly
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investigated by scholars such as V. Kukharenko and V. Bykov. Their
fundamental works define blended learning not merely as a
combination of offline and online formats, but as a systematic approach
that requires specific pedagogical design (Bykov et al., 2022).

This discourse is further enriched by O. Spirin and N. Morze
(2019). They have significantly contributed to the understanding of the
“digital competence” of university teachers, arguing that digital literacy
is a prerequisite for effective blended instruction. International
researcher R. Garrison (2004) provides the foundational frameworks
for the community of inquiry in these settings. Additionally, recent
studies by O. Ihnatova and O. Zhovnych (2023) highlight the shift in
Ukrainian teacher training from emergency remote teaching to more
structured “rotation” and “flexible” models of blended learning under
martial law conditions.

Regarding the second thematic group, the specifics of teaching
foreign languages to primary school children are well-established by
S. Nikolaieva (2013) and O. Bihych (2020). They emphasize that
young learners require multisensory input and game-based activities to
acquire vocabulary effectively. It aligns with the foundational
international research of L. Cameron (2001), J. Moon (2005), and
A. Pinter (2017). They argue that young learner vocabulary acquisition
relies heavily on social interaction and scaffolding. Finally, the third
group of researchers, including P. Nation (2013) and G. Stockwell
(2010), has extensively explored the use of specific digital tools for
vocabulary retention. Furthermore, recent studies by C. Darmawan
(2023) demonstrate that gamified platforms can enhance vocabulary
recall through “spaced repetition.”

However, scholars like R. Ghosn (2013) warn that without proper
pedagogical mediation, digital materials for young learners often
become mechanical and demotivating. Despite the depth of research in
these separate fields, there is a lack of systemic studies at their
intersection.

Consequently, the aim of this study is to substantiate a
methodological system for training future primary school teachers to
develop young learners’ English vocabulary competence in blended
learning settings.
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Methods of research. The study employs a theoretical analysis
of psychological, pedagogical, and methodological literature, alongside
an examination of Ukrainian regulatory standards, to identify the
current gaps in professional teacher preparation. Furthermore, a
synthesis of systemic, competence-based, and synergetic approaches is
utilized to substantiate the conceptual foundations of the proposed
training framework. Finally, the method of pedagogical modeling is
applied to structure the target, content, and operational-activity
components of the methodological system for developing young
learners' vocabulary competence in blended learning settings.

Presentation of the main material. The substantiation of a
methodological system for training future primary school teachers to
develop young learners’ English vocabulary competence in blended
learning settings must be grounded in a comprehensive analysis of the
contemporary educational paradigm in Ukraine. This paradigm is
shaped by the simultaneous implementation of the New Ukrainian
School reform and the forced digital transformation of education caused
by prolonged crisis conditions, including the COVID-19 pandemic and
the ongoing martial state. These factors have fundamentally altered the
organization of educational processes at all levels, particularly in higher
pedagogical education, where the traditional model of professional
training no longer meets the demands placed on future teachers. In this
context, the preparation of a primary school teacher cannot be reduced
to the transmission of methodological knowledge in a stable, face-to-
face format. Instead, it must aim at forming methodological readiness
for professional activity in variable, technologically mediated, and
often unpredictable learning environments. Within the Ukrainian higher
education system, this shift necessitates a scientifically substantiated
transition from fragmented and discipline-isolated training toward a
systemic model that integrates blended learning principles with the
didactics of teaching foreign languages to young learners.

The urgency of this issue is intensified by a clearly observable
contradiction between the communicative outcomes defined by the
State Standard of Primary Education, which emphasizes the formation
of foreign language communicative competence, and the insufficient
preparedness of university graduates to implement effective vocabulary
instruction for six-to-ten-year-old learners under blended or hybrid
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conditions. Future teachers often possess basic digital skills but lack a
deep methodological understanding of how to adapt lexical presentation,
practice, and consolidation to the psychological, cognitive, and emotional
characteristics of young learners in digitally mediated contexts.
Consequently, the methodological system proposed in this study is
conceptualized not as a set of isolated tools or techniques, but as an
open, dynamic, and internally coherent structure aimed at transforming
the professional consciousness and pedagogical thinking of the future
primary school teacher.

The theoretical foundation of the methodological system is based
on the integration of systemic, competence-based, and synergetic
methodological approaches, which together ensure its conceptual
integrity and practical relevance. The systemic approach, developed in
Ukrainian pedagogical science by V. Bykov and V. Kukharenko (2022),
allows the training process to be conceptualized as a holistic
pedagogical system comprising interrelated target, content, operational -
activity, and evaluative-reflexive components that function in unity and
are oriented toward a clearly defined result. This approach makes it
possible to overcome the traditional separation between methodological
training and digital education by viewing them as mutually dependent
elements of a single professional preparation process.

The competence-based approach, which forms the ideological
core of the New Ukrainian School reform and is substantiated in the
works of N. Bibik and O. Ovcharuk, directs the system toward the
formation of integrated professional competencies rather than the
accumulation of declarative knowledge. In the context of this study,
particular emphasis is placed on the methodological competence of the
future teacher (Bibik, 2018).

The synergetic approach plays a particularly important role in the
proposed system, as it reflects the non-linear and self-organizing nature
of blended learning. Asynchronous components of teacher training
require a high level of learner autonomy, self-regulation, and reflective
capacity, which cannot be developed through directive instruction
alone. From this perspective, the future teacher is viewed not merely as
a recipient of methodological prescriptions, but as an active subject of
professional self-development who learns to navigate uncertainty, adapt
to changing conditions, and continuously update their methodological
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toolkit. The integration of these methodological approaches ensures
that the system responds to both the regulatory requirements of
Ukrainian educational standards and the real conditions of contemporary
school practice. The core objective of the methodological system is the
formation of methodological readiness of future primary school teachers
to develop young learners’ English vocabulary competence in blended
learning settings. Methodological readiness is defined as a complex
personal and professional formation that includes motivational, cognitive,
and operational components. It is not limited to technical proficiency in
using digital tools but presupposes the ability to methodologically adapt
all stages of lexical instruction (presentation, semantization, practice,
and consolidation to the affordances and constraints of face-to-face,
online, and hybrid formats) (Nikolaieva, 2013). This readiness implies
an understanding that teaching vocabulary to young learners is
inherently multimodal, emotionally charged, and context-dependent,
and that digital mediation fundamentally changes patterns of interaction,
attention, and feedback. For example, the introduction of a concrete
lexical item such as “butterfly” in a physical classroom relies heavily
on movement, gesture, and shared sensory experience, whereas in an
online environment it requires carefully designed visual support,
scaffolded teacher talk, and interactive tasks that compensate for the
absence of physical co-presence.

The target component of the methodological system is derived
from the social order articulated in the Professional Standard for
Primary School Teachers and the requirements of the State Standard of
Primary Education in the field of foreign language learning. It
establishes a hierarchy of goals that move from the general objective of
forming professional pedagogical competence to the specific aim of
preparing future teachers to design and implement blended vocabulary
instruction that is psychologically appropriate for young learners.

This component emphasizes the necessity of balancing
synchronous and asynchronous learning activities, minimizing excessive
screen time, and ensuring sufficient language exposure through varied
modalities. In this respect, the system aligns with Ukrainian sanitary and
psychological recommendations for primary education, which regulate the
duration and intensity of digital interaction for children and thus function
as an external regulatory framework for the entire training process.
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The content component of the system is based on a principled
selection and structuring of educational material that reflects both the
logic of foreign language methodology and the realities of digitalized
education. In the Ukrainian university context, this requires the
purposeful integration of content traditionally taught within separate
courses, such as “Methods of Foreign Language Teaching” and “Infor-
mation and Communication Technologies in Education.” Researchers
such as N. Morze and O. Buinytska (2019) have repeatedly emphasized
the existence of a “digital-methodological gap” in teacher education,
where technological training is not sufficiently connected to subject-
specific pedagogy. To address this gap, the content of the methodo-
logical system should be organized into interrelated theoretical and
practical blocks.

The theoretical block includes the study of psycholinguistic
foundations of vocabulary acquisition in early foreign language
learning, with particular attention to the sensory, emotional, and
cognitive needs of young learners, as substantiated in the works of
O. Bihych and S. Nikolaieva. Future teachers analyze how digital
mediation influences key processes such as memory retention, attention
distribution, and the so-called “silent period” characteristic of early
language learning. Special emphasis is placed on understanding the
risks of cognitive overload in static online environments and on
adapting established approaches, such as Total Physical Response, to
camera-based interaction (Bihych, 2020).

This includes the use of gesture-supported instruction, visual
prompts, and simplified teacher talk to maintain comprehension and
engagement. In the specific domain of vocabulary acquisition for young
learners, the methodologically competent teacher must move beyond
generic digital literacy to the strategic implementation of gamified
platforms that align with the cognitive developmental stages of the child.

This involves utilizing “Playlearning” environments such as
Lingokids, developed in collaboration with Oxford University Press,
which integrates lexical items into immersive narratives, thereby
providing the necessary context that isolated rote memorization lacks.

Similarly, platforms like Duolingo ABC and Khan Academy Kids
offer scaffolded literacy pathways where vocabulary is not treated as a
static list but as a functional component of storytelling and logic
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puzzles, reinforcing the link between form and meaning through dual
coding (visual and auditory input). For classroom-based instruction,
competence lies in the teacher's ability to orchestrate synchronous
engagement using tools like Kahoot! (Kids Mode), Quizizz, and Blooket.

These platforms allow the practitioner to transform repetitive
drilling (a necessary component of vocabulary retention) into high-
engagement activities that lower the learner's affective filter. By
customizing content on Wordwall, for instance, the teacher can tailor
arcade-style games (such as matching pairs or labeling diagrams)
to specific curricular themes, ensuring that digital play remains
pedagogically purposeful rather than merely distractive.

Furthermore, the integration of interactive digital libraries, such
as BOOKR Class or the resources provided by the British Council’s
LearnEnglish Kids, demonstrates a sophisticated understanding of how
digital storytelling can enhance incidental vocabulary learning. These
tools provide multimodal input, combining text, narration, and animation,
which supports the ‘noticeability’ of new words and facilitates their
transfer from receptive to productive knowledge stores.

The practical block of the content component focuses on the
development of applied methodological skills through the creation of a
digital methodological portfolio. Within this portfolio, students design
blended lesson plans aimed at developing vocabulary competence in
thematic areas defined by the New Ukrainian School curriculum, such
as “My Family,” “School,” and “Food,” etc.

These lesson plans must demonstrate the ability to distribute
learning objectives across offline and online components, select
appropriate digital tools, and justify methodological decisions from the
perspective of young learner psychology. The portfolio thus becomes
both a learning product and a means of formative assessment.

The operational-activity component of the methodological system
ensures the practical realization of its content and objectives. A key
principle guiding this component is isomorphism. Future teachers are
trained in blended learning through blended learning itself. The
educational process in the university is organized using a flipped
classroom model, in which theoretical material is studied asynchro-
nously via learning management systems such as Moodle or Google
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Classroom, while synchronous sessions are devoted to active
methodological training. These sessions might include digital micro-
teaching, during which students simulate fragments of English lessons
focused specifically on vocabulary instruction and receive structured
peer and instructor feedback.

Criteria for analysis include clarity of instruction, effectiveness of
visual support, appropriateness of interaction patterns, and the
pedagogical expediency of selected digital tools. Such reflective practice is
essential for overcoming common shortcomings of novice online teachers,
including excessive teacher talk and insufficient learner involvement.

The operational-activity component also incorporates elements of
practice-oriented learning through virtual school partnerships and the
analysis of authentic pedagogical cases derived from Ukrainian school
realities. Scenarios such as conducting vocabulary practice during
emergency offline conditions or organizing asynchronous tasks during
power outages are used to develop methodological flexibility and
professional resilience. These activities situate methodological training
within the broader socio-educational context of contemporary Ukraine.

The implementation of the methodological system requires the
creation of specific pedagogical conditions within higher education
institutions, including the development of an integrated information-
educational environment, interdisciplinary coordination between language
and ICT departments, and the cultivation of methodological mobility.
Emphasis should be placed on teaching future teachers not specific
tools, which rapidly become obsolete, but principles of methodological
adaptation that allow them to respond to ongoing technological and
educational changes. By grounding the system in established Ukrainian
pedagogical theory and aligning it with international research on
vocabulary acquisition and blended learning, the proposed model resolves
the identified contradiction between educational standards and teacher
preparedness. It ensures that graduates of pedagogical universities can
develop young learners’ English vocabulary competence in any
instructional format, thereby contributing to the sustainable development
of Ukraine’s educational system and its integration into the global
educational space.
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Conclusions. The study concludes that preparing primary teachers
for the NUS requires a systemic overhaul of university training. By
bridging the gap between digital literacy and subject-specific didactics,
the proposed methodological system ensures that graduates are capable
of developing young learners’ vocabulary competence effectively,
regardless of whether instruction is face-to-face, online, or hybrid.

Further research might focus on the empirical validation of the
proposed methodological system and on exploring how different
blended learning models influence the methodological readiness of
future primary school teachers to develop young learners’ English
language competence within the Ukrainian higher education context.
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Onvea Ilanexa

HIJITOTOBKA MAUBYTHIX YUMUTEJIB IOYATKOBHX KJIACIB
A0 ®OPMYBAHHA AHI'VIOMOBHHUX JIEKCHYHUX HABHYOK MOJIOAIINX
HIKOJIAPIB B YMOBAX 3MIIIAHOI'O HABYAHHSA

YV cmammi axmyanizoeano npobaemy modepuizayii npogpecitinoi niocomoexu
MAUOYMHIX yuumenie nouamrKo8ux Kidaci@ y KOHMeKCcmi 6UMyueHoi yugpposizayii 0c8imub020
npocmopy Ykpainu, cnpuuunenoi nanoemicto COVID-19 ma éoennum cmanom. Iliokpecnero,
Wo hopmy6anHs IHUOMOBHOT IEKCUUHOI KOMNEMeHMHOCMI € (hYHOAMEHMOM KOMYHIKAMUBHUX
HABUYUOK MONOOWUX WKOIAPIB, OOHAK PI3KUUl nepexio 00 3MIaHux i OUCMAHYIUHUX ¢hopm
HABUAHHA GUABTISIE CYMMEBI NPO2ANUHU 8 20MOBHOCMI Nedazolie aoanmyeamu KiACU4Hi
MemOoOUKU 00 Yu@dposozo cepedosuyd. 3’aco8ano, wo Nonpu HAsa8HIiCMb 3a2aIbHOL Yupposoi
2pamomuocmi, MauOymui uumeni Yacmo He 60100il0Mb CHeYUPIUHOW MemoOUUHOI
KoMnemenmHicmio, HeobxioHow 0as pobomu 3 oimemu eikom 6-10 pokie 8 onaavn-gpopmami.
Busnaueno, wo npocme nepenecenus mpaouyitinux memoois y 6i0eoKoHpepenyii npuzeooums
00 KOCHIMUBHO20 NEPEBaAHMANCEHHS YYHI8 MA 3HUNCEHHA MOMUAyii, OCKIIbKU He 8PAX08YE
nompeou MoI0OWUX WKOIAPIE Y MYIbMUCEHCOPHIl 83AEMOOII ma i2positi OisIbHOCI.

OO0TpyHMOBAHO MEMOOUUHY CUCMeEMY NIO20MOBKU MAUOYMHIX Yuumenie 00 po3eUmKy
AH2NIOMOBHOI NeKCUYHOI KOMNEMEHMHOCMI YUHIE NOYAMKOBOI WIKOIU 6 YMOBAX 3MIUAHO20
Hasuanus. Teopemuko-memoOon02iuHO  OCHOB0I0  CUCMEMU  BU3HAYEHO  IHmMe2payilo
CUCTMEMHO20, KOMNEMEeHMHICHO20 ma cuHepeemuuyno2o nioxodis. Oxapaxmepuszo8aHo
CMpYKmypy NpONOHOBAHOI cucmemu, sKA CKIA0AEMbCA 3 YiIb0B8020, 3MICMOB020 ma
onepayiino-0isIbHICHO20 KOMNOHEHMIB. Y medcax 3Micmoeo2co KOMNOHEHmMAa NPOAHANi308AHO
nomeHyian BUKOPUCMAHHS CYYACHUX YUDPOBUX IHCMPYMeHmie ma ceiumipixosanux niamgpopm
(Lingokids, Duolingo ABC, Kahoot!, Wordwall, Blooket). Haconoweno, wo uyi pecypcu
PO32NA0AIOMBCS. He SIK PO3BANCANIbHI eleMeHmu, d K MemOoOUYHO 8UNpasoawi 3acoou ojs
3a6e3neyeHHs HA0UHOCMI, IHMEPBAIbHO20 NOBMOPEHHS NeKCUKU MA 3HUNCEHHS aeKMUBHO20
dinompa 6 yunis. Ocobausy yeacy npuoileHO OonepayitHo-0iANbHICHOMY KOMNOHEHMY, KUl
bazyemvca Ha npuHyuni i3omMop@izmy (OnaHy8aHHs MemoOuKu 3MIUAHO20 HABYAHHS
be3nocepedHvo uepes amiwanuii hpopmam).

3pobreno 6ucHOBOK, U0 3aNPONOHOBAHA MEMOOUYHA cucmema 3abe3nedye noooIaHHs
PO3pUBY MIdHC MEXHONIO02IUHOI Ma MemoOudHol0 nio2omoekoio @axisyis. Jloeedeno, ujo
dopmysanns memoouuHoi KOMNemeHmHOCmi 003801€ MAUOYMHIM YUUmenim egekmueno
0p2aHiz08y8amu npoyec 3aC80EHHS IHUOMOBHOI JIEKCUKU HEe3ANeAHCHO 6i0 hopmamy HaABUAHHS
(0uHO020, OUCMAHYILIHO20 YU 3MIUAH020), WO BION0BI0AE 8UMO2aM []epicasno2o cmanoapmy
noYamKOB0I 0C8imu ma cnpuse iHmezpayii YKpaiHcbKoi oceimu y ceimosuil npocmip.

Knrouoei cnosa: memoouuna niocomoeka, mMauOymui euumeni nO4amrKo8oi WKOIU,
AHRTIOMOBHA IEKCUYHA KOMNEMeHMHICmb, 3Miuane Hag4ants; yugposi incmpymenmu, Hoea
VKPAiHCbKa WKOA.
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